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Wh«ii I 11, li* (irriiH iif Mil Mt'nl I Wnfj ♦ • lin i I a ^ ail lii UUi/, niirs 

(NAKP) W»irt lnltt.il ait i^ant ui y Lilm fo nililiafiu, tn .i uy^it anwit li^ 
way, that oluirvia, 

tlliUHJ lOhO, Niil londl AHHajUiin«MU U^h <|»it:luutnl I n to rnui t: I on 

about; lavalH of: a(tu<:al lona I avanuMU aoroHM iha f^ount ry and 

raportiud tun tlndlnuH to t:ha nal ton. it- han aurvayad tha 
at:t;a Inmanl'-u of 0-yaar-olda, I 1 -yaar -o Ida , IV-yaar -oUla aiul adul t b 
i n a r t; , oa r aar and o<n7U|)a I; I ona 1 dava lopmant , o 1 1; I i'.anat^ t p# 
I I t',ara l.ur a , malduuna I mua t a , r a ad I n<) , nc^lanoa , hoo t a I Ml:ud Ian 

and wrltltuj. All araan Imvo l)tM)n pt't lod Icjally raaMaariaad In ordat 
bo di^toct: ar^y Imporl.arU: c:han<i(ui. To dal:a, Nat ional AMHaanmoni ha.M 
Intiorviowod and t:oMt.od mora t\\<m <)()(),()()() youn<] AmarlcaoH. 

Learni nq--aroa aHnoHHmanta t)volva from a conaonaua procaan. 
Kach aHMonamant In tha product: of Movoral yaarM of work hy a cjroat 
many oducatorM, MoholarH and lay poraona from all over t:ho nation. 
Initially, thoae poopla deslcjn objuctivaa for oach Miibjoct area, 
proponlnq qoporal qoaln thoy fool Amorlcann ahould bh achlovinq in 
too courHfr of thoir oducat:lon. Aftor careful revlown, thOaMo 
objectives are given to Gxerclae (Item) writers, whoBo task it lf5 
to create measurement tools appropriate to tl()0 objectives. 

When the exercises have passed extensive reviews by 
subject-matter specialists, measurement experts and lay persons, 
they are administered to probability samples. The people who 
compose these samples are chosen in such a way that the results of 
their assessment can be generalized to an entire^.^ national 
population. That is, on the basis of the performance of about 
2,500 9-year-olds on a given exercise, we can make generalizations 
about the probable performance of all 9-year-olds in the nation. 

Af ter assessment data have been collected, scored and 
analyzed. National Assessment publishes reports to disseminate the 
results as widely as possible. Not all exercises are released for 
publication. Because NAEP will readminister some of the same 
exercises in the future to determine whether the performance level 
of Americans has increased, remained stable or decreased, it is 
essential that they not be released in order to preserve the 
integrity of the study. * 
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.»it llil tint ii Whil OiHIfUif rll tjil til, ijtilUM Oilbl y illUllUI \\\ti iOlle.MliUi U Mir* 
tlptt.M.il riitkMiiwl tJi|i)rijiUM|l jtiHrit l.i I lu^ itUiiiy WlUlH.j riilUiMrrnd 

llMMkH .ito .|ivtin In t\u I Kl.iuci .ulii Hi^h.iM) Llnyd-joHiK^, h^ih iU 
ihiJ Ihiivtnriliy i> r Inw.i, r im pioviiltivi l«.i.latHhip tn i (wi 
ilciVi' I i)|)mtint (U piinMry i i It tjxtii f i rui.^ diul :iiMu tiu| tiuhlnn; to Johi\ 
Moilon, iinlvorMily or illinc»lM at. ('hli:di|o ctriJlo/ tor fuuvlilhui 
Uirultu Mhii) In I tu^ (lovol opmnnt ol i h^ MtuU uiuM^ oomhlnlruj tixatiMi^tih 

UnlvorHll-y or Ortllfornl.i ^\ \U\\\ nlrH|o, for provltllnt) UMilarnhlp in 
t ill* *lt)vrilopnuMU or \ I'oltuftlon Mooi livi ^pUilHri; .iiul to IMiil DUHil^ 
Unlvtunllyor low.i, r«n provlrllnq MpooLiI »imm I nt in ,i 1 l ,irH,in, 

Admlnl Mt r ,11 loM or oxur (* hui.M w,iM hiindUnl hy i (ui HuMo.irffi 
Tt 1 nncj I Tn ;u I t u t , H,i I o Iq h , No r t U (U\ r o I I na . SiM) r I nt] utM] 
proc<yj?nlntj woro carrlod out hy Wo nt. 1 ncihoitno n^taSooro JlyHtt^iuM, 
I ( ) w, 1 City, I o wa ( r o r in o r I y Wo n t, I n c | h <> 1 1 1\ o r ,o a r n I nq Co r j )o r a 1 1 o n ) a ru I 
by NAKP Mtaff momborn. Tho nnorlrv) ;;larr at Wo ?u, I nqhouno DataMooto 
jlynt omM — pat tlonl ar ly Siio Wotf lu>n, botuivi nonnon and Dan Dumo - 
doMorvo apodal montlon, aM dooM Wondy bltllofalr for hot 
oonrtultlncj work wlldi ldu> Mcorlnq, Kdward Whli.«) of t^fio Unlvornlty 
of CalU'ornla and hlti hollMtlc MoorlrKj Mtaf'l a 1 no doMorvo tliank?i 
for tholr work. 

Particular thcUikr; tor thi^i oxerciso not qo to Ina Mull In of 
the Analysis and l^o.search Department who ha;i had major 
responsibility for coordinating the devolopment, scoring and 
analysis of the assessment; Rex Brown, director of the 
Publications Department, for his contribution to the development 
and scoring of these exercises; Barbara Ward for editorial 
assistance; and JoAnn Esslinger, Lynn Grover Gisi, Carmen Nietes 
and Marci Reser for production support. 




Roy }]. Forbes 
Di rector 
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(ltdmti) w«ild .ii1nU lUj^t di dil ti) li .-ind I > y«^'*^* ^ »i « lul aa I , 

IhioKlcir. uctti 4ilrn i n I d j dil t dtu^iu ^oc) t^iiMdiUtit riomd ^jicttlj^oa 
Wir^ .^i1mlnlaitire*1 vit only whilu uMidib j d .i^lm i n i ^it d| e»i 

I ij two or llwtiH n^}ti vif^oiiui, Ir, «av?|i ^^t^citit^timdnt , I i ydrti -altltj wdid 
cititiai^fciail nom OiMt)i)di t Hdi^crnhdj , y a .i i o 1 11 c> in .LiOiMfy cii\.i 
l^^UiWdty^ .-ind 1 7 yci.ir oh1r:» riiim H-m^h lo M-^y, N-it iOH^l A^^^^dt^t^mdM* 

tdfUloc) i?ontl I riorum, tocliMliuM Mid itdmn, ,1^4 Md.niy jKiciqihU 
from ,1 Mfi«ttrim«n)i, to r4c» ri ?iM»d a t , Af iri t3 d d , 

•ipproK lm^r«l y U*\\t t ho aKt^MMat^h .iitt kci|it :jd»Mit d .-^i^i und.i i» 

Th I M volumtt t'ont.iloM t toicK-Kidii dxdicMridri from N^^ii»ouil 
AuiUKMMmont Si iUiii\ wrlrlivi .iM^ic^ru-imdnt , p.irt I or thl*^ volom«^ 
MumnMi I Mti diO I vt* .'Mul 0H«»r 1 MO <|dVcM ojmwou pr c>od<1or cirt # 

<loMorlho?t tho (llridtcMH M(?orlr»«| prood.iuM*M i\H*H\ to iho wrUln<i 
^lUMtMiMmunt.H , oxpl-ilnri th * <lor*umcMH m tc)r) ti^r iUo ttomM .irui 
<il«cuMMOH w.iyi t:f)o It inn:) ^nu^ ho ofUMl, r t n ^^ofU nlrut f 
relGaaecJ itomji omo<1 to anru}nn wtlrlruj, 1 1 om <lo<MiitHoi t I on , Moorlrj'i 
guldoH arul Jjamplo ro.sponjieM. Thr» volumo i.-i to a loo-io -ln^if form,it 
to facilitate nortlruj arul .:opyInc}. 

The exercLsCsS, Jicoring rjuichM;, .ind so totiU atv in the public 

domain; therefore, there .nro no r t*5;t r let ion!; on their usi^. 

However, National Assessment likes to know the way?; th.U others 

use the items ancJ would apprecl.ito K)rHn<] .idvi.^iod of .)ny re?;o.>rct^ 
results based on thin item pool. 



Dur ing some years , Na t ional Ass<;sj;mont ruhn I n ir,t red exort^ i r.i'S 

to suppl ementary samples ot i 7-year-olds who were noi \ n sohool • 
However, during the 1978-79 asser;5;ment , only 17-year~olds enrol leci 
in school were sampled. 
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The exercises in Part II are presented in order by NAEP 
number (a number National Assessment uses for exercise 
identification purposes). Included with each exercise is 
documentation ^about the time required for the item and the 
objective measured. Because NAEP staff and consultants feel 
strongly that writing performance should be assessed on the basis 
of writing samples rather than objective tests, most of the 
exercises are open-ended and require that responses be rated by 
.trained scorers. Each open-ended exercise is accompanied by the 
scoring guides NAEP used to evaluate responses and by some sample 
student responses illustrative of the various scoring categories. 
No achievement data are included in this volume. These data will 
appear in later reports. 

Accompanying this volume are two papers and the writing 
objectives booklet. The papers. Using the. Primary Trait System for 
Evaluating Wr i t i n g and Guidel i nes for Describing Three Aspects of 
Writing: Syntax, Cohesion and Mechanics , descr ibe Tn detail the 
systems used to score essays , The wr i t ing obj ec t i ves bookl et , 
Writing Objectives, Second Assessment , describes the objectives 
used as the basis for the 1973-74 and 1978-79 writing assessments. 
It provides detailed information about these objectives and their 
development,. 

Exhibit 1 lists all the exercises contained in this volume in 
NAEP number order. Included in the listing for each item are a 
short descriptive name, the objective measured, the age(s) at 
which the exercise was administered and the type of exercise. The 
multiple - choice exercises are indi'Cated; all others are 
open-ended. 

Almost all the essays and letters were evaluated using the 
primary trait system of scoring. This system describes a 
respondent's ability to choose and effectively carry out 
appropriate rhetorical strategies. Holistic scoring was used for 
one essay at each age. This method, named for its emphasis on a 
scorer's response to a whole essay, describes the overall success 
of a paper and results in a ranking of the papers. In addition to 
these methods of evaluating the overall quality of writing. 
National Assessment has developed very detailed and complex 
systems for examining specific aspects of C^oherence, mechanics and 
yn tax , 
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EXHIBIT i. Exercises Roleasod A*tor the % 
1978-79 tJAEP Writinq Assobsmont in NALP Number Order 



NAEP 
Number 

101006 
101007 
101015 
102012 
102013 
102013 
102016 
201001 
201006 
201007 
202014 
202031 
203012 
303030 
40 1010 
401011 
401012 
401013 
401016 
401017 
401018 
401019 
402D10 
402013 
402014 
590020 
590030 



Name and Objoctivo 

noldfish (Obj. I) 

.Loss (Obj. I) 

Grape peeler (Obj. D 

Fireflies (Obj. I) 

Kangaroo (Obj * I) 

Rainy day (Obj . 1) 

Stork (Obj. I) 

Puppy letter (Ob j , I I ) 

Letter to principal (Obj. II) 

Recreation center (Obj. II) 

Electric blanket (Obj. II) 

Poster calendar 

Describe something (Obj. II) 

Attitude questionnaire (Obj, III) 

Bill's coat, rope, magician 

Rope, magician, bus 

Clown, bubble, troops 

Bubble, troops, forest fires 

Cries, guard 

Cries, guard, lookout 

Lemonade ^ pcbb ies 

Lemonade, pebbles, hikers 

Tulips 

Party 

Dolphins 

Background questions 



Aae 

9 
13 
17 

9 

9 
13 
17 

9 
13 
17 
17 
9,13 
13,17 
9,13,17 

9 

13,17 
9 

13,17 
9 

13, 17 
9 

13,17 
9, 13 , 17 
9 

13, 17 
13, L7 



Exercise Typo 

Express ivG . . 
Express ive 

Express ive (Humorous ) 
Expressive (Narrative) 
Express ive (Narrative) 
Express ive 

Expressive (Narrative) 
Porsuas ive 
Persuasive 
Persuasive 
.Explanatory business letter 
Explanatory business l€?tter 
Explanatory (De^'criptive) 
Multiple-choice 
S ontencG combining 
Sentence combining 
Sentence combining 
Sentence combining 
Sentence combini ng 
Sentence combining 
Sentence combini ng 
Sentence combining 
Cloze paragraph, multiple choice 
Cloze paragraph, multiple choice 
Cloze paragraph, multljUe choice 

Open-ended" and multiple choice 



Note concerning reass^sed exercises: s » 

1. Flref I4^s^020l2) , Kangaroo (102013), Rainy day (102'J15), 
Stork (102016) and Describe something (203012) were administered 
for the third time in 1978-79. They were previously administered 
in 1969-70 and 1973-74. 

2. Goldfish (101006), Loss (101007), Grape peeler (101015), Puppy 
(201001), Letter to principal (201006), Recreation center (201007) 
and Electric blanket (202014) wpre tidmlnisherod tor t:h^? second time 
in 1978-79. They were first administered in 1973-74, 

3. poster calendar (20203 1), the sentence combining i.'xercises and 
the multiple choice cloze parjgr^phj were ddministerer! for tlie 
first time in L978-79* * 

4. SMVorol of tho backqLO'ind questions werf? first dfjkcd of i7-year-olfls 
in 1974 , Howevor, mor.t of tfn^so qno^tions wer*.^ .idmi ni is hered for th" 
first time in 1978-79, 
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The following sections of Part I describe the exercise 
development process, scoring procedures, documentation pages 
accompanying the exercises and potential uses for the exercises. 
More specifically: 

Objectives lists the objectives used for the 1973-74 and 
19 7 8-79 assessm e n t s . 

E xercise Development d iscusses NAEP • s exercise development 
procedures and describes the exercises contained in this volume. 

S coring Procedures gives more detailed information about 
NAEP's primary trait, holistic, cohesion, mechanics and syntax 
scor ing procedures . 

E x pi ana t ion of Documentation gives step-by-step instructions 
on how to read the documentation that accompanies each exercise. 

U s ing the Exercises discusses some issues concerned with using 
these materials for assessment^ evaluation or instructional 
purposes. 



Objectives 

* 

The objectives used to develop items for the 1973-74 and 
1978-79 assessments appear below. For a more detailed description 
of these objectives and information on their development, see the 
accompanying booklet, Wr i ting Objectives, Second Assessment . 

I. Demonstrates ability in writing to reveal personal feelings 
and ideas 

A. ' Through free expression 

B. Through the use of conventional modes of discourse 

II. Demonstrates ability to write in response to a wide range of 
societal demands and obligations. Ability is defined to 
include correctness in usage, punctuation, spelling and form 
or convention as appropriate to particular writing tasks, 
e.g., manuscripts, letters. 

A. • Social 

1. Personal 

2. Organi za t ional 

3. Community 

B . Bu si ness/Vocat ional 

C. Scholastic 

III. Indicates the impo r tance attached to writing skills 

A. Recognizes, the necessity of writing for a variety of 
needs (as in Objectives I and II) 



B. Writes to fulfill those needs 

C. Gets satisfaction, even enjoyment, from having written 
something well 

Objectives I and II were measured by open-ended essay or 
letter writing tasks. The tasks developed for Objective I require 
expressive writing. Those dc eloped for Objective II ask for 
persuasive or explanatory writing in social, business or 
scholastic situations. A mul t i pi e-ch*o ice attitude scale addresses 
Objective III. The remainder of the exercises — open-ended 
sentence combining tasks, multiple-choice cloze paragraph 
exercises and background questions were developed not to 

measure specific objectives, but rather to provide additional 
information about specific writing skills as well as an 
instructional context for reporting changes in writing 
performance. 



Exercise Development 

Hi story 

National Assessment usual ly report estimates of percentages 
of respondents who answered a question acceptably or successfully 
performed a task. Results can then be looked at collectively to 
formulate generalizations about overall learning, as well as 
separately to provide information about specific skills and 
knowledge. 

Since writing educators had indicated that the results 
reported after the first writing assessment, based primarily on 
holistic evaluation, seemed lacking in specif ic information, prior 
to the second assessment of writing National Assessment staff held 
a conference of writing educators and measurement specialists. The 
participants decided that both evaluative and descriptive 
information were necessary for NAEP to report effectively about 
writing. It was proposed that the assessment concentrate on those 
writing skills needed to perform particular tasks. A dominant or 
primary characteristic was to be identified for each writing task, 
and papers for that exercise would be rated according to how well 
they fulfilled the purpose of the particular task. For example, 
responses to a task that required a description would be , evaluated 
primarily Eor levels of success with description. The rating 
procedure would be based on such things as number, clarity, 
vividness and organization of the details presented to create a 
-"picture" in the mind of the reader. It was noted that 
appropriateness to audience must also be considered in any 
evaluation of writing. 

This system for evaluating essays , known as the primary trait 
system (PTS) , has implications for exercise and scoring guide 
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dove J opment . Tn the first place, the exercises must be specific as 
to tho tayik an(i the intended audience. If scorers are to be given 
guidelines, the scoring criteria should also be made apparent to 
the writer. The criteria for judging responses must be considered 
as each task is developed, since each rating essentially indicates 
whether or not a written response contains the characteristics 
necessary to accomplish its purpose. Since papers are rated 
according to such specific criteria, it is necessary that 
questions and rhetorical situations be phrased in a way that leads 
respondents to give comparable responses. 

Many participants at the conference saw additional 
descriptive information about the papers as an essential element 
of reporting useful results. They urged that exercise developers 
also identify secondary characteristics of papers (such as tense 
control, tone, mechanics, creativity, coherence, and so on) that 
would be particularly appropriate to investigate. 



The Exercise Development Framework 

Many of the exercises included in this volume were developed 
to be used with the primary trait system for evaluating writing. 
Thus, in designing the items, developers knew they had to present 
narrowly defined situations, specifying (1) the role of the 
writer, (2) the audience and (3) the object of the communication. 
However, the tasks that could be developed to fit these criteria 
are numerous. In addition, responses could be scored for many 
different types of writing skills content, organization, 

mechanics, syntax, originality of expression, and so forth. ' 

To help make decisions about the kinds of writing tasks that 
students should be asked to perform and about the kinds of 
information that the assessment should provide. National 
Assessment held a series of conf er^ces. At these conferences the 
writing educators further refined ''the objectives to provide more 
explicit guidelines to exercise developerso 

Objective I was interpreted as the ability to engage in 
writing for expressive purposes, while the primary purpos^'^f most 
social, business and scholastic writing (Ob jective II) was 
identified as persuasive or explanatory. Of course, little writing 
is actually singular in purpose and the types of writing are 
interrelated. For instance, a job application letter might require, 
elements of both persuasion and explanation in order to achieve 
its primary purpose; a letter to straighten out a billing error 
might both explain the problem and express strong feelings. Still, 
for the last two assessments. National Assessment has used \the 
expressive, persuasive and explanatory rhetorical model as> a 
guideline in developing the specific tasks to be assessed. 



Ideally, NAEP would like to collect information on a variety 
of expressive skills; on skills in both explanation and persuasion 
in specific social, business and scholastic situations; and on the 
attitudes respondents hold with regard to writing skills, as well 
as provide an a d e q ua t e c o n t ex t for reporting changes in 
performance. Unfortunately, the resources for such an extensive 
assessment have never been available. Given limited resources, the 
last two assessments have concentrated on Objectives I and II. 
This is not meant to imply that Objective III — which concerns 
attitudes regarding writing ~- is unimportant. 

Prior to the third assessment, it was decided to try to 
provide information that would give some context for reporting 
changes in performance. This is reflected in modifications to 
open-ended scoring procedures to include scoring for syntax, 
cohesion and connective devices and in col lec t ion ^ of A add i t ional 
bcickg round information. Two new types of exercises we re ~al^o 
developed — sentence combining tasks and paragraphs with clozed 
connective ties. 

In the sentence combining tasks, respondents were given two 
or more simple sentences and asked to combine them into a longer 
sentence that said the same thing. In the cloze paragraphs, a 
paragraph was carefully constructed to contain a number of pronoun 
references and specific transitional devices. Then several of 
these connective ties were clozed (deleted and replaced by 
blanks). Respondents were offered a number of mul t iple-rchoice 
options to replace each blank. 

The Development, Field Test and Item Selection Process 

Exercises were developed and reviewed by National Assessment 
staff and panels of writing erJucators ar.d lay persons ^rom across 
the country. All prospective items were then field tested in a 
variety of schools representing different types of programs and 
socioeconomic levels. Review panels used the results (about 100 
responses to each task) of these field tests to evaluate the 
success of each item. Sometimes it was readily apparent that t' - 
task was inappropriate. In other cases, tasks were retested a: 
different age level or modified in terms of direction, content or 
tone. The modified tasks were then field tested again. 
Occasionally, an item was "tried out" three times before it was 
finally judged to be either successful or unsuccessful by the 
various, review panels. Writing educators selected those items 
included in the assessment from the pool of successful items. 
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Scoring Procedures 



Just as National Assessment develops exercises that require 
different kinds of writing on the grounds that students may be 
proficient in some types of writing and not in others, it uses 
several kinds of scoring' procedures on the grounds that students 
might display some skills and not others in a piece of writing. 
Although an assessment that uses a variety of scoring procedures 
is complex and expensive, it provides oiuch more comprehensive data 
than an assessment based on a single procedure. The different 
scoring methods used by National Assessment are described briefly 
in this section and illustrated in the scoring guides and sample 
responses found in Part II. Readers desiring more information on 
scoring procedures should consult Using the Primary Trait Sys tem 
for Evaluating Writin g (1980) and G uidelines for Describing Thre e 
Aspects of Writing; Syntax, Cohesion, and Mechanics , (1980)! which 
are included in the materials accompanying this released exercise 
set . 

Exhibit 2 shows the evaluation procedures that National 
Assessment used with each released open-ended writing task. This 
does not mean that these are the only scoring systems appropriate 
for each task. However, given limited resources. National 
Assessment had to make choices. Since the Assessment ' s principal 
goal is to measure changes in achievement over time,, those 
exercises administered in all three writing assessments were 
selected for the most intensive analysis. 

National Assessment collected about 2,500 responses in each 
assessment for each exercise. Full sanjples were scored for primary 
trait and cohesion, allowing reporting for population groups 
defined by race, sex, region of the\country, parental education, 
type of community and grade in school. The holistic, paragraph 
coherence, mechanics and syntax analyses were based upon 
scientific probability subsamples of the total national samples of 
papers. Approximately 400 "Kangaroo" and "Describe Something" 
papers from each assessment were rated holistically and for 
paragraph coherence, sentence types and mechanics, allowing 
reporting for each age only for the nation and for males and 
females. About 600-650 "Fireflies," "Rainy Day" and "Stork" papers 
from each assessment were analyzed for syntax (T-unit analysis and 
sentence types) and mechanics, permitting reporting only for each 
age, sex and race. 
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EXHIBIT 2. Released Essay and Letter Writing Tasks 
and Scoring Procedures 



Name NAEP Age Scoring Procedures Years Administered 

Number 



Goldfish 


101006 


9 


Primary trait 


1973-74; 


1978- 


79 






Loss 


101007 


13 


Primary trait 


1973-74; 


1978- 


79 






Grape Peeler 


101015 


17 


Primary trait. 


1973-74; 


1978- 


79 












secondary trait 












Firefl ies 


102012 


9 


Primary trait, 


1969-70; 


1973- 


74; 


1978- 


79 








cohesion, syntax 


















(T-unit analysis 


















and sentence types) 


















and mechanics 












Kangaroo 


1020^3 


9 


Hoi i sti c , paragraph 


1969-70; 


1973- 


74; 


1978- 


79 








coherence, syntax 


















(sentence types) 


















and mechanics 












Rainy Day 


102015 


13 


Primary trait. 


1969-70; 


1973- 


74; 


1978- 


79 






cohesion, syntax 


















(T-unit analysis 


















and sentence types) 












■* 






and mechanics 












stork 


102016 


17 


Primary trait. 


1969-70; 


1973- 


74; 


1978- 


79 








cohesion, s.yntax 


















(T-unit analysis 


















and sentence types) 


















and mechanics 












Puppy Letter 


201001 


9 


Primary trait 


1973-74; 


1978- 


79 






Principal Letter 


201006 


13 


Primary trait 


1973-74; 


1978- 


•79 






Recreation Center 


201007 


17 


Primary trait 


1973-74; 


1978- 


.79 






Electric Blanket 


202014 


17 


Primary trait. 


1973-74; 


1978- 


79 












secondary trait 












Poster Calendar 


202031 


9 


Primary trait. 


1978-79 
















secondary irait 












Describe Something 


203012 


13, 


Holistic, paragraph 


1969-70; 


1973- 


•74; 


1978- 


•79 






17 


coherence, syntax 


















(sentence types) 


















and mechanics 
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Tho Primary Trait System 



_ Tne rationale underlying primary trait scoring is that 
writing is done in terms of an audience and can be judged in view 
of Its -effects upon that audience. The approach used by the 
writer to reach and affect his audience will be the most important 
— the primary — trait of a piece of writing. For example, the 
writer of a set of directions must present things in a logical and 
unambiguous manner if readers are to follow the directions. 
Successful papers will have .that pr i m a r y c h a r a c t e r i s t i c ; 
unsuccessful papers will not, regardless of how clever or 
weU-written they may be in other respects. As another example, 
the purpose of campaign literature is to persuade a reader to vote 
for a candidate. A successful campaign paper will have certain 
persuasive traits that an unsuccessful one will not have, and 
these .traits will differ from those necessary for a successful set 
of directions. 



Responses to each exercise scored by the primary trait system 
were rated using a scoring guide specifically tailored to the 
primary trait being measured by that exercise. In each guide, four 
levels of competency were defined. The first and lowest category 
was reserved for responses that showed little or no evidence of 
the skill being measured. The second category was defined as 
marginal or minimal evidence of the skill. Category "3" was 
defined as solid evidence of the trait being measured, or 
demonstration of competence, and category "4" was reserved for 
those papers that were very good. 

Following are basic outlines for primary trait score 
categories for the three types of writing -- expressive, 
persuasive and explanatory — assessed by National Assessment. 
Primary trait scoring guides for particular exercises are found in 
Part II of this volume. 

Although expressive tasks can have a variety of aims and as 
such have a variety of primary traits, the key to defining 
response categories for expressive writing is usually fo6nd in the 
quantity^ and quality of elaboration. The lower score points 
generally have no or little elaboration, while ,for the higher 
score points, the premise, tho feelings or the narrative presented 
in the paper are supported by a number of vivTd and inventive 
details. 

In broad terms, presentation of compelling evidence and 
arguments is the primary trait for persuasive writing. Generally, 
a 1 paper would present no reasonable arguments, a "2" would 
have one reason or perhaps several not particularly cogent 
reasons a "3' would be a well thought-out presentation containing 
several appropriate reasons and a "4" paper would be 
well-organized and support reasons with compelling details. The 
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reasons must be appropriate to the specific task. For example, 
sentimental appeals might be convincing to a grandmother, but 
probably would not be as appropriate for a principal or a 
prospective employer. The specific category definitions consider 
the variety, appropriateness, organization and execution of the 
arguments . 

Explanatory writing should present facts in a clear and 
orderly fashion. At one end of the scale Would be a response with 
no information, clarity or logical order, and at the other end, an 
informative and totally unified presentation. For such tasks as 
straightening out a billing error or applying for a job^ the 
overriding criterion for defining the trait categories would be 
the likelihood of the letter's success. 

Evaluating a paper for its primary trait does not preclude 
describing other features of the paper. Secondary features may be 
analyzed that complement the primary trait or that are considered 
important in any piece of writing. For example. National 
Assessment has gathered secondary information about use of tense, 
point of view, tone and revision skills* Secondary traits are 
often categorized as either present or not present for example, 
tense may be controlled or uncontrolled, metaphors present or not 
present, voice consistent or inconsistent. In other cases, 
descriptive categories are used, such aS "abstract," "concrete" or 
"abstract and concrete." Exercises categorized for secondary 
traits are indicated in Exhibit 2; scoring guides for secondary 
traits are included with these exercises in Part II. 

National Assessment also provides information about cohesion, 
mechanics and syntax. These scoring procedures, which are quite 
complex, use separate scoring guides (outlines are found in Part 
II) and are further described later in this section. 

The primary trait scoring was contracted to Westinghouse 
DataScore Systems (WDSS) . National Assessment requires that the 
categorization of open-ended responses be done by readers with 
previous English experience. This doeS not necessarily mean that 
other users of NAEP materials should contract out scoring or that 
their readers must be English teachers. Several school districts 
have conducted success.ful assessmf^nts uj^ing teachers' aides, 
substitute teachers, local graduate Jstudents or parents as 
readers. However, it should be noted thc^t there are side benefits 
to using teachers as readers, if teachers are used, the primary 
trait system training can/%be an in-service activity, and the 
teachers tend to feel less threatened and more interested in the 
assessment results. Teachers may also feel more enthusiastic about 
working toward curcicular changes based on assessment results they 
helped prod uce . 
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To determine the number of readers necessary for primary 
trait .scoring, National Assessment first decides how many readings 
are needed per paper and then compares the number of hours/days 
worth of work with the amount of time available for scoring. 
National Assessment estimates that one reading for primary trait 
takes about one minute for a paper written by a 9~year-old, one 
and one-half minutes for a paper by a 13-year-old and two minutes 
for a paper by a 17~year-old. 

Any time a group of readers is used, a chief reader or group 
leader should be designated. National Assessment uses this leader 
to work with NAEP staff and the WDSS director of hand scoring to 
refine primary trait system guides and train the other readers. 
During the actual scoring, the group leader is responsible for 
answering questions about scoring procedures and reconciling 
discrepant scores. 

The amount of time devoted to preparing for training is the 
key to a successful training and scoring session. NAEP and WDSS 
staff spend considerable time and effort preparing trainina 
packets that exemplify the scoring guides and the types of 
responses that will be encountered in the actual scoring sessions. 

National Assessment usually begins a training session by 
giving each reader the guide for an item and 5 to 10 papers that 
exemplify each scoring category. The rationale behind the guide is 
explained, as well as why each paper represents a facet of each 
category. The intent that motivated the description of each 
category is explained and discussed; scorer questions are answered 
and, on occasion, minor -modifications are made to the guide to add 
clarity. Once the readers feel comfortable with the guide and 
example papers, they are given approximately 5 to 10 papers to 
rate independently. The trainer then describes the best category 
for each paper and the reasoning underlying' that categorization. 
(Prepared notes on the papers in the training packet insure that 
salient points are mentioned, and also save a lot of time.) Again, 
questions are answered and distinctions between categories are 
clarified. Readers are then given more papers to score 
independently. At this point, the trainer should be able to ask 
readers to take turns stating their categorization and explaining 
the reasons for it. The trainer then assumes the role of 
discussion leader, providing explanations only when necessary to 
help clear up misconceptions. This process continues until the 
readers are in agreement with the guide, the trainer and each 
other as to the categorization of the papers. 

Using these training methods and careful monitorin^g 
procedures during scoring. National Assessment maintains excellent 
scorer agreement. In scoring actual assessment data, most papers 
are scored by two readers and discrepancies are reconciled by a 
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third. The need for reconciliation usually occurs for less thafi 
10% of the papers and on many exercises occurs on less than 5%. 
Exhibit 3 gives the interscorer agreement percentages for those 
exercises scored by more than one reader. The scoring procedures 
for two of the exercises, "Poster Calendar" and "Electric 
Blanket," were so straightforward that these exercises were 
categorized by one reader with a random 10% sample of the papers 
read by two readers. The pairs of readers agreed on 99% of the 
papers for both exercises. It should be emphasized that to measure 
changes from assessment to assessment, papers from all assessments 
of an age group were randomly ordered into a single pool and 
scored together following the 1978-79 assessment. 



EXHIBIT 3. Interscorer Percentages of Agreement 
for 1978-79 Primary Trait Scoring 



1969-70 
Pape rs 



1973-74 
Pa pe r s 



1978-79 
Papers 



Age 9 

Goldfish (101006) 
Fireflies (102012) 
Puppy Letter (201001) 



93. 3 



93.9 
94. 3 
93.6 



94. 7 

95. 1 
93. 3 



Age 13 

Loss (101007) 
Rainy Day (102015) 
Principal Letter (201006) 



93. 1 



91. 2 
94. 1 
94. 1 



91.8 

92. 4 

93. 5 



Age 17 

Grape Peeler (101015) 

Stork (102016) 

Recreation Center (201007) 



96. 7 



96. 2 
93.0 
95.2 



94. 2 
95.4 
91. 2 



Holistic Evaluation 

Responses to two exercises ("Kangaroo" and "Describe 
Something," which was given at two ages) were scored using the 
holistic method. When readers holistically score papers, they do 
not focus upon particular aspects of a paper such as mechanics, 
ideas o r o rg ani za t ion . Rather they concentrate on forming an 
overall impression of each paper relative to the other papers they 
have read. Their primary task is to rank order the papers from 
best to worst, not to identify errors or to specify writing 
problems. Of course, holistic scoring, like primary trait scoring, 
may be used in conjunction with other evaluation methods, such as 
those concerned with syntax and mechanics. 
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The 1978-79 holistic scoring, which was subcontracted to 
Kdward White, University of California at San Bernardino, involved 
several steps. First the table leaders — all of whom were 
experienced holistic readers surveyed the pool of papers from 
all three assessments and selected examples of papers representing 
four levels of quality. They then developed guidelines describing 
each level of quality and how to distinguish between top-half and 
bottom-half papers. The scoring session began with some discussion 
of the characteristics of the example, or anchor, papers .and 
guidelines, and then several practice scorings of other papers 
were conducted to refine the scoring scale description and iron 
out discrepancies among readers. When all readers were comfortable 
with the guidelines, they scored papers for an hour, after which 
they discussed more anchor papers. Throughout the subsequent 
scoring there were periodic discussions of papers to insure that 
readers continued to hold the same standards. Holistically scored 
papers were rated by only one reader. Reliability of scoring was 
checked by having a random 10% of the papers read by pairs of 
readers to detect potential discrepancies. The percentages of 
agreement were 68% for age 9, 79% for age 13 and 79% for age 17. 

Papers from all three assessments of ain age group were 
randomly ordered into a single pool and holistically scored in a 
single scoring session. The scorers did not know in which year any 
particular paper was written, so they necessarily applied the same 
criteria to all papers. After the scoring, the ratings were 
examined to determine whether those papers written in different 
years were perceived, as a group, to be worse or better than the 
others. / 

• The "Kangaroo" exercise (102013, age 9) and the "Describe 
Something" exercise (203012, ages 13 and 17) are accompanied in 
Part II by the scoring guides used by the 1978-79 holistic 
readers. Since "Describe Something" was administered to both 
13-year-olds and 17-year-olds, it is accompanied by two sets of 
guidelines one for each age. 

The remainder of this holistic scoring discussion explains 
briefly why National Assessment adopted the primary trait system 
and uses the holistic method so spar^ingly. NAEP's experiences with 
both scoring procedures are discussed more fully in Using the 
P rimary Trait System for Evaluating Writing (1980), a paper that 
accompanies this exercise set. 

Holistic scoring, named for its emphasis on a reader's 
response to a whole essay rather than to specific aspects of it — 
such as style, content, mechanics, and so on has long been used 
to evaluate essays written for the College Boards and other 
college entrance examinations. This method of scoring provides a 
reliable ranking of essays, a ranking most trained readers would 
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ondor:r,e. Also, once the scale points are defined and the readers 
iU e trained, the .actual ratinq of the papers can be done quite 
tapidly (approximately one reading per minute includinq time spent 
organizing the papers). Holistic scoring has proved to be a 
practical method of ranking large numbers of papers. It is fast, 
relatively inexpensive and meets the technical requirements of 
norm- referenced tests . 

However, National Assessment found some difficulty in 
explaining what the results of such scoring actually mean. It is 
true that broad criteria for score points are often specified and 
that by rating example papers, scorers can be taught to apply the 
criteria consistently. However, the relationship^ between the 
scorers' internalized criteria and the external or specified 
criteria is never described. The interpreter of the results is 
given broad definitions and example papers, but never knows 
precisely why a particular paper received the rating it did. It is 
difficult to tell whether poorer papers all have good content and 
many mechanical errors, poorer content and fewer mechanical 
errors, mediocre content with syntax problems, and so on. Further 
analysis of the papers In each score point is necessary to collect 
this information. 

In addition, although rank ordering works well to separate 
the better papers from the poorer papers, it must be remembered 
that holistic scoring is a relative process based on the quality 
of writing received. The terminology of top-half and bottom-half 
papers, although useful for training readers, has some inherent 
problems in that it tends to encourage a normal distribution. 
Generally speaking, ^or every holistic scoring about 50% of the 
papers will be considered the better papers. However, in one 
sample, the poor papers might represent competent writing and the 
better papers excellent writing, while in another sample, the poor 
papers might be nearly illiterate and the better papers just "less 
po o r . " 

The fact that holistic score points have only broad criteria, 
the fact that a normal distribution is encouraged and the fact 
that papers are rated in relationship to each other rather than 
external criteria create difficulties not only in reporting, but 
also with replication. In practice. National Assessment has found 
that even if the rank order of essays is replicated by a second 
group of readers, the location of the entire distribution of 
scores, might not be reproduced satisfactorily. In one NAEP study, 
it was found that the same papers rescored holistically several 
years later had a significantly higher mean holistic score. 

National Asessment has also determined that the distribution 
of holistic scores for any given (sub)set of papers is highly 
dependent on the entire set of papers with which it is scored. If 
independent evaluators could score all, or a subsample, of thte two 
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sets of papers together, they could then report differences 
between their papers and NAEP papers. However, when such a 
procedure is followed, the "national results" against which, say, 
Maine compares its data would probably be different from the 
"national results" to which Florida compares its data, and both 
will be different from the "national results" reported by NAEP, 
This phenomenon is also true for NAEP. NAEP will report different 
holistic results for the 1969-70 assessment every time the 1969-70 
data are scored with different sets of comparison data. 

Cohesion and Coherence Evaluations 

When National Assessment evaluated the "Kangaroo" and 
"Describe Something", papers in 1973-74, responses written in both 
1969-70 and 1973-74 were analyzed for a number of characteristics 
i ncl ud i ng pa rag raph coherence. To determine parag raph coherence , 
readers were given general guidelines and asked to categorize 
paragraphs as coherent, coherent and developed, or simply visually 
indicated as paragraphs. These exercises were readministered in 
1978-79, but NAEP did not have resources to rescore the 1969-70 
and 1973-74 papers. Therefore, the same system was used ih 1978-79 
to score responses to these exercises. 

Papers were scored for paragraph coherence by- two readers and 
discrepancies reconciled by a third. In addition, 10% of the 
1969-70 and 1973-74 papers were rescored at the same time that the 
1978-79 papers were scored to determine whether scorers were using 
the same standards. The percentage of agreement on these papers 
was about 90%. Guidelines used to rate paragraph coherence 
accompany both the "Kangaroo" (102013) and "Describe Something" 
(203012) exercises in Part II. 

Both because coherence is an essential el ement of writing and 
because the paragraph rating procedure instituted in 1973-74 had 
indicated somt decline in coherent writing between 1969-70 and 
1973-74, consultants agreed that a more thorough method of 
describing coherence and cohesion was needed. In consequence, a 
separate cohesion guide was developed for the 1978-79 assessment 
and used in pi ace of the parag raph coherence guide to rate papers 
collected in all three assessments written in response to the 
previously unreleased "Fireflies," "Rainy Day" and "Stork" 
exercises. 

The term cohesion refers in general to the many ways words 
and idea.s are linked together in writing to create a sense of 
wholeness and coherence. For cohesion scoring, readers sorted 
papers i.nto groups representing four degrees of cohesi veness . 
Papers in the lowest group (level* 1) display no or few connections 
between sentences and are loosely .structured. Papers in the next 
group (level 2) display attempts to tie ideas together here or 
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there but do not show any unifying snructure. Cohesive papers 
(level 3) display gatherring and ordering of details and ideas, and 
fully coherent papers (level 4) display a number of strategies and 
devices that bind the narrative into a unified whole. "Fireflies" 
(102012, age 9), "Rainy Day" (102015, age 13) and "Stork" (102016, 
age 17) are each accompanied by the Cohesion Scoring Guide in Part 
II. Although the examples of specific cohesive ties reflect the 
different exercises, the guides for each of these exercises are 
essentially the same and were developed to be applicable to 
responses to almost any writing task. More information about 
cohesion scoring is contained in Guidelines for Describing Three * 
Aspects of Writing: Syntax, Cohesion, and Mechanics (1980)^ which 
accompanies . this exercise set. 

In preparation for training for cohesion scoring, NAEP 
consultants and staff selected papers representative of the four 
score levels for each of the three exercises. Prior to actual 
scoring, readers discussed the scoring criteria, sample papers and 
the various types of cohesive ties and s":rategies. It was stressed 
that readers were not to count ties, but rather categorize each 
paper according to an overall impression concerning the number, 
variety and success of the ties. 

Although the cohesion evaluations were done by a different 
group of scorers than the primary trait scoring, the arrangements 
and procedures were very much like those discussed for the primary 
trait system. The scoring was subcontracted to Westinghouse 
DataScore Systems and readers >ere persons with English 
experience. A table leader was assigned to help with training, and 
the scoring proceeded very much like the scoring for the primary 
trait system, with periodic checks for consistency and 
reliability. As with the primary trait system evaluations, each 
paper was rated by two readers and, when necessary, ratings were 
reconciled by a third reader. Exhibit 4 gives the interscorer 
percentages of agreement for the cohesion scoring. Papers for all 
three assessments were read at the same time. 
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EXHIBIT 4. Interscorer Percentages of Agreement 
for 1978-79 Cohesion Scoring 



Age 9 

(102012: Fi refl ies) 
Age 13 

(102015: Rainy Day) 
Age 17 

(102016: Stork) 



1969-70 
Papers 

93.0 
91.5 
93.1 



1973-74 
Papers 

93. 2 

93. 5 

94. 0 



1978-79 
Papers 

94.0 
90.9 
94. 2 



Syntax Categorizations: T-Uni t Analysis and Sentence Types 

As with the procedures for evaluating coherence, the 
procedures for describing syntax was amplified for reporting 
results in 1978-79. For the 1973-74 evaluation of the "Kangaroo" 
and "Describe Something" exercises, a system was used whereby 
sentences were categorized as to type -- simple, compound with 
phrase, complex, and so forth. This system was also used with 
"Kangaroo" and "Describe Something" papers collected in 1978-79. 
Approximately 10% of the previously scored papers' from each 
assessment were rescored in 1978-79 to provide information about 
reliability. Agreement averaged about 90% for the various 
sentence types. Both the "Kangarob" (102013) and "Describe 
Something" (203012) exercises in Part II are accompanied by 
outlines of categories of sentence types. 



During pre pa rations for the 1978-79 writing assessment. 
National Assessment consultants pointed out that even though a 
sentence-type categorization may be more readily understandable to 
the general public, most research on syntax or sentence forms is 
done in terms of the "T-unit" instead of the sentence. Syntax 
analysts use the T-unit — an independent clause and all its 
modifying words, phrases and clauses — because it enables them to 
focus upon embedding more precisely than does the sentence. 
Embedding skills the processes by which writers subordinate or 
coordinate additional information into independent clause units -- 
have been shown to develop in wr i ters as they mature , enabling 
older and better writers to convey more informationmore 
efficiently. A T-unit analysis takes into account subordination 
and coordination between words, phrases and a main clause and 
subordinate clauses. It does not take into account coordination 
between main clauses, that is, the tendency to string sentences 
together rather than embed information. 



18 



since a T-unll: analysis provlden more precise information 
than categorization by sentence types and can be used to provide 
results both for T-units and sentence types, National Assessment 
decided to use the T-unit analysis procedure for describing 
responses collected in three assessments of the previously 
unrel^ased "Fireflies" (102012), "Rainy Day" (10201 5) and "Stork" 
(102016) exercises. This scoring entailed delineating T-units and 
marking varieties of nominalization, modification and 
coordination. An outline describing each characteristic tabulated 
in the T-unit analysis, as well as the sentence types derived from 
that analysis, accompanies each of these exercises in Part II. A 
detailed description is found in Guidel ines for Describing Three 
Aspects of writing : Syntax , Cohesion, Mechanics , (1980), which 
accompanies this volume. The complete guidelines used by the 
1978-79 scorers are available from National Assessment, 

The syntax scoring was also accomplished by readers at NAEP's 
scoring subcontractor, Westinghouse DataScore Systems. A special 
group of scorers, already thoroughly familiar with grammar, usage 
and linguistics scoring guides, were trained for about four -weeks 
on National Assessment papers previously scored by NAEP staff, 
consultants and the Westinghouse DataScore Systems table leader. 

Maintaining reliability with a system as complex as that used 
to describe syntax is difficult, not so much because it is 
difficult to assign the correct categories but because it is 
difficult to make sure that each paper is fully read and 
completely categorized. To make sure that some characteristics of 
the papers were not overlooked, papers rated by National 
Assessment were usually scored by at least three and sometimes by 
four or even five readers. 



Mechanics" Categorizations 

The fact that National Assessment routinely measures 
mechanics skills, as well as the magnitude of the effort, makes it 
clear that NAEP recognizes that descriptive scoring of grammar and 
mechanics provides considerable concrete and specific information 
about written responses.. However, this type of scoring can be 
quite time consuming and very expensive. Also, NAEP consultants 
feel, as stated in the 1973-74 objectives booklet, that 
"mechanical correctness should not be the sole .criterion for 
eval ua ti ng a pi ece of wr i t i ng " ( Writing Objectives, Second 
Assessment , p. 6). National Assessment generally applies this 
procedure to only one or two writing tasks and leaves most of the 
analyses that supply detailed descriptive and diagnostic 
information to researchers and special is ts . 
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lUjsponnos to "KnngnroQ/' "Do.sct ibo Soinoth i ng "Flref l ibs/' 
"Halny Dny" and "Stork" were Rcorecl for mechanics. Sentence 
fragments or run-ons were tabulated, as were agreement errors and 
awkward sentence constructions. Words were coded for misspellings, 
capitalization errors and word-choice errors. Punctuation errors 
of omission and commission were also coded. Each exercise scored 
for mechanics is accompanied in Part II by an outline of the types 
of errors NAEP tabulated. Again, detailed information is 
contained in the paper G uidelines for Describing Three Aspects of 



gui nes used by readers are available from Na t lonal Assessment . 

The mechanics tabulations were accomplished by the same 
readers that did the syntax analyses. Training procedures and 
scoring procedures were the same as those described in the 
preceding section. Readers could either complete both types of 
scorings during the same reading or go through a paper several 
times. In either case, the time required to score a paper was 
about 10 to 15 minutes for mechanics error counts, but 15 to 20 
minutes for a more detailed analysis including both mechanics and 
syntax. (These time estimates include breaks and time for 
organizing the papers.) Of course, actual times will vary 
depending on the difficulty of each specific writing task, the 
propensity of the respondents to write and the number of 
tabulations included in the analysis. 



Sentence Combining, Cloze Paragraphs, Attitude 
and Background Questions 

The sentence combining tasks were rated by the syntax and 
mechanics scorers. Since these scorers were extremely 
knowledgeable in the area of subordination and coordination 
strategies, training with prepared papers was fairly perfunctory. 
It was decided that one scorer was sufficient, although scoring, 
as always, proceeded with the standard quality-control and 
reliability checks. 

The cloze pa rag raphs , wh ich we re mul t ipl e-cho ice , we re scored 
by optical scanning machines, as wore the attitude questions and 
most of the background questions. Responses to the two open-ended 
background questions were coded when booklets wer? checked for 
compl eteness upon receipt from the field . 




(1980), and the complete 
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K K p 1 a n f 1 1 1 o n of K x o r c i ii o Do c tun a n t n 1 1 o n 



Kx<aciu()M aro r opr odiicod cmmoiU I fil ly <\t\ thoy wore soon hy I ho 
rosponclent. ' Koch exGrclso In nccompan I od by n documontnl: Ion paqo 
containing information about the oxorclse and itu administration. 
A sample documentation pacje appears below, followed by an 
explanation of the information included. 



Writing Task: 
NAEP No. : 

Rhetorical Mode: 
Objective : 

Subobj ective: 
NAEP Scoring : 

Age : 



Number of Lines ; 



Goldfish 

0-101006-52A-1 

Expressive 

I. Demonstrates ability in 

writing to reveal personal 
feelings and ideas 

A. Through free expression 

Primary Trait: Expression of 
participation in an existence 
different from self through 
elaboration of detail. 



Total Time in Seconds: 930 



Page 1-9 
Page 2-26 
Page 3-21 



Pages that contained only lines provided for written responses 
are not reproduced. However, the number of pages and lines 
provided for responses is indicated in the exercise documentation. 
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Thn wriliiu) \<\i\k, or "iwimr/' ^'vun to iu\c\\ (JxordMo |m 
provided as an oMlclonl. w<iy to rolcjr to nny rilvon oxorcljio. Tho 
NAKP numbor Im n iinlquo luimlx^r nMi;lcjruKl l.o uoch oxorclrto tor 
documonta t Ion nnd reforonco purponor,. Tho oxorclno "namo" and NAKP 
number are provided not only on t:ho documontal: Ion paqo, but are 
also found at the top of: (?ach exercise and scoring guide. 

The NAEP number contains information that may be useful to 
the reader, l^or example, "Goldfish/' the first exercise presented 
in this volume and the exercise used in the example above, has the 
full NAEP number 0-101006-52A-1 . The leading digit before tho 
hyphen, "0," indicates the iJubject area of writing. All the 
exercises In this volume were developed for the subject area of 
writing. 

The primary objective and subobjective for each exercise can 
also be determined from the NAEP number. Given the six-digit 
number between the hyphens — in this case 101006: 

101006: The first number in the six-digit number indicates 
the objective. There are three writing objectives. 
A "4" indicates a sentence-combining or cloze 
exercise and a "5," background questions. 

10_1006: The third number in the six-digit number indicates 
the subobjective. 1=A, 2=B, 3=C. 

Therefore, "Goldfish" was written to measure writing 
Objective I, Subobjective A. 

10100^6: The last two numbers in the six-digit number are 
sequence numbers used to give each exercise in a 
1 ea rni ng a rea a un ique number . 

The next three digits — "52A" in the "Goldfish" sample — 
are an assessment year indicator. The indicators used in this 
volume are: 52A — a 1973-74 exercise used for the second time in 
1978-79, ISA — a 1969-70 exercise used for the third time in 
1978-79, and AlA — an exercise used for the first time in 
1978-79. 

The last digit indicates the ages at which an exercise was 
administered ("1" = age 9, "2" = age 13 and "3" = age 17). Thus, 
"Goldfish" was administered to 9-year-olds. 
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r |u.» l.iu I iM I luotlt) 111 <sM*h wr itiinj i .isk is ijiv«Mi in\ 

I nlior prohod l:o roqulro i^xprj.)£^^^^ wrll:liu|. Tlu) pr lm*u y purpoMo of 
moni: Objective II (social, bu.MlnonM ancl McholaMtlc) wrll:ln<) was 
I (1 o n t: I f; I eel n s o 1 1 \\ e r r ajii^^ f ? W o o r Y • 

Ob jective nnd Hubob jcjc t Ive 

The 1973 '7»4 writing objectives nerved as the guide for 
developing exercises for both the second (1973-74) and third 
(1978-79) assessments of writing, Exercises developed for the 
first assessment (1969-70) were reclassified by these objectives 
in 1973-74. The documentation lists the assessment objective and 
subobjective for essay tasks and the attitude scale. 

The sentence combining, cloze and background questions were 
not developed to measure the objectives pe r se , but rather to 
provide additional information and a better context for reporting 
changes in writing performance. Thus, objectives and subobj ect ives 
are not listed for these exercises. 



NAEP Scoring 

For the open-ended essay tasks, the scoring used by National 
Assessment is documented as primary trait, holistic, cohesion, 
paragraph coherence, mechanics and syntax or some combination of 
these methods. These scoring methods are described more fully in 
Part I • in the section labeled "Scoring Procedures." In addition, 
these scoring methods are described in detail in the two papers 
accompanying this exercise set. The primary trait is listed for 
each exercise rated by the primary trait method. The sentence 
combining exercises are simply designated as open-ended. 



Timing and Lines Per Page 

This information documents the amount of time and space 
students were given to write their answers. Exercise booklets were 
accompanied by paced audio tapes. For each age group, the total 
time allotted for an exercise in the 1978-79 assessment is shown 
in seconds. This includes time for both reading the stimulus and 
for responding t^^ the exercise. Actual tapescripts showing exactly 
what was read e.id how the total time was broken down into stimulus 
and response times are available from National Assessment. Glossy 
pictures of the stimulus materials used are also available to 
users. 
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'I'lu? diiimIhm »>( liintM \u)\ p.ii|ti 1 1 it I 1 1 ' . U * J ?i li'UV iHvU^Y w«}t»i 
pidv/idtsl (ui .Miiiduni s I wt iio ( htH I M^Mpontins .\n(| how tn.inY lint^^i 

t lie iuiiiiIhm ol ltiH)?i ^ilonu critinol ht? uMfnl lUM orinliH? I lu^ tt>l.H 

li'MOth <>1 t ht) nXO|i'lM<>. llOWtWtM I MlfU"i> t Ml llinilUM lual .M l.ilS .Uf 

r i»pi oihuM^l In I volumt*, l)()th |)1(mm?s o( I n( Or n\.U Ion <Mn omimI 
til th?tiM;minn how t hr <»x<M('Im<> w.um i)r <^j;f>i\l t'd lo sliulrulM* 

U»s 1 ru) t Mxorc Im(jm 

N.it.h)r\fil Asf;(?j;:;in(?nl l)t•ll^*vt^M IhiM hmmc^ r»}inuMil I wr I I I nq , like* 
• jsv.c) r.siiUMU In fU\y ot [\<»r snb jnc.M or nkll l, fifiould Ixi conducMtMl 
.nrcord I ntj lo (?l(sirly d*?! ln<?(l <p)alr., Ilowovor, NAKP qoal:;., .k; 
d(.'l in<?d l^y }^at\<:l,r; of writ inc] ochicntors, inny not: Ijo lUo ptociju? 
qooLs of l:[ie wr 1 1: i nq proc|r,)in in ovory diMUrlcl., r>c[\ool or 
c 1 cisjirooin . Mvon wh(3n cjofils do cor rospond , NAKP dnl:a or<^ not .\lwny«; 
roflnod (-Mioucjh to u;;o in mnkincj doclslonr» about: (concrete proqrcim 
mod i f:ic<U: lon.s. Howovor, NAF.P data can bo [mmh] to raiqqont aroan 
that may be o£ concern. For examplo, IC over 90% of tho 
rospondfjnts nationally accomplish a specific task, then chanco5; 
are that many students in a particular district can also. Rut if 
only 30% of the students nationally can accomplish a given task, 
then this area may warrant investigation, NAKP data can also be 
used as a basis of comparison to determine how well students are 
doincj relative to other students in the same area of the country 
or type of community. Such comparisons should be made with care. 

If the purpose of a writing evaluation is to replicate NAEP 
procedures in order to make precise comparisons with National 
Assessment results, some caution is necessary. NAEP has found that 
even very subtle differences in interpretation of specific scoring 
guide categories make precise comparisons impossible. To help 
alleviate this difficulty, NAKP is working with WDSS to further 
document the training packets and prepare copies so they can be 
made available to those replicating NAEP procedures. Tn addition. 
National Assessment recommends that users arrange for a sample of 
NAEP papers to be included in their scoring process as a 
reliability check. In this way, shifts in scores given to NAEP 
papers can be used as a basis for making statistical adjustments 
that will enable precise estimates of performance differences. 
Preparing such sample sets of papers is a time consuming process, 
and NAEP may be unable to make them immediately available. Still, 
NAEP will do its best to respond to requests for information and 
assistance. 

The following materials may also be helpful references. 

1 . Wr i t i ng Ob j ec t ives , Second Assessment (with a 1978-79 
Supplement) , 1972 
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U:i hi.j I lui I'rliil.iiy Ti a I I :;y-il"i\l till Kv/.n hint t il'l Wi I I i n.i , 

4, Wrltlruj AchUyemt)nl-j, l')ii')-~7')! Htftiiillti l-'nm Ilit* 't'lili.l 
Nrtt:loiu>l_ "Wr U. Inij" AMHVrHMliuini , Volume T - 1 7 Yti.ir -01 <1m . 



'). WrUlnci Achlevoinont,^ lor)9-7'): lUiMiilt.ii From i.h« Third 
Wn tTonrtl Wr IJ Fna >aaeVamon F, ' Vo V limo T T - ~" l'1-YoarHlT.Ta7 
TOW, "Hloport; rio . "nT^W-Oj! ~ "" 

(■». Wrltlntj^ Ach love ment: , I969~70i nuMull-.!i From t;ho Third 
9. n^l WFI t [ Anno a am t ^ ^Vo 1 u in <) T T t - 0 - Yo * i ^ 0 Id 'T , 
1 90 0 / F^G po r t . 'no 1 10 --W^O 3 ~ ^ "^^ 

V. P rocedural Handbook; 1978-79 Anaen amont:, 1900, Ho port no, 
lO-W-40 

0. Writing Exerciae Set , 1976, no. 05-W-2fS 

9- Writing Mechanica^ 1969-74 , 1976, Report no. 05-W-Ol 

10. Expressive Writing , 1977, Report no. 05-W-02 

11. Explanatory and Persua s ive Letter Wr it i ng , 1977, Report 
no. 05-W-03 

12. Wr ite/Rewr i te ; An Assessment of Revision Ski 1 Is , 1977, 
Report no. 05~W-04 

A publications list describing these materials and their cost 
is available from the National Assessment of Educational Progress 
at the following address: 

Education Commission of the States 
1860 Lincoln Street, Suite 700 
Denver, Colorado 80295 
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i»Aln' III HKf.KAHKl) WUIflNU KXKIUMHKH, mXIUMUNTAt ION, 
{iOOlUNO UUHW.H AND HAMl»t.K tlTUOKNT IlKtJl'ONriKsi 
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lUlilOd t "(i.il.lf l'.h" 

.M<iiiuMiiiu«a II tt> fill) Id llitiiK tttittiil vvhtil i( woiilil \h' IiIui Io Uc 

Think ali(H(l vvlwil. yuii would Itko to lu*. Wtilo llu^ tiaiuo ot (lu^ IIuhk in (li 
hoH holow, Then vvriU^ alkout what il Ui lllu* Ui thai ihhiM Spfu r is 
|inivi(l<ul h<^|t)w and tni llu' tu^xt t.w<^ pii^<'N. 
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ti K t nt:ti i1iffcicjh( flow weir <hr«>Ui)h o I ft i ion 
WIAL tlrtJ-; IN SKi i)N|),S J M K) 

i 

i 

i 

I 

i 
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iitA I r Si ( it i N(4 ill* I lU 



iilidiUiiiJiii JlajlE J r )t|u iv« 

to li^ thttt thin<|«** Thii quality ot 4 pHiiiil tUtfclliUfiud by two 
fcictoi:^! 1) t\w tJXtt^ut to which tha writer i« nbU to Aw^umti 
unotht^i: toim of lixiptidnc^'t) niid J,) t\\^ li^qv^^ ot H\)eQiticit ^ th^ 
Miit^i \iHm to «^ l4hoi, iit4^ how it iti to «^iifcit 4^ th^t form of l^t^iinj, 

and ^ilaboration of coniaiiitt^nt diitaiJ,* i<«(id49L»i should in<iirily tcik^^ 
into account th^ quantity ot d«)tail and wh^thi^r thnt d^itail i^ 
particuliiclzed to tho a^X^ct^d oi)1«ct for laxairpl^* almost any 
**thinq*^ could b€» happy# £«iwaL^ ave axt^^ atiii f«)ii«r actt tatzyf aiut 
only cata meow. Qiittui: papocfi will not only axprca^^ a numbt^r ot 
details focused on ••th« thinq" but will olaboi:at« thoeo dutailu in 
a auatained and coniaiat^nt faahion* Th^ bi»at pap^ta will b^^ 
unitx«)d by some oxpr^^nfiiv^ ot logical ptlncipl^. 

0 » No response* 

1 * Litt le or no exoressicn of what the thipq is Uk^> Thene 

responses offer only a niiniiral amount of detail. Some may 
offer a few (up to 3) hiqhly specific details, but the 
responses are iust tec sparse to convey anythinq beyond a 
limited expression of what the thinq is like. Others may 
offer more (as many as 5) bits of information # but some or 
all of them are too vaque (or even nonsensical) ti help 
particularize the thirq the writer wants to be. 

2 = iiod^cftA£.^£Cfi8§4.ftP,i>i^MAflt tbfi,tbinq Ag UKj« ihese 

responses are modera'^tely detailed. They include details 
which particularize what the thinq is like. Yet th«jy either 
are too brief or possibly include extraneous or vague bits of 
information so that their expression of what the thing is Like 
remains incomplete or fragmented. 
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GOLDriSH 



3 = Detailed expres sion o f what the thing is like . These 

responses may take several possible forms. 

a. They ipay include 6 or more details which particularize 
what the thinq is like* ^However^ details tend to be ^ 
briefly stated (not elaborated) and only a moderate degree 
of linkage betweer the details is present. 

b. They may contain only 4-5 details. However, several of 
these details are elaborated. The inforiration seems to be 
presented in clusters. 

c. They may include ^ details related to each other by means 
of a narrative or characterization. 

In sumrriaryr the "3" responses particularize the^ "thing" but 
lack elaboration and unification of detail. They may even 
contain. some inconsistent elements. 

4 = Consistent dnd yi yid^ _€xpresgii) n of what the t iiin^_is„liie. 

These responses are highly detailed (6 or more details' some of 
which are elaborated) and are unified by the p^^^sence of some 
kind of expressive or logical principle. 

7 = Illegible, illiterate. 

8 = Misunderstands the task, writes on another topic. . 
9=1 don't know. 
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"Goldfish" 
Primary Trait Category 1 Responses 



J Kant to p* . b«r;t„_ 

6ec.i*s«, t L^^bu^jii like t<v _ 

B «. _3.0<a - ran.- flJ\|j[_ -5*. A^^J. - 

t\«ffe__ to ' - - 

tht. 

eno- ^ 



A CAccTcxk 



. . . .A^jcxftjjU jLiha^ 2br J^e*.___ ..Ql^ . 

■ -cAt^i*^ -Ac<x«^<^ JCi>>MJ^- - -~^\jujr\^ j^<kJt^-^- - 

-Xk^.-.. — ->it«* ,^c4>m^/A>- ..j^'O-n^ OL^- 
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"Goldfish*' 

Primary Trait Category 1 Responses (cant.) 



a jAee _ _ J 

afU prc<i^/^ - - - . _ 



_ Wou (i . Jik<, - 4^ fee CL ^oldilsh 

//He f Ke _ coJor, ^^^gCclM^ ^_ . _ 
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"Goldfish" 
Primary Trait Category 2 Responses 



/njUj(L, tiSf £jz^ 

JL^^^CA,^'^^ 

-iL^ ^^J^JL^ip^ ' ^ 

vt^?^ — a^b^^^^^ 

yk^xa^ 
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"Goldfish" 

Primary Trait Category 2 Respori : "cont.) 



.-f(\sY. Son\tt\imes I'll torrve itx ^oM Jdi__5Q^a^Qil 



VCL^.^Jt^^MJk^^ 




0 
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"Goldfish" 

Primary Trait Category 2 Responses (oont.) 
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"Goldfish" 
Primary Trait Category 3 Responses 



j3^_x^\&se ^<?_:_ ^Lit- (L OTf^ 

. "to o^jp^M^ (XhA— X 0^^- 

-^^Im-*^ lanjA/i ^^hsji c\ ^^/^^Q /\ . _ 



^c^ . ljf\ . .... su/nrnt-j^ _X____G^_ 

-be -^-r65^ja -t ^juL . ..us - fh^ jfjj^it 

jZl CQjoL . £j(^l^ q£ Xft^gx , 

6.y€,cA&A.}u how ^ couBr 

-Mot ' 




.]r I Aieu- _ to^^J - _fiAe . - ^ xA) - 4 A 
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"Goldfish" 

Primary Trait Category 3 Responses (cont.) 




a3^^A/2 . 




[LJL 



X P ^ Uii^tfL Oi Col- -C. LJOuU 



Q. LJgrtYi fire li ck mt^ pa/i^c 

A^Qif^. I UXMilcil ChiLS£ bifgj^s ancS rn'ige <?t/rJI 

oYi X?ac<». T 4K'tr\k i4 ^ jQV ild be. ft'ipg-^a 

bg gL Ca-V.O(gn|- <^ou 4hink jS o-^a? know X <^^\ 



37 



48 



"Goldfish" 

Primary Trait Category 3 Responses (aont.) 





VV)Ocrp clou rfjS) an^ trio k; Aou^/p 

gj" ""^'hi^^ ^ra\/y)d and- V)v\d3^ ^ 

o vnd rAij \ V\ n^^ ^hm^;/^. 



r>Mr CkuA -^Xy nK/ &>r^h^ /\-^\an\ ,r 



O r^^cAO ainf( ny-^r t-WeJ v^^Voi-^s 
^ Ver) X ^rl WiVo -four )l i r ^ 

±ai) 



ERIC 
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Goldfish 



Primary Trait Category 4 Responses 

■?f^ X was a, m u.^- 31 vjjo _s + 1 _ 
on the. V)a^Vvroom ^1 nk aoA LL)aJ:l- 
-Po f mora i ^ k ^fe ri mo rji in a me, _ 
5am e on ^ . wou.lA com ^ lr\ _ ojritL- bcia S )v 

up uJa^*:er janli4j(:€_^^a^^^^ 

or\e ^uck\r\ a rny b looi , X — 

io haue gome on^ ^our (>3cA^^ _ 
iaij^i ms. cnA<^ j-Ja-er\ 3lri-f\V. -f rom 

problem uj.ou/a .be^ I-f s«>?^e on e 
u>o_uii rv*i- - W- ULT^ . JD vA.'^c +V\e.vx 
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"Goldfish" 

Primary Trait Category 4 Responses (oont.) 

I 



^ ^iiAAi^-- ^ii/r^. 
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"Goldfish" 

Primary Trait Category 4 Responses (aont.) 



AJL'iJs^ Ip^^r^ Jilt. Jl.A^^J^ J-zdl^ 



A^jtirxJ^ /L^a>V. ■ L n n n 






^ /j^^Y^ ht^iJcg. /jL^±^ ^ 
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"Goldfish" 

Primary Trait Category 4 Responses (oont.) 




£^XAk. r^^. 'A/yTZd- .^^ P ^^'zSL£-6e^ 





^ . ^jxrt^e^ 
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101007-2 "Loss" 

Everybody knows or can imagine what it is like to lose something or someone 
of special importance. Valuable things may be lost or broken, close friends 
or relatives may die or move away, favorite pets may be lost or killed. 

Think of some loss you have experienced. Tell what you especially remember 
about what you lost, and how it feels to experience such a loss. Space is 
provided below and on the next two pages. 
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HBITING TASK: Loss 

NAEP #: 0-101007-52A-2 

BHETORICAL MODE: Expressive 

OBJECTIVE: I. Demonstrates ability in writing to reveal personal 

feelings and ideas. 

SUEOBJECTIVE: A. Through free expression 

NAEP SCORING: Primary Trait: Expression and substantiation of value 

and feeling through recollectioE and inventive 
elaboration. 



AGE: 13 



TOTAL TIME IN SECONDS: 1113 

NUMBER OF LINES: p.1 - 12 

p. 2 - 20 
p. 3 - 21 
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101007-2 



TRAII SCORING GUIDE 
"LOSS" 



I^^etorica l Mod e :Expressive 

Pyiniaj[::y^ j^ya^t ; Expression and substantiation of value and feeling 
"^throuqh recollection and inventive elaboration, 

Rat^ionale of Primary Trait; This exercise is oriented to writing 
ahout the experience of Icss^ in particular, the kind of loss 
which arouses intense feeling. The directive for the exercise 
requires respondents to write about the loss in two interrelated 
ways. First, respondents are asked to "tell what you especially 
remeirLer about what you lest," In this way they are led to 
express and to substantiate the "special importance" of the lost 
oti^ct, pet or person. Respondents are next asked to tell "how it 
feels to experience such a loss^" In other words, they have to 
translate feelings into tangible terirs. The directive as a whole 
requires respondents to use writing as a means of defining the 
nature of a personal loss — by defining the value of what was 
lost and by defining the felt experience of losing that object, 
pet or person. In both instances, the definition is expressed and 
substantiated through reccliection. 

G ene ral Scoring Rationale: Ir rating this exercise, readers should 
look for evidence that writing is being used to express and 
substantiate the nature of a particular loss — with respect to 
both the importance of what has been lost and the feeling about 
the loss. The first may be done through 1) connotative or 
value-laden description of the object, pet or person, 2) 
description or narration of shared activities or past events 
involving the object, pet or person, 3) metaphoric statements 
about the relationship between the respondent and what has been 
lost. The feeling may be established by 1) descriptions, of 
mental, emotional or physiological reactions to the loss*^^2) 
descriptions of physical reactions to the loss, such as lodkinq 
for the object, burying the pet, or visiting the grave of a 
person; 3) metaphoric st^^tements which define or seek to define 
the feeling by usinq comparisons. In looking for evidence that 
both valu e and feelin g have been expressed and substantiated, 
readers should not be misled or distracted by pure reporting of 
events leading up to or circumstances concerning the time and 
place of the loss. It is inevitable that respondents, will include 
some facts, but readers should recognize that merely factual 
reports or sections of a response given over to factual reporting 
are not evidence of a particular value or a particular feeling 
associated with the loss. 
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101007-2 

LOSS 



Readers should also be aware that assertions of value, feeling or 
reaction-^"It was of qreat value to ine /' "It was iirportant to me," 
"I was sad," "I felt bad," "I cried"--are too vague and 
generalized in and of theirselves to be regarded as evidence of 
substantiation. Readers should look for specific and detailed—- " 
evidence in the responses that writing is being used to express 
and' substantiate the emotional process that loss involves. 
Something of value which once existed and produced feelings of 
pleasure or satisfaction no longer exists. (For responses that 
consider more than one loss^ readers should choose the section of 
the paper that would receive the highest classification. ) 

Scsrincj^Guiies^t^ teao£ies : 

0 No response. 

1 = little or no exp ression of va lue a nd feeling . T h ese r es p ons e s 

show no or only vague evidence of using writing to express and 
substantiate value and feeling through .recollection and elabo- 
ration of details concerning a particular loss. 

a = Some "1" responses offer factual reports of varying 
lengths but include no or only vague assertions of 
feeling. 

b = Some "1" papers list a series of losses. Some parts of 
the series identify the losses and nothing more; others 
may offer vague assertions of feeling • 

c = Other "1" responses are just too sparse to provide any 
substantiation of feeling and/or value. "I was sad when 
my favorite grandfather died." "My cute puppy was run 
over by a car. I cried." "I was sad and depressed when 
my dog died." "My aunt was nice. She catre over 
everyday." 

2 = jlgdegate expression of value and fe elxng. These responses 

show some evidence of using writing to express and substan- 
tiate value and feeling through recolleiction and inventive 
elaboraticii of details concerning a particular loss. 

a = Some "2" papers offer details (2-3) to establish and 
substantiate feeling about the loss but dc little or 
nothing to substantiate the value of what has been lost. 
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101007-2 
LOSS 



I = Some "2^^ paperfc offer details (2-3) to sutstantiate the 
value of what has been lost but do little or nothing to 
substantiate d Xeclinq about the loss. Socre of these 
papers may eveViJ^bstantiate the value of what has been 
lost at considerable length, but any feeling concerning 
loss is only vaguely present. 

c = Some of these responses substantiate both value and 
feeling^ but the details are few (1 or 2 for each 
dimension) and relatively generalized. 

V 

3 = Ixpression of val ue ai^d feeling ^ These papers use writing to 
express and substantiate value and feeling through recollec- 
tion and inventive elaboration of details concerning a 
particular loss. 



a = Some "3" papers offer extensive substantiation of feelirig, 
yet they do little or nothing to substantiate the partie- 
s' ular value of what has been lost. Stilly the feelings 
^ expressed in the responses inply the value o^ the loss. 

L = Some papers which substantiate the value of what has been 
lost at considerable length iray also be classified "3'S it 
feeling is implied. The reader should have a real senne 
of closeness or loss. 

c = Some "3" responses substantiate both value and feeling 
(2 or 3 details fcr each dimension) , but the development 
is still somewhat uneven or the details tend to be 
generalized. 



^ ^ JgygJ^opgd elaboration of expre ssion of value an d feeli ng. 
These papers express and substantiate value and feeling at 
length and they do so through details that are sufficiently 
specific and vivid to establish the precise quality of what 
has been lost and the nature of the feelings experienced about 
the loss. These paperr; tend to be well organized and develop 
the experiential guality of the loss, 

7 = Illegible^ illiterate . 

8 = Misunderstands the task^ wrxtes on another topic. 



9=1 don't know. 



\ 
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"Loss" 

Primary Trait Category 1 Responses 



ottf-t^y ^r44^. ^.^aJuu <a/BL^_ _ fcJ%Jb^ 



-kg v\o^ oJr---j^-o>xC- Llc^ oouiAye^ — 

-YV%y _oWc/V> v*-0 i^Vie-'-V> e>. c^- x^^-C/-V\ 
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"Loss 



Primary Trait Category 1 Responses (oont.) 

juiA ._5tfl K«*n W- AW^ .\V(L (iocior 5>c:-iAA\\oJr he 

TCMk . .ly^i^ -AtjA^ 



„ X^^J&h.lA^^tA^_ j^^ ^ . ^ , 

sj^ ^^ 4L. _ 

yLe.f3fJk. j^^uf^M- ,.^^i>-o^ .-'r&Aj^ 

.-Jt jf^irt^ M^arlf y^hiA jiJuoJt _>'^i2^_-*.-^-i^-^ 
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"Loss" 



Primary Trait Category 2 Responses 





VMJt 
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"Loss" 

Primary Trait Category 2 Responses (oont.) 
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"Loss" 



Primary Trnit Catoqory 3 Responsos 



^_\c>a^ O , coX Of^g \V>cOc u^cakj c^c c^ 



— c p\ Wo, -sV^^ LOQA <,vr\OL,\V -V 



•\o a ^c^ erv^ . H c'c\e.A c^yN< ^ j * 
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"Loss" 

Priiiwry Trait Catoqory 1 llosponsos (<uvil,.) 





oliorl OiJ ^j<Uji Q JDi/m ff^ .tO)injP ^ j^o 
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Jioprj J.\s^.\.ui/ir:\l^.\A^r\^ \<:fuu ^^u/>\^ Xi^jrne^' 



rm Q.J. ^ 
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C5 



(r)y_ bejh fclttJd UJ,C-^ai 1(4 a 

^£cpa:hic iiqi hh - S^ c 2; tIcVcn iaJJ['c(/..Jo ft} C 

- $/A;ctf.— Z*. tern e/nhtn fVj e p<tl»V .^ f. H'n\}t't\}c^ . 

LOoulJ N e\/ fi n.__^a^ <a ;m haV. t Q^^.ciJiNcL..AS 

SJaSJSi as h.tr> Z--r.t/yf-i:^^^^f^..~Jt:i-^^ 

Mk&-t^ X.^a.{ii W.tr:^on,^.izkj^sh}^^<ii 'Cj^(i(^lc/t\!Ji 

SSLy ki. tj> ken hccjx.iASJL—X...-JjiiciO-...^^ 

MSJj^.—Jl £tlL^Ldl^ -t- cnr^'Mc—lL^k^pl 

Skf n LUi / A/o-f- ha\;e be^K) Ha J- { /os^ 

jCLCaJl ^.(f til a.f ^ T/ 3 hTe His oi^e .^^ /ly iAic^ _ 

i'-fi /7 t\\ c\/^ r cojOTjes har/ K /-o you -l-Jje 
Say ihaJt. /oo- f t u se h o cry coaKjiimj 



ERIC 
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"loss" 

-»*^f«kv iit«HKlV|.X sViWfctl A lA^r^UWo^'j ViC ^.iXOMv Ji Aou«? |V\y 

-.v4r.^_Xon^v.h ,V)vr\ -V. <Q^(X.<\!rs i. iVv.sVcxJijic Mill 

Vv ^ QXKii €s> er ^ -tut) uiC A..5 a (\ - » - - " 

„tl„vu<\^, ..Viv) ^"v na «f<^^-^~^|. "\-V\c^ . vLrfiu \c^. c^i.. Wc\v_ "Id ' 

Af^^^-AL^-^ALA^^Q-^W"^^ V<N^cV ( X<> Vk)V^ ^"X V.O P^ 
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"I 

I'rj(ii.-u7 (.ittMj.iry •! i(e-;|i(in%iCi (.>.■*(/.) 



jliia^. -.|)<^'V a Ui Kv(<.._- 

— ^- £t^iiL dtyiL yuL^xl^-^^ ^^tuW -t<»fuU 

imu ^i>.vvj j^jjc' t^/JKCr-f , 6y\ ..^)ol (yidlM^U^ (mu 

3cL (K^ M dvt^_ 



-.^j^a^ir^ thcAy^ i<r\<Q {- ut rj^ ^y^ ^^ to Cfy 
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"Loss" 

Primary Trait Category 4 Responses (oont.) 



A t /rut' ^ cLd^ 









(cont. ) 
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"Loss" 

Primary Trait Category 4 Responses (oont.) 



Jib. A aaj^. /i/^a. 
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101015-3 "Grape Peeler" 

Sometimes people write just for tlie fun of it. We thought we would give 
you a chance to have some fun writing. 

Suppose you ordered from the Golden Fleece Mart, Ripoff, Wisconsin, a 
gold-plated electric banana peeler advertised for $1.98. Several days later 
you received a letter stating that the supply of gold-plated electric banana 
peelers was temporarily exhausted but that your order would be filled as 
soon as they received more gold. You have never received the banana 
peeler but every week since then you have received a letter assuring you 
that your order would be filled as soon as they received more gold. 

Now you have received a letter from the store's manager, Mr. Jason Jones, 
informing you that they were unable to obtain any additional gold and that 
in the meantime they exhausted their supply of banana peelers. However, 
they just received a special supply of yellow paint and electric grape peelers 
and they are happy to inform you that your yellow enamel-coated electric 
grape peeler is on its way to you. 

Write a letter to Mr. Jason Jones. Space is provided on the next two pages. 
Have fun writing! 
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WRITING TASK: Grape Peeler 
NAEP #: 0-101015-52A-3 
EHETOfilCAL MODS: Expressive - Humorous 

ObJECTIVE: I. Deaionstrates ability in writing to reveal personal 

feelinqs and ideas* 

SUBOBJECTIVE : A. Throuqh free expression 

NAEP SCOffING: Primary Trait: Imaginative elaboration of a humorous 

fiction. 

Secondary Trait: Elements of "Having Fun" (Limited to 
3 and 4 papers) 

AGE: _J7 

TOIAL IIMii IN SECONDS: 10U0 

NUMBER OF LINES: p. I - 21 

p. 2 - 26 
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101015-3 



TRAIl SCORING GUIDE 
"GEAPE PEEIEF" 



Rhetorical M ode; Expressive- Humorous 

Prinia rv IjcaAt * Imaqinative elaboration of a humorous fiction. 

Pationalje^oi Primary Trai t; The crucial word at the teginninq and end 
of the exercise is "fun". In an effort to keep writers from 
taking the problem seriously as "business," they are offered 
several humorous points of departure. Both kinds of peelers are 
unusual — made more so by the addition of electric. Gold vs. 
yellow paint adds to the story » and even the cheap price helps. 
The Fleece Mart and Ripoff, Wisconsin, are further cues. 

Ge ne ral S coring Ration ale : The main problem is to separate the "1" 
and "2" papers from the "3" and "4" papers, "1" and "2" papers 
take the task seriously, even though "2*s" may hint at the humor 
in the situation. The "3" and "4" papers demonstrate overt 
efforts at humor. The "3's" may demonstrate an c€f fort •'to 
reinforce the absurdity or they may pick up on soire of the verbal 
plays and "4's" elaborate the situation by exploiting the 
absurdity and/or the verbal plays. 

Scoyipcr Gijiide_Cateq ories ; 

0 = No response. 

1 Serious disc ourse . Papers in which the writers seem to take 
the instruction to write a letter as a test of business skill. 
All such responses-'-nc matter how well done — do not 
demonstrate an attempt at humor on any level# verbal or 
situational, 

2 = A mbigu o us d isc ourse . Papers which are neither clearly funny 

nor clearly straightforward and serious. These papers do not 
contain any sure, cues of humor. Cn the other hand, there may 
be suspicious arrounts of extra detail, or sliqhtly^ excessive 
repetition of funny details from the directive. There may 
also be invective and abusive language. But, these features 
are not in themselves clear signs that the writer took the 
task humorously. 
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101015-3 
GKAPE. PEEIEE 



SsQriQguS&i^S^Q^S3iSi2;i^^ .(ggntiuued). : 

3 = BMinQr in passing . Papers that contain plays on language, 

funny names or other verbal or situational syirptoms of humor 
but tfhxch do not offer much extension of the fictional 
situation itsialf. These writers are clearly amused and give 
clear evidence of entering into the spirit of having fun but 
stay fairly close to the already established absurdity, 
liniitinq themselves largely to linguistic byplay. 

^ - H umorou s discourse . The entire response or a substantial 

portion of it is an extended joke or a series of verbal plays. 
Some of these papers iray achieve extended huiror through 
sustained irony, rather than explicit joking, but t?ven the 
ironic responses will contain cues to establish a humorous 
rather than serious- intention; Although responses will 

likely contain various kinds of word play, such as puns, sound 
effects, far-fetched iretaphors, their humor will i?^ found to 
grow out of situational extensions of or variations on the 
basically absurd situation introduced in the exercise. 

7 = Illegible, illiterate. 

8 = Misunderstands the task, writes on another topic. 

9 = 1 don't know^-"'^ 
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101015-3 
GEAPE PEELER 



econda ry T r^Ats; j.lein^nts_ of " H avi ng Fun" (liinitecl to 3^ and 4 pape rs) 

Situatio nal Inve ntion : Papers in the elaboratio n cat egory contain 
an elaboration or invention of a situation beyond that presented 
in the exercise, 1 he elafcorators invent extensions of the basic 
business situation^-another form of peeler or another related 
device (prune pitter^ coconut crackers) • Papers in the 
creation_categpry contain the creation of a world or a fantasy in 
which banana peelers and qrape peelers seem to exist--a monlcey 
farm or a banana plantation^ for exairple, 

Elabora te R e petit ion; These papers contain efforts to produce 
humor by frequent repetition of cuirbersome phrases or key words. 
Examples include frequent repetition of full iteir names or 
repeated use of banana or qrape stem name with other devices or 
products (banana casserole, banana soup, banana t€a, etc.)* 

Ver^i^i^Hit: This is defired principally as puns and literary 
allusions. Examples would be plays on "fleece" ard fancy literary 
allusions relatinq Jason and the Golden Fleece with the Argonauts. 
Allusions to Tarzan and Jane as well as plays on "rip-off" are 
also counted. Funny siqnatures should also be categorized here. 

Situational Inv ention; (see definition above) 

1 = Elaboration. 

2 = Creation^ 

3 = Not present. 

jilaborat e R epetition; (see definition above) 

1 = Present. 

2 = Not present. 

Verbal, Wit; (see definition above) 

1 = Present. 

2 = Not present. 
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"Grape Peeler" 
Primary Trait Category 1 Responses 



rfyr TQ*^rsi^ Tr^nft*. 

v-v^ofi \r^f-^ re^rAfio'.no^ K^.'H-ftrs -Pro m L>p<.i 

r>P cpNri Cr^r rr\\^ qn)d- p\o4^d V"yjinnLinCA. — 

gr\g^rrj^ S JnrK-t- hod cure . Onn.b\^ 4o 

pfiftiOA- \s on lini)^ -k^j nn(^. X do — 

r/iH\4\f\n ^-r itVtU vne. uniting tor mij — 
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"Grape Peeler" 
Primary Trait Category 1 Responses (Cont.) 



BAHAMA- 3e)3c^2 ^^ AT OS Ai^^gy ^/s 

HAf^sr , - t 'm i>dlAlisMJ^y_tilrrU 

^i^T- njy SAAfAJ(t/L JteJ^jg, 
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"Grape Peeler" 
Primary Trait Category 1 Responses (Cont.j 



wry JiSifjpU 




Qui h^u nuJ Btri: /tv,^ yynaru^ 
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"Grap(3 Peeler" 
Primary Trait Category 2 Responses 



C il>oirf> i) ^^>.>.4..:^ ^^^^^ ^t^^^j^ ^s^^-^. ^ ^^i^.^Ai^ 
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"Grape Peeler" 
Primary Trait Category 2 Responses (Cont.) 



on 
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"Grape Peeler" 
Primary Trait Category 2 Responses (Cont.) 



ma. "Jma ; 

rLP^ QjLia g. TP HOijfi. k^rrPii^ <^H^ch Stated 

MiftP<»M -rr> UL/'Frv»,yr^ r\g ) I **i«M- ntgCtgV& « 

^fiAPis Pt?gu5<^ ^ t t^rr\ "TO- »a>' 

IT uJluC &<£ O O t-rt uiAM ft<W> _T0 ?loy_J 

LjHEiJ vjQo «"^O Nfgn>-n5e f\Aix> aaii pgofc& — rsa. 

#uj^j a^ ^>/»^ig.T ^ .T- ui off TO ^liao 50_ 

TviftT TVHgM^^iiibt^vrf: j^^ yp th^t pfLpoucT 

H^yj^ <>a/ . b: L5 rf«aaJ^ — oe — 

-sri<»cw ^ fi^ TO JUST LJV^ft.T IS OrygRA-lCM 

pflji irpm-:^^ TTQ Qjg DcaoR tt^. 




(cont. ) 
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"Grape Peeler" 
Primary Trait Category 2 Responses (Cont.) 



?OrL 5Q 0)<^ U<-CaJ>S Qfz P(NI C PA-lAJT*. 

*Sc->> to C^v'Cl-OS.'naJ ^ TQJ^^ oIqa^S^ X— 

-rl=TJ-tAJC» rv>g MOO CVfiJei mP-Pt=M TO iNirQr ><v> 
mt^ A r^u nrvQNJ TT M Onto a /C ? C3rL?P ^=. p(=1Iur<2 - 
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i^COEING GUIDIL 
"FlhEFLIES" 



fabsi.Qjiifi.^l Mode: Expressive- Narrative 

J2lilDa£JL.3£Sii • Imaqinative explanation by means df narrative 
invention, 

j^gt^ionale of Primary Trait: This exercise presents two challenqes to 
the writer- The first, introduced with the question, "What do you 
think she is doinq?" asks the writer to explain. The second 
question, "What do you think she iniqht do next?" introduces the 
problem of time and fiction which is confirmed by the directive, 
"Hrite a story." The two directives, then, require respondents to 
use the conventions and techniques of storytellinq as a framework 
for inventinq explanations of "what the picture is about." 

General Scorinq _ Bationale ; Essentially readers should concentrate on 
whether the response only offers direct answers to the questions 
or whether it qoes on to tell a story. Writers who only offer 
direct answers to the question (s) are scored "1" or "2"; those who 
qo on to write a story reach tho "3" or "4" level. A detailed, 
concrete description will earn a "2" while a less attractive, 
aeneralized narrative miqht earn a "3". The best papers tell a 
fully controlled and detailed story. 

Some elements of the exercise are not relevant to the writinq. 
Many children do not know what fireflies are. Readers must ignore 
the literal fact and accept the writer's interpretation when 
accountinq for the actions. In addition, the introduction states 
that the qirl is havihq fun; however, this thesis is insignificant 
and its inclusion is not recessary to coirplete the task. 

Scgfinq Gui^ Ca teg ories : 

0 = No response. 

1 - Some explanation^ but^no narrative invention . These responses 

deal with the explanatory obliqation of the task at a minimal 
level. That is, they answer one or both of the questions with 
a few bits of information (2 or 3) which tell "what the 
picture is about." 
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2 Jiiad££al£-lg^flIO£j^g--gjfPj-^"^^^Q'^^ little or_.ro 

il^EiiilxfililllSIliiaD • Essentially, these responses are lonq^'r 
versions of cateqorv "1" responses. They explain "what th a 
picture is about" by providinq moderate to arrplo (4 or more) 
details. They are not set in a story framework although some 
irav include minimal attempts such as givinq the girl a name or 
implying a cause and effect relationship or a time sequence. 
No matter the number of details or an attempt to qet into a 
storytellinq framework/ these responses remain little more 
than discrete or disconnected answers to the questions posed 
in the stimulus, 

^ = j!"aqiP^ti,v<;> gxp:^,apat j-cn^ by mean s of nar rative invenbion. 
These papers invent details and cast them into a framework. 
They use several storytelling devices such as naming 
characters, setting scene, temporal or causal linking, 
dialogue, etc. However, they remain flawed in the sense that 
the stories are not sustained. For example: 1) they '^may begin 
with question answering before movinq into storytellinq, 2) 
they may set up a situation but the plot or narrative is only 
offered in bare outline form (no more than one or two bits of 
invented information), or 3) they may set up a situation and 
qet into the story but either lapse out of storytelling into 
question answering or leave it unresolved, harqinq in mid-air. 
In summary, the "3" responses explain the picture through 
storytellinq but do not demonstrate full control. 

4 = jlmaqjnat JrVe explanation^ by means of developed and controlled 
nan^^tj^v^ Invention. These responses explain the picture 
throuqh a fully controlled and detailed story. They set the 
scene immediately, invent moderate to ample details not 
provided by the picture, cast the details into a narrative 
wi^thout lapses and provide a conclusion to their story. 

7 = Illeqible, illiterate. 

8 = Misunderstands the task, writes on another topic, 

9 I don't know. 
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COHESION scoiaNij guivk 

(Dovelop4ul lor the 1970-79 Wtitiiiq A.si:ics5;rren t) 



In scorinq papers for cohesion^ scorers necid to be attentive not oiily 
to the incidence of cohesive ties but also to their successful 
orderinq. Underlyinq and further st renqtheninq these ties is 
syntactic repetition^ both within and across sentences. The followinq 
example achieves cohesion by lexical cohesion^ conjunction^ reference^ 
and substitution^ and yet these various kinds of cohesion are both 
emphasized and related amonq themselves ty numerous incidents of 
syntactic repetition: 

There is a qirl who is catchinq fireflies. She is 
puttinq some into a jar. When she is finished^ she will 
take them into a dark room and watch them qlow. After that 
she will let them qo so that they could lay eqqs ancl there 
will be more fireflies for next year. Then she can catch 
their aqain year after year. 

When toth the incidence and orderinq of cohesive ties pattern the 
entire piece of writinq^ the writer has created what we ordinarily 
call coherence. 

Scoring G uide Ca tegor ies : 

1 = little or n o evide nce of cohesion. Basically ^ clauses and 

sentences are not connected beyond pairings, 

2 = Atte mpts at cohesio n. There is evidence of gathering details 

t)ut little or no evidence that these details are meaningfully 
ordered. In other words^ very little seems lest if the 
details were rearranged. 

3 = Cohes ion . Details are both gathered and ordered. Cohesion is 

achieved in the ways illustrated briefly in the definition 
above. Cohesion does not necessarily lead to coherence ^ to 
the successful binding of parts so that the sense of the whole 
discourse is greater than the sense of its parts. In pieces 
of writing that are cohesive rather than coherent^ there are 
large sections of details which cohere but these sections 
stand apart ^ sectiors. 

^ = Coherence. While there may be a sense of sections within the 
piece of writing^ the sheer number and variety of cohesion 
strateqies bind the details and sections into a wholeness. 
This sense of wholeness can be achieved by a saturation of 
syntactic repetition throughout the piece (see description 
above) and/or by closure which retrospectively brders the 
entire piece and/or by general statements which organize the 
whole piece. 
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7 = Ilioqibli}, illiteuato. 

B Mitiundoratands tluj t.arjk, writoi^; on diiother toi:.U:. 
9=1 don't know. 

NOTE:^^ Scorers should not take mechanics or transcription errorn 
into consideration. Also, the scorers sliould judqo only the 
illiSXISldlfiSlJieSfi of the ideas, NOT the quality of those ideas, 

J3Jliiffi£l€S_2f_Cfihesi:S£_3ies : 

In qeneral, "cohesion" refers to the ways clauses and sentences are 
related to each other and can be thouqht of as the gathering and 
ordering of related ideas. If the parts of a discourse cohere, they 
"stick" or are "bound" toqether. Cohesion is achieved by ties of 
considerable variety. And these ties can be both semantic and 
structural. Addit/ional examples of specific kinds of cohesion ties 
are identified by iKalliday and Hasan in CQh^sio n in ErgUsh (1976) • 

The qirl has a iar to put bu^s in. The bufls are called fireflies, 
£fi£juncitii2n . 
Additive - 

The qirl is catchinq liqhtninq buqs. She is also catching 
butterflies. 

Adversative • 

I wanted to help the little qirl catch fireflies, but I couldn't 
find her . 

Causal • 

This Ixttle qirl is tryinq to catch fireflies so she can take them 
to school. 

Temporal - 

She is catchinq liqhtninq buqs and putting them in a -jar. Next 
she will show them to her niother. later she might let them go. 



89 



EKLC 



100 



1 0^0 12- 1 



ShiJ l5> coiirctiiiq i)uq.*i. Ihin coLL<x:tion i^^ toi: hi V i^icinwci) clui.n, 
COPipaiati ve - 

1 wi*sh I had some Lubblos liJce heciit 
Noiritjai - 

The liqhtninq buqs are out and the little qirl wart5i to catch 
clausal (ufje of and not) - 

The little qirl knows they are fireflies because her mother said 
Nominal - 

The qirl's mother told her to let the buqs qo but she wouldn't 

r 1. 

Verbal - 

She had to qo to her room and couldn't come out until her mc her 
said she could f 1* 

Clausal - 

She is catchinq either liqhtninq buqs or butterflies but I don't 
know which f 1« 

Note: While helpinq plan the 1978-79 writinq assessment. National 
Assessment consultants expressed the opinion that coherence and 
cohesion deserved special consideration and that a more thorouqh 
method of describinq information about coherence was needed* In 
consequence, this cohesion scorinq quide was developed and used 
with this exercise to replace the paraqraph coherence quidelines 
developed in 1973-74* 
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SYNTAX SCOhlNi] UlllDI. OtrilVlNM 



•1-unit (loll nuation-'-A T-unit iu oru* main t:tftiu*it with all, ItJs 
oithoi: the proctiding or: tho l:oilowinq T-un,it# a iipi:op i;iftto ,) 

A. Nominaiization 

1- HfiIDADai-^i'iailSfiS""-cl«i^-*^^'^ used at; subi^icts, direct 

obiects, subject coirplemen ta, or obiocts of 
prepositions. 

2* H21Dil5.aJLJ!ili:aSfis — phrases used as fjubjects, direct 

obiectsr subject coirpleinonts, or objects of 
prepositions. 

B. Adjectival Modification 

1. fc(^][,fttj,ve Clauseg — clauses that modify nouns or/ 
occassionally / complete sentences/ including cl(i\f oi 
time/ place and manner* 

2. H odj^Y inq ?hras ^s — restrictive or non-restrictive 
phrases directly following the nouns they modify. 

3. ^^^gsjpo^ed Hodifvinq Phrases — non-restrictive phrases 
separated from the nouns they modify/ verbal phrases, 
nominative absolutes/ and appositive noun phrases. 

4- Gefijti yes* -possessive phraseS/ pre-noun proper name 
possessives and possessive pronouns . 

5. §4nqj.e fcjord Pre-'noun Hodif ierj5--ad jecti ves that precede 
the nouns they irodify. 

C. Adverbial Modification 

1, Ad ver bial c:laus€S--clauses of reason (cause/purpose)/ 
condition/ or concession* 

2. A dverbi al Phrases-* phrases of reason (cause/purpose) / 
condition/ or concession* 
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ft. Coo 1 4 o 

(Mluct? WhVV i:i)iii|)ut *M I v.tjil t he tcxl for t|i*i i^^tuiy^s, i:ouiit u o i: 

hoth lutrci- (M (1 lor iii -T-iui \ l nsr^nii ot '♦cinit*^ toni ♦•oi:»* v^ti 
in0i:hiiio t alnj 1 * ) 

t i U iU 

til at ijjitdlUlsh rtiiiti. 

^ • Qilj££ i^*iMi^L^Uci^i'""''Wovcl»s, c L^tustj^:, or pliraiifsii thai. 
wnOic»tt) addltioo^ a Hciiuenoi^:, or a conipa ri?Aoru 
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r i pi i on of JU 'i'vpiit^ 

(U aloriuo, ror"<ur|)liiiMlM , or a.s iin *■ Xi; I rtu ^it i on Unit n<)< 
an ir^iiupi n<) urit <: Uiuniu 

SilUJJi/.^*"" A tiontorici; that contriin?; n uulr)*:.c:t and ft vnrh. 
It may ftliio hnvt i\v oU^v^ct oi a *iuh )oct con p Uuujnt . 

!• SllLiJiJiJB^MjiiU^.IlllijOlitl-'-A «impli. Mi^ntoncu th^t oontainn a 
prDpositiorul , intinitivo, qc^runti luni/ot pcit tlclpial 
phraae. Sontencoti containinq appotslt i vt.«, nominutivo 
abfloluteii, and vorbalH w^re ait?o tJcoLcd In thin 
cateqory. 

fiflJPfifiJafld" "A sent^^jncG containinq two or nort* simple 
sentence!? ioined by somethinq othor than a comma. 

5. £.SJlP£i3JJHld-.JBiiJill-JBi:£fifiii — A coirpourul fienter.c^^ cont lininq <\t 
least one phrase in ono of the inclepond* nt clau.'^es. 

6- lifiJSfiiiJit (^^^ conuoand-complex) sentcrce containinj at 
least orif^ independent clause and one dep^^ndent clause, 

7. CojiEleji (and conpoand-complex) witii^jBJtir jse-- A sentence 
containinq at least one independent claustj, one 
dependent clause^ and one phrase. 
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utH r 1 1 into 4nv »)r Hu: {.lyniftH i 4H cdijiM Uiti • ) 
I ♦ 11 u II " u ii , ii *Jii I fell *J 

t\ ( oiuflut Mplli.i-'-A ijontiMM'i: <;()ni<i in in<| t w«) ot imdi «) 

fi u4 niiiM)l on Ml <i <M)i»i (I I itu\ i;on | uiw:t. loo « 

iUS;2Ijt.VSl.-£iAyil^tMl--Anv woid Hiijup, ot lu r ilutn an 
iiuUfp^iiiUtjnt clinuu.', tluit it wtitttMi and punotudtud iiM a 

NOlt; Tlu? iicorit\q of T^unit cotust i Mu^nt.s n\iik<?ti it fiO.s.sibU? f or 
Jionro o! the ptticudinq .stntcnou typcu to Iv^ iloilvid thioiM|li i\<\f f\ 

IK Faulty Sor^toiiCo Construction (Th*\st) scoroH ixiv In addition 
to tht) .siu)torict> typ<:.s«) 

!• AflJtSL5«:fl!fiIlJ^-.£iJt£2l — A :jentonci» ib .scotod fou an aqi:€3<rMiu?nt 
error if at least one of the toilowin<j is proijont: 
yub1ect/V€rb do not aqree^ pronoun/antecedent do nol 
aqree^ noun/modifier do riot aqroe^ .suL i^ct/obiect 
pronoun niisustid , and/or ver b ttnse shifts. 

-2- Mjkjiaj;4_Sej3iej3£€ — (The awkward cateqori^^s are listed 

below in their order of pr ectdence , Cnly oric score was 
qiven to a sentence.) 

a. Faulty parallelism — Any parallel corstruction that 
is scmantically or structurally dysfunctional. A 
situation where the writer shifts from one tense to 
another tensf . 

Pronoun ref erence-^-A pronoun's antecedent is 
unclear . 

c. liloqical ccnstr uction--Fauity modification or a 
danqlinq modifier or a functionally rrisarranqed or 
mis pro portioned sentence • 

d. ether dysf unctions-* A sentence that contains an 
omitted or extra word and/or a split construction. 
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iMMit lac? Umi lo oi tMciil fM» »»nuiMac^^ il,ic||cij, ijiiui alii i' inaiKo^ 

tl:wM|c5 ai*^ M^itJil Willi I In: W|l<t| I cm cr I V I H'| Hi* i.^tu^m t>f a»iV 

A, Hu^d LhuilJ-^*' 'the: WtHt^l f|c:t;iU^ ft Vilitt Ui A t I ill f f c T ^ U t ri'>lH 

Vtlli, ntl t«J»' t i Vii, *H ail /i-i 4j f iU im that In ru>U c )i I- t cjH t Ol 

it Mu> I ilMt Wi)l«i it a f'litM l?» iu)t It ft I i/» if »i 

piopia. *u)Uii or jiut 1 Vi wUliln a .Mntt.uot it not 
capital iv.«Hl , niul it: t hr pionoun " 1 i:i not cup it <\ I i /4m1 , 

ilu) iiitjohMnicii scorinq wau (|t)Hl*|ntu| to allow th*) wiitii <\t\ miaU 
ti4)Xi):ilit V as po«5iihii urultu oxi:itini| twU^u at coLittt wiUln<i; 
coiu>t>quont Ly , any timo two authoi it itus on nuohatucs iliNaMiotMi, t Im* 
moHt iitt ormu L iut tM prtj t a t ion »<a:> iiritui, 
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M cf i 

Vi Ihvat f Hail C a(ctji.t ^ I iU: :^ c :^ 
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"Fireflies" 
Primary Trait Category 2 Responses 



wfclft/ AflV»jl^»>ilJL A^lft^ift^ yMUt 40U rJ>k r utiJlit^ft OrnM.itSit 
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"Fireflies" 
Primary Trait Category 2 Responses (Cont.) 





S^^^ aft^ ^^<LZ<2i — -^^^ 

^.t^^tt^A^ a./inet -^gS^ 

btjg ^^^^ — ( !l <t^^fc^ 




*H^>^ 




Mudbi isro^ j _ _ _ - : 
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"Fireflies" 
Primary Trait Category 3 Responses 



n 



— okjvA — fyu^i"- — 4K«.#n — A-! 

__pl<vy witiv-jtf^m, -SAe. Ii'/<es 4o — p)i\Y— 

m-gA-t-Z^XoigKI — cftjck-iWcKn — ck^aIa^ 
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"Fireflies" 
Primary Trait Category 3 Responses (Oont.) 




^ a/a J^ PtShf^ JLinjJf. ^^Udi y ^ OAvtA. 
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"Fireflies" 
Primary Trait Category 3 Responses (Cont.) 



a 
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"Fireflies" 
Primary Trait Category 4 Responses 

One Acy.y \KiV>tt.v\ I \o q k^<^ - Ql>t" 

of- v y\ y vj.'yvAov X 5Jrt\<kH 



fVt-^gH w^? gyy roVaSi'orvI /\Iq 



v/Wre, __sL (Xske4 -1 >nn_y _ mciir^ — . ^ — 

/in \j \ k borroVM g \<\.>r_>^Lke — 



yon y ha^<is r<>tJ> .J- vv\\^ S<2i.<k 

■TiVef //es.^ 
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"Fireflies" 
Primary Trait Category 4 Responses (Cont.) 





AJimt 



-JLLjCi^ 

w^rd:^- 



JSBiCt 




.J^t^s/hL — ^^Rsu /ULaJL J^^j^ jnx£aJjJL _ 

_CL^4^- ^/hxL. 

-Mr Mil.^ 
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"Fireflies" 
Primary Trait Category 4 Responses (Cont.) 
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"Fireflies" 
Primary Trait Category 4 Responses (Cant.) 







.^^tKlX. __ 




ERIC 
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Cohesion 



"Fireflies" 
Category 1 Responses 




r/riMj ^kt 7. 
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"Fireflies" 
Cohesion Category 1 Responses (Cont.) 
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"Fireflies" 
Cohesion Category 2 Responses 

SKe ^ -^^cing 7^0 c^cc f^h CJL 

b ufi^e r S;:// W "P ut , J-h 

<^ ^a r S/?g M /'/' B_S 

^ Ae>o/i \iiq ^-Z s^wcA? B<>til- 

:r c<oo/ /(/^ Mi± 

X* Th\iiJ^ S h i' 4, /r/ n^ 

Cj^k_.^_CL^ ^J^Aj±:ej^Jy_^ 

PuiL^Ai^ )n a 

| V o/r'/gs ^ /yg \Kji/J -hhro^ 

___nt \N/a . ^^"^^ 

/_ '^At^ ^nc/i 
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"Fireflies" 
Cohesion Category 2 Responses (Cont.) 



I 




J5^ 
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"Fireflies" 
Cohesion Category's Responses 




-a 



eo^, .(Wd <H>ft- gga-im.. ^ ■A>a> ^^Agy 
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"Fireflies" \ 
Cohesion Category 3 Response^r- rcont J 




"Fireflies" 
Cohesion Category 3 Responses (Cont.) 





, /yywCW .^r^u/^ -^^z ^LnJt2^ j -^^i^ 
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"Fireflies" 
Cohesion Catecjory 3 Responses (Cunt..) 



A>hj^ jtZ :ter h/U rYnjfinru a/yuL cutJU. yf\iy\^ /yfujmj iis 

/Kyygb fae^ jUJ^ /iTLdt jpcUi^nrL, . /tut Mm/^ ^mM^^ 

l^t, a/nd' jJkjL. dicky ^ xja ^^ AI^jl. g^rt -^dx^eu^ 
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"rh'oflios" 
Cohesion Cdlegory 4 Responses 



^iMUi 






Ja^;>Q^Qj^ /nr^JL^A^ ^y:^AK_JiL^^^ 
A^j. r ^yv>^ Qje^^ w 0.a£cJC 




^tvs f> ^yv>^ LyO^ O^ft ^ O^aX^^ A ^ 
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"IMrofllos" 
Cohosion Category 1 Rosponsos (Cont J 
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"I" Iron 1 08" 
Cohesion Cateciory 4 Rosponsos (I'tmi.) 



,J[^ j^.^'xa^a/^ m^Mr/^ /-tdyr\ie/^ 





^>yi>^/ ^vmW >^ /y^ < y 




ERIC 
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"F Iron Ion" 
Cohoslon Crttoqory 4 Rosponsos (dmi.) 
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ISO 



(('ontiiuiOii) 

\Uno in H pidtun* of u kuni^uroo in AiuitiuliH. Look at Iho \nvi\uv lor a wlUlf 
Wlial. do you tliink is l\np|HMiinK? Whoro do you Huppowi the* kiiriKuroo camt 
from? Wlioro do you think l\o iH «oir\gV Look liow higli l\o jun\p.s! Wljy <lo 
you auppoHo ho is jumping over the hmai'f 

Write u story ahout what is happening in the pictures 
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RKKTOIiUM, modi;: Kk|»Imj.;4 I v«' Nrtiintivt! 

OtwIRt TI Vfc: I. l)tJWOi\tit irt tob rttilUrv in wiiliii'i to reviMl poiHDHdl 

auiioluItlC'VlVllj i\. TliLoa»jl» thw utiti ot t;<)n vmii I oiui 1 irtiiiU s; i>r dirtfoui (i<» 
NAKl' ,'U."()HlNi. : lloL l^^t.t(.• 
l' tU' d<) L' ti J) h C o h u i: u lie 41 

Uyntdx (Siintoiioe Typeji) <iui\ Muclmiii.(:ji 

AGF: 

TOTAL riME IN SEX'ONDS: 933 

NUMB EH 01- LINES: p. 1 - 13 

p , 2 - 2 4 
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Ihi^t wilti i tj will ijnttit Into ilui pictui i? inmqinnt ivtily uninq Mich 
i\ii}/ic^a ati dialoquti nuA clmt<ictui. imirit^. Tht^c^ will iui clts^r 
wtiuctiuu and « wttntitj ot dr^ira, which will unwwei tlitJ "whrtl** (ind 
"why" o£ th« qut^titioiu Tlu) '•wMnw" iray ot iri^y not bt. duaciibiid, 
but thii papur will httvtj a tmnfiu ol' Hubntnnc^, Ihtj wtitj.nq will 
u»udliv iiavf uonif) {{pollinq <iiKi Hontiircc) cormt ruct ion tiLtoi ti^i but 
wlli chow tt clfittr ficnae of lUiCiiiah nyntax. 



2cor«) of 3 

Ih^ue papers will leave out partti o£ the picture, such a-s th^^ 
fence or thf^ iumpj and will have leBh coinpl6teiie&s oc drama thar\ 
the ^ paper. They may qiv« commentary or explanation rather than 
a story* They will have substance^ some sense of drama# and some 
irraqination, and they will deal with the "what" ard the "why" of 
the question. The writinq need not have much subordination or 
£>yntdctic fluency, but it will not be so filled with errors as to 
le difficult to read. 



Score of 2 

The 2 papers have some sense of narration and situation; however, 
the story will be fragmented or inconplete, the writing will be 
vaque, and there will be little use of the imagination. The 2 
papers may ignore th*? picture but use the situation. They will be 
very brief, studded with errors, and may contain only a single 
complete sentence or a series of speculations about the picture. 



Score or 1 

The papers scored as a 1 rray be trininal attempts, sometimes only a 
phrase. The papers: may le unfathomable because of errors. There 
H'ay De no sense of narrative and, thus, only a series of 
urconnected statements. 



Score of 0 

No-response papers should be given to the Table leader for 
scoring. 
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to :i\ \ I t 



l»Al(AiiH AIMI t Mil. M: Nil': rM( lilNii tiUIUi', 



i' 4 r d (| 1 4 M h V t4 S < 0 1 

I* i'i<laUJ^dUli.~ Ui31ill^^'^'l^«"' l»<iiOi|l-aph l^* vit^MciUy d i hi tiju ll^lo Uwi in 

n I liw, oi Htoii\itn\ in t Uv \i\nii{ Iti ot t hci L ini' <tii<1 tiiit r t iMi Iki*; k 
4t tlu) iiifiiciin. 

tliuir I Li^ t iorui hip to tmch oMun im i;iu<u Init thu pningrnph i 
in uou\i> t\m\hv un(ltjriluvi»io|)U(t. Tlitn cntiMioiy uImo iniTlutUr. 
pnt aqittphfi t hat acv c)VMi<li.vo lopod ; tliot in, i lit wt ltnr 
incorpo I Atful at leant two ccihocont puinqraph^ into orio, 

i!atliaittfiii-.Di(lS^ljBillld--lJu) paraqraph has an uxpiifHhffd ol an 
implied topic which idontiti4)R and limits th* rdin aroa o! 
concern, Evccy nuntenct^ in the paiaqtaph add^ to or explains 
Momethinq about the rrain topic in a yyatomatic mannor, 

NOTt: l»apora that aco iiioqitl*), copior, of tlw atcir, ov liutn of 
^;pellinq woidfi are diiaiqnattid aw auch and rtac^ivo no further Jicoriruj. 
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(Ot V lii|»tji1 roi tht l*iM-7<l wtittiiO Acitjcitstti t:u t ) 



liialoijUti^ ioi i^uphiitiiH, oi afi nu 4iKi;lrtMmt Lou tlmt not 
ijiUJDlsi"'"'A Mwnti^iot^ that coiitrtiii^ a tiUlrjt^iM rtiul .1 v^ji lu 

pr^poflltionttl # infinitivt), qocund und/ot participial 
phraH4>* Sontonci^B containinq appoaitivcs, non^intttivtj 
ttbaolut4J*i# and voiiialu Wiirc^ nlwo «cor#)d in thia 
ctt teqocy, 

i('U£)12fiijiUiJ""A tiiuittuic*? <:untalnin<i two ot uoiv iiimpU* 
iientiit\o*)r:i ioinc»0 i>y MonK.thiiu) othot t\\nt\ a conuim, 

.tflll)fii/iilJil-JliLb--jy!jbifljSSi"*** A conpoar.d 6«nt<ir)c<: containin^l u 
least ont phras* in one of thii ind^^pend^nt clauser, . 

t)« fiiJLfffiifiJS (and conpound-conplex) — A sentence containinq at 
least one independent clause and one dependent clause. 

7* tfiJDJSifiJl (and conpound-corrplex) w4th Phrase — A sentence 
containinq at least one independent clause, orie 
dependent clause^ and one phrase. 
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A, :jti|^f «^ii»:t3 i V|U:£3 Mill) t'ii lu: Uia < li U r-il^Uij < D ( c t:-* f h*»l »to 
fall i II « t» any .if ( i» c: ^t\ \ c h . n < <:«J* U l e r: , | 

4 lrtlir.»:r» WiM lU) |u|tU ( II 1 ( ion ni i i)t) jllliCt ion 

i'«i <iiMt on---A iitiM<<jn*ii * (»nh i v,t ii ij or fnui <n i»»uttj 

i |ltUi|UMUliirn «' i ri hi 1 ()lu| t t>t|i)t lu' 1 W i tit 

n uiMi lirol on oi .t id iiuM 1 n<| i:on lum t Ion* 

Jllj5-iylI«i;.«.J.tflUl!)iUl' "An V vioitl ijiuuii^ othfi t liun an 
iniltjporuit^iit <^l<Hi.*t^^ that i? wiiUto <ui<l pun4:tuat»<l .u» *i 
Nrn tiihCi' • 



No'Jl.; 'IIhi ucolLih) of 'J>unit coiuii i t Uc^nt.s tiuiki^f^ It p()n?UlrU) tot 
noiJif Ol, pi<u:iiilU\H M«;nttlM(:n ♦ yp<>M to ))n il^llivtUl thioUM^i tlrtt it 

Faulty Si*niiinc;<^ Conf^^iuctxon !i<:oio« ate m additioi 

to tl)*? siUitiinco typt:;, ) 

1* Afl C?^ inBi>t .gtt;pf -A sentence itj ^icored for an ciq i cement 
error if at ieuEt or^e of th*! followiiig is present: 
sub1cct/V€rb do not aqree^ pronoUn/antccedent do not 
aqree, noun/modifier do not aqree, subicct/oblect 
pronoun niisused, and/or vorb tense shifts. 

AwJ^ifdxd S^nten^c — A sentence is scored awkward it at 
least one of the tollowinq protleas is pj^^'sent: faulty 
r»ubot di nation , unci ear prot our^ referent ^ misplaced 
modifier, orritttd ot oxtra word, faulty coordindtxon, 
nuxed or illoqical conist ruction , and/oi iplit 
const ruct ioru 
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111* Pu rictu c ^tion Errocs — Every error of commission ard error ot 
omirission is scored for commas, dashes, quotation marks, 
serricolons, apostrophes, and end marks. The most infocmal rules 
of usaqe are used with the writer receivinq the benefit of any 
doubt. 

IV« Word Level Mechanics Catoqories 
A. WQiii^fhsice 

1. Structure word error — The writer needed a preposiiton or 
coniunction but used the wrong one. 

2* Other word choic<^ error — This category includes using a 
form word (noun ,* verb, adjective, or advert) that is off 
by some shade of meaning, using the wrorg principle part 
pf a verb, and attempting a verb, adjective, or adverb 
form that is non-existent or unacceptable. 

!• Feversal--This category includes situations where a 
letter is written backwards or upside down. 

2. Plurals^-Ihe plural is incorrectly forrred or is not 
formed at all. (The reader must be certain the situation 
is\not an agreeirent problem.) 

3. Phonetic attempt — The spelling reflects the correct 
pronunciation of the word. Homonym confusion is included 
in this category. 

4. Other spelling €rrors--Ihis category includes word 
division errors at the end of a line/ two words written 
as one, one word written as two, superfluous plurals, 
groups of distinguishable letters that do not make a 
legitimate word, and groups of distinguishable letters 
that do not reflect the correct pronunciation of the 
desired word. 

taej,talj,2ation--A word is given a capitalization error score 
if the first word ir a sentertfe^ is not capitalized, it a 
proper noun or adjective within a sentence is not 
capitalized, and if the pronoun "I" is not capitalized. 

The mechanics scoring was designed to allow the writer as much 
flexibility as possible under existing rules of correct writing; 
consequently, any time two authorities on mechanics disagreed, the 
most informal intrepretation was used. ^ 
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"Kangaroo" 
Holistic Category 1 Responses 



f ^ <^ r f OL i> vnt /. & o ^ £ o zW/gl 
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"Kangaroo" 
Holistic Category 1 Responses (ContJ 



The. ^fy*>*^»^o^ i-i J u . m p : o w ^ ^/t * ■ 



Hu^ji^ ^^iyrrryg^ ^^otriL -^.^ ^ J^i. jfS^^^P^ 

jf^ fJzjL^,f. -rkn. y/ffa e. - t nf i ^ tr ^r^uiL 2 a. n rJ\ a rr .i ^/ t^ 
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"Kangaroo" 
Holistic Category 2 Responses 



TVift. >o>nj^roa j nve^ tU^ -foncJ^, 

^ fti^ sow. '-fn fto^^. -yVve k€i.>.vgff.o^o 



OvvnK Qft.'t Q^\Kn.^ -yit^V fi.v--^ v/U\ 



^/'^rrHt <y>ijt^. ^ ^/^^ /7^4^ ^^^,^v:»g^ ^ ^i ^y^ r».^yyna/^ 
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"Kiingaroo" 
Holistic Category 2 Responses (Co}ii\ 








j±: 
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"Kangaroo" 
Holistic Category 3 Responses 





JSULSL yJilrr\:> ci/injdi. 
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"Kangaroo" 
Holistic Category 3 Responses (Cont.) 
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Kangaroo" 

Holistic Category 3 Responses (ContJ 



jcr ^. ^ / i^. i.^^^^ 







^Jn^^A^ ^/^)r d^bJi^ Xt^ ^^^^ 



133 



"Kangaroo" 
Holistic Category 4 Responses 







A. 




, lkt ^r/L^jbL. JLt ^^^^^ 




AajU^ ✓yUU4^ ygjQujJ- JI%L^ ^^^-9^ 



CMfyjtk (rJbHjit, OfiJ^ Jht a)/^^ stdt^ jtH/rrk. 
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"Kangaroo" 
Holistic Category 4 Responses (Cnnt.) 





,^i^ Jk;n< :6^ . 
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" Kangaroo" 
Holistic Category 4 Responses (cont.) 



sthj^ k^yigareo was smarj- and 

Jutnp^d ha^s high ac oir^n j s^-pf 

--hJgn d^ir fhe.. IS -f'evf^ f ^nc.<_ 

l-tapQcJ- ■ CPU lot Kitf^ jufaip^ 

— he +c> / g o- . 3m i/^/. 

iftv^ /^qKiggyoQ wtvy ^on^^-^-^ 

Tn^ fecipo rrl vt/gf tmxel - 

.^Ag — hli JaU f gi 1 . 
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"Kangaroo" 
Holistic Category 4 Responses (Cent.) 



r^ritiinhf Octlinf frflrti^^-rrK Kftlii^i^ /"^^ ^^^^^'^y^ 



Ju l cozJ f 




'Ma 



— M — _ _ 

^4 /t^Jl UfMT terJud^A 
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102015-2 "Rainy Day" 

Pretend that when you got up this morning, you looked out the 
window and saw that it was raining. How did you feel? 

Think for a while about the feelings you have on a rainy morning. 
Then write a composition telling how a rainy school morning makes 
you feel. 



133 

1 in 



HfilTING TASK: Bainy Day 
NAEP #: 0-102015-13A-2 
RHETORICAl MODE: Expr3ssive 

OBJECTIVE: !• Demonstrates ability in writing to reveal personal 

feelings and ideas, 

SUEOBJECTIVE: Through the use of conventional modes of discourse 

NAEP SCORING: Primary Trait: Expression of feelings through 

systematic elaboration of detail consonant with a 
mood and situation. 

Cohesion 

Syntax: T-unit Analysis 

Syntax (Sentence Types) and Mechanics 

AGE: 

TOTAL TIME IN SECONDS: 86U 



NUMBER OF LINES: 



p, 1 - 15 

P,2 - 2a 



\ 
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IRAII SCORING GUIDE 
"EAINY DAY" 



Ptiet orical Mode; Expressive 



primary, irait; Expression of feelir.qs through systenatic elaboration 
of detail consonant with a mood and situation. 

Psttionale Qi primary Jr^t: The situation is specified as the rainy 
morninq of a school day. The direction "pretend" invites the 
writer to recall a situation and generalize an attitude toward it. 
"Write a coir.position" invites the respondent to be careful about 
organization, so the elaboration must be systematic in trying to 
evoke a defined or implied state. 

GeneralScjjring Rationale; The key issue is to validate a generalized 
attitude by~citing apt detail. The feelings may be simple (I like 
it, I hate it) or complex (I feel sad when I get up, but when I go 
out I feel better) . Details may be representative (wet clothes, 
sound of rain, darkness, hinderance to play, necessity to wear 
wraps) or analogical (like someone's nagging, like I lost my 
friends, like I am going to get sick), but they should validate 
how one feels. A good paper will require a more evident 
organizational system and more details. Some writers engage m 
dialogue. Others state a thesis within an explicit situation xn 
the manner of a formal essay. The approach and style are left to 
the writer but a good paper must have sufficient detail to clearly 
convey feeling and trust be well organized. 

j5<:2£iliSLfiJJiis:_Cateaflries : 

0 = No response. 



1 = 



liille or no, 6X£r^si^_o f feelings . These responses do not 
fulfill the two basic conditions established by the trait — 
stating a feeling and elaborating that feeling. This may 
occur in the following ways: 1) one or two feelings may b«j 
named but are not substantiated with any kind of detail, 2) a 
feeling is named but is only substantiated with one 
unelaborated detail, 3) some details are given, but feelings 
are not named or are so vague as to be basically nonexistent, 
or 4)|^feelinqs and/or details are too confusing, contradictory 
or inconsistent to determine the writer's doninant feeling. 



/ 
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RAINY DAY 



5cor ij[i3_i2ijidfi_Ca teaorifs^j;^ : 

2 = j}j.njjnal_^PFj^gsi Q" fe elings . These jresporses minimally 

fuifill"the two^basic conditions established ty the trait: 1) 
they name or clearly imply a feeling (no matter how 
generalized the naming or implication is, as in, good/bad, 
like/dislike) and 2) they name some of the consequences of the 
situation that account for that feeling {no matter how 
generalized, as in wet, cold, sounds good, looks beautiful) or 
they name one conseguence and elaborate on it. 

NOTE: These responses may include contradictory feelings, but 
most of the paper is devoted to elaborating ore of the 
feelings. Ambivalence (feeling both good and bad) about rainy 
school days is legitinate. As long as that pcsition is 
clearly stated, these papers are not considered contradictory. 

3 = Ijcpyessi oh o f feeling . These responses precisely establish a 

dominant feelixig and elaborate using a variety of specific 
details consistent with the feeling. Some principle of 
arrangement is present — temporal, climatic, controlling 
point of reference, etc. Generally, these papers clearly show 
competence in expressing and substantiating a feeling. But 
they do not show simultaneous control of both structure and 
detail. For example, "3" papers may include some element of 
conflict in feeling or detail wl^ich is not irtegrated with the 
dominant attitude (but conflict is merely distracting rather 
than seriously confused as in "1" responses) or these papers 
may be well controlled but somewhat lacking ir. variety and 
amplitude of detail. 

U = Develo peid and elaborated, express i on of feeli ng. These 
responses precisely define a feeling or feelirgs and 
substantiate them through an amplitude and variety of \ 
appropriate details. The details are systematically arranged 
and placed into a structure and tight control is demonstrated 
at all points. 

K 

) 7 = Illegible, illiterate. 



8 



Misunderstands the task, writes on another topic. 



I don't know. 
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COHESION SCORING GUIDE 
(Develpped for the 1978-79 Writing Assessirient) 

"RAINY DAY" 



In scoring papers for cohesion, scorers need to be attentive not only 
to the incidence of cohesive ties but also to their successful 
ordering* Underlying and further strengthening these ties is 
syntactic repetition, both within and across sentences. The following 
example achieves cohesion by lexical cohesion, conjunction, reference, 
and substitution, and yet these various kinds of cohesion are both 
emphasized and related among themselves by numerous incidents of 
syntactic repetition: 

A rainy school morning makes me feel awful. I feel like 
being mean to my brothers for no reason. On a rainy morning 
the whole world seems against me. I wake up on the wrong 
side of the bed and I'm grouchy. On a rainy school morning 
nothing goes right. I'm late for breakfast, slow in getting 
dressed and usuall'y I forget something I need for school. 

When both the incidence and ordering, of cohesive ties pattern the 
entire piece of writing, the writer has created what we ordinarily 
call coherence. 

?<;9r:vna Guide Categories: 

1 = ^ittle or no eviden c e of cohesion . Basically, clauses and 

sentences are not connected beyond pairings. 

2 = Attempts at cohesion . There is evidence of gathering details 

but little or no evidence that these details are meaningfully 
ordered. In other words, very little seems \lost if the 
details were rearranged. \ 

3 = Cohesion. Details are both gathered and ordered. Cohesion is 

achieved in the ways illustrated briefly in the definition 
r above. Cohesion does not necessarily lead to coherence, to 
the successful binding of- parts so that the sense of the whole 
discourse is greater than the sense of its parts. In pieces 
of writing that are cohesive rather than coherent, there are 
large sections of details which cohere but these sections 
stand apart £s sections. 

4 = Cohere nce. While there may be a sense of sections within the 

piece of writing, the sheer number and variety of cohesion 
strategies bind the details and sections into a wholeness. 
This sense of wholeness can be achieved by a saturation of 
syntactic repetition throughout the piece (see description 
above) and/or by closure which retrospectively orders the 
entire piece and/or by general statements which organize the 
whole piece. 
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7 = Illeqible, illiterate. 

8 = Misunderstands the task^ writes on another topic, 
9=1 don't know, 

NCTE: Scorers should not take mechanics or transcription errors 
into consideration. Also^ the scorers should judge only the 
i nte rrela t^edpess of the ideas, NOT the quality of those ideas. 

fiy^piples of Coh esive T ies : 

In general, "cohesion" refers to the ways clauses and sentences are 
related to each other and can be thought of as the gathering and 
ordering of related ideas. If the parts of a discourse cohere, they 
"stick" or are "bound" together. Cohesion is achieved by ties of 
considerable variety. And these ties can be both seirantic and . 
structural. Additional examples of specific kinds of cohesion ties 
are identified by Halliday and Hasan in Cohesion in irglish (|3976). 

I like rain on school days but I dislike rai n on weekends. 

I stepped right into a puddle. That puddle was a complete 
surprise to me. That muddy hole ruined my day. That place fooled 
me. 

Conjunction 

Additive - 

It was a muggy day and I couldn't stay awake. 
Adversative - 

I really didn't feel like going to school in the rain, ^et I did 
anyway. 

Causal - 

I love rainy school days be cause my mom always le^s me stay in 
bed. 

Temporal - 

I put on my raincoat whgn it rains. Then I put on my plastic hat. 
Fi na lly # I get myself out the door* 
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Personal - 

Painy niorninqs are never fun for kids. T hey get wet waiting for 
the school bus. 

Demonstrative - 

I feel sad on rainy school niornings. That feeling is one I don't 
like. 

Comparative - 

Today's the same kind of rainy day as the jane we ha*! yesterday. 

SuJ^lituJtis^D 
Nominal - 

I couldn/t find my yellow rain coat, but my mom tcld me to take 
the other sue. 

Clausal (use of so and not) - 

Has it going to rain all day? The weatherman said so. 
Nominal 

This was not the first rainy day I'd stayed in bed, only the 
second f ]. 

Verbal - 

I usually stay in bed on rainy mornings, but I didn't [ ] this 

time. 

Clausal - 

I could either stay in bed or get up and go to school, but I 
couldn't decide which [ ]. 

Note: While helping plan the 1978-79 writing assessment. National 
Assessment consultants expressed the opinion that coherence and 
cohesion deserved special consideration and that a more thorough 
method of describing information about coherence was needed- In 
consequence, this cohesion scoring guide was dev€loped and used 
with this exercise to replace the paragraph coherence guidelines 
developed in 1973-74. 
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SYNTAX SCOraNG GUIDE CUILINE 
T-UNII ANALYSIS 
(Developed for th€ 1978-79 Hritxnq Assessnent) 

"RAINY DAY" 

!♦ T-unit delineation--A T-unit is one uain clause with all its 

phrases and suijordinatirq clauses. (Fragments arc included with 
either the preceding or the followirq T-unit, as appropriate.) 

II. Eniteddinq 

A. Nominalization 

1- Npmiricjil^ circuses — clauses used as a subjc::ts, direct 
oh iects, subiect coirplements, or ob jects of 
prepositions. 

2. Nc fflj*^^^! P h rases — phrases used as subjects, direct 
objects, subject cuirpletrents, or objects of 
prepositions. 

B. Adjectival Modification 

K Relative c lau ses— clauses that ino<?jLfy ncuns or, 

occa:.:ionally , complete sentences, including clauses ox 
time, place and manner. 

2* notifying ^hp^s^r^ — r^otrictive or non-restrictive 
phrases directly xolLowinq the nouns they modify. 

3. Tr^pspose^ Hodifv inq Phrases — non-restrictive phrases 
separated from the nouns they modify* verbal phrases, 
nominative ab^olutesj and appositive noun phrases. 

^- GgBiilJISs — possessive phrases* pre-noun proper nam<? 
. possessives and possessive pronouns. v 

5* Single Word jPre-nou n Mod if ig^?rs — adjectives that precedt.' 
the nouns th^ y rrodify. i 

C. AdverbiaJ. Modif icat i jn y 

K Adverbial gla uses- -clauses of reason (cause/E>urpose) , 
condition, or concession. 

2. Adverbial P hrases - -phrases of reason (cause/purpose) , 
condition, or concession. 
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C'unioininq and Coruuictiv<» Dtvicor. 
A, Coordinate 

(Since NAEP computerized the text for the essays, counts of 
both intra- and inter-T-unit uses of "and" and "or" were 
machine tabulated,) 

Semantic (other loqical relationships) 

1- lilD^Jggj'jnq structure — clauser. or phrases that establish 
time. 

2- ^jve£gatA_vj? ill ative -swords, clauses, or phra^^es 
that establish time. 

3. Otijer^siacjBjests — words, clauses, or phrases that 
indicate an addition, a sequence, or a comparison. 
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SYNTAX (SENTENCK TYPES) AND MECHANICS 
SCORING GUIDE OUILINJ: 
(Developed for the 1973-74 Wtitinq Asaessnent) 

"RAINY DAY" 



E-entence Level Syntax Categories 

Description of Sentence Types 

1. Hi Ufil- sentence (correct f ragrrent) A word group used in 
dialogue or enphasis, or as an exclanration that is not 
an independent clause • 

S imp le — A sentence that contains a subject and a verb. 
It may also have an obiect or a subject corrplement. 

J. SimjELle_with_£hrjse — A simple sentence that contains a 
prepositional, infinitive, gerund and/cr participial 
phrase. Sentences containing appositiv€s, nominative 
absolutes, and verbals were also scored in this 
category ► 

4. Co m pQund— A sentence containing two or irore simple 
sentence:^ joined by something other than a comma. 

5. Conjj>oun j wi tjh.,.P,jhrase — A coirpound sentence containing at 
least'^ons phrase in one of the independent clauses. 

6. Comfilex (and corrpound-coir.plex) — A sentence containing at 
least one independent clause and ane dependent clause. 

7. Cp.rnplejg (and coirpoand-coirplex) with phrase--A sentence 
containing at least one independent clause, one 
dependent clause, and one phrase. 
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.11. : ; i- 1 1 1 i M )C u I V < : 1. M • c: 1 1 an t c .•^ m t mi o i < w 

A, lUnititru;*^? Tv|h.».s with iMinctUdtlon Fi;iol-s (aen t^nciiH that do 
not fall into any ot tho syntax catoc|oc.l(;^i . ) 

a. rusc(]--A rtiiDtiriuci} contairiinq two or more indof)on(lf rit 
claut5€G with no punctuation or conjunction 
separating them. 

L. Cn aiid on-- A sentfince consist inq of four or more 
independent clauses st i unq toq ether with 
coniunc tiont'. 

c. Comma splice-- A sentence containinq two or more 

independent clauses separated by a comma instead of 
a semicolon or a coordinating conjunction, 

^« IjDSaEISSi-^li^affl^nt-'-Any word group, other than an 

independent clause, that is written and punctuated as a 
^ sentence. 

NOlt: The scoring of T-unit constituents makes it possible for 
soire of the precedinq sentence types to be derived throuqh data 
analysis. 

B* Faulty Sentence Construction (These scores are in addition 
to the sentence types.) 

Agreement Error — A sentence is scored for an agreement 
error if at least one of the following is present: 
subject/verb do not agree, pronoun/antecedent do not . 
agree, noun/modifier do not agree, subject/object 
pronoun misused, and/or verb tense shifts. 

-2. Awkward Sentence — (The awkward categories are listed 

below in their crder of precedence. Crly one score was 
given to a sentence.) 

a. Faulty parallelism-- Any parallel corjrt ruction that 
is seirantically or structurally dysfunctional. A ' 
situation where the writer shifts from one tense to 
another tense. 

b. Pronoun ref €rence---A pronoun* s antecedent is 
unclear. 

c. Illoqical ccnstruction--Fault y modification or a 
danqling modifier or a functionally nisarranqed or 
misproportioned sentence. 

d. ether dysfunctions-- A sentence that contains an 
omitted or extra word and/or a split coristr uct ion. 
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UU J'j^|)CtiiaJLi01i..l'Ii:.aili-*'"K^ 011:01: at C()iimii:);iiou arul tu'i'oi of: 
oinuxHfiioii i:\ iu:oii)(\ (:oi ^'oinnicui, (liihlit?:^ <|U<>tnt lor* iiark^j, 
{.eiricoloruw apuntrophiKs, iUid vtu\ mnckii. Iho ivot^t irUocmai ruiuii 
of utJaq^.) at*j UHod witli the; writfit* iec(.xvin<| thi: bunoPit ol: iuiy 
doubt. 

IV. WoLd L<)V<)i MochcUiicH ttK|oi:ii!S 

A« yuiiLfiliflii^l'-""'^''*^' wriier imhkIsi a woid tliat is different from 
thu onc^ writ ton. Thii; catoqory aibo inciudcr. attempts at a 
verb, adii-jctivo, or adverb forn that is noDcxistont or 
unacc^jptable • 

n. ^JJfiiiiair""!*^ addition to a misf:p<.llinq, this category 
includes word division errors at the end of a lirie, two 
words written aii one, one word written as two, superfluous 
plurals, and qroups of distinguishable letters that do not 
make a leqitiiiiate wcrd, 

C. C^£iiaiiZ'atl£2jn--'A word is given a capitalization error t.core 
if the first word ir a sentence is not capitalized, if a 
proper noun or adjective within a sentence is not 
capitalized, and if the pronoun "I" is not capitalized. 

The Htechanics scoring was designed to allow the writer as much 
flexibility as possible under existing rules of correct writing; 
consequently* any time two authorities on mechanics disagreed, the 
most informal interpretation was used. 



149 



EKLC 



"H.Uny Day" 



crr^dix. CrXMU ^-W! IvW. DAJJyvnv^x,^ 



ioWli . els' "Ti^^ ^ li>VyjA )9iL JlOuixiiq 

Jlk_JiA.CLriJd--- b^^>^ up- 



^Mv.iiiiy nay'' 



I 



X -feel 4K^I' CijV\er\ X- 5 e4 mp 
4fv:t:l- ^V^<2- day 16 ^'^'^S 
+he- acxy as bes+" ccxir\ 



JXXUU^- JXlUX?CXAw/TS»^^ nnAiL__(>^_jjC . 

JJl>::^C)JN-«:X^JIA^ 

±j>4:y^Jtsj.jjxx>3^- 

J=mrJtXjur«sJU^ oJUur. _ ^jJUlJl 

js^xxj^r(\jur\jQ^ Ou^x>^w^^r(\x^l_ -!aA. , 

JLWJUrY'^CXA:XUA- . 
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I'l' illldl'V I 1(1 it r.ilt!>|l)rY •' lltiS|till)'ii!-. 



+KQi i HjoOxidMi vliJJiL h })t. Qu3[ jur\ 

odd cnr\ 4Hfu/:a. J^iuxrLo el irn&iyrurnq 

nncJaiLo tyvul .^cud o/nd (ucJlniL 





^^(jtcLum^-i^QA/xUv, \ 
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"Kiiiiiv ll.iv" 



^jdJjx A./iyikj 

JtxKjjb i^Ms/fy^ \JL J^utx^aAl^ dLd-^cj^ ujJ^^Aj^ 



..Jl^/tdUU^ C^/?i^ oU^' 
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Primary Trait 



"Rainy 
Category 



Day" 

2 Responses (Cont. ) 



_\t>jD^VA-sta:j, ->cjVvm — cu. _rv3^_^^ 

tv^. ^X\>v^. j-^^Vb^ c^KjChO)- 

__C^^jOC-, jcjs^JSl^ J^-x>^C^ 
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"Rainy Day" 
Primary Trait Category 3 Responses 









\ "Rainy Day" 

Primary Trait Category 3 Responses (Cont.)' 



jt-.vA^— /^?Wn^^ Mniju^ijf—oix mLinjif^ Qi^(fS- 

at/ifi/?j__J^_-<y-^ up U- <s€^ajns^ — JuLs — 

^tn f j^r t»ija>r^ Anci^^^AhiiL- hours _Jj^_-i/l 

Z. ^BLoo\. - "/^g ^fk &^d.^^.-umikt> 1- ^— 

__,pj]^c,rujpa^. ^ X^ lr^it^^ .-^^^ - 
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"Rainy Day" 
Primary Trait Category 3 Responses (Cont.) 






_MM:t a- JjCbtJb no 

-MlK(itl 4 . / ^g/ C<^r7 




/i n I 







il_^dA(Mt 
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"Rainy Day" 
Primary Trait Category 3 Responses (Cont.) 



_t^--r690-- iXJ^_Ci^ 



uori-C3uQC€d-^^ -J — 

,____*j?Z7tj[_^y0L^^ 




.66 ou Jjh^ MJivn ^. jjo 
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"Raitiy Day" 



Primary i-ait Category 4 Responses 

PM>fM. J\ud6k. VJt\^ AJUPTNJb^li^^ 

-Uu._ fcbuutfc 6^ lLsu. S. . uoaak.. bla>:/?j^ a%m^_- ^Ia^ 

-Uxuxhai- Olu>cu^ iAji.tk t^L r^pu^ ^- (^ 

_^vio<>>. o^. lonq ooojn Cijf^ 
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"Rainy Day" 
Primary Trait Category 4 Responses (ContJ 












(Con I.. > 
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"Rainy Day" 
Primary Trait Category 4 Responses (Cont.) 











JLjl. 
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"Rainy Day" 
Cohesion Category 1 Responses 




-^<ua:*c Q^at <TO<^ — aA«Ajy^ 
JaoriAd^ 



Oj(YI^ -t o ^ (LhOd l—' 



:^irnc^ -- 
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"Rainy Day" 
Cohesion Category 1 Responses (Cont.) 



ciau t 



JbCrrmit J/l . _ 



cuc/rit ^io- 
Mix. J /la/i^ 1x> ?!KAiL g 




_Ji jvOAM^ _ 
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"Rainy Day" 
Cohesion Category 2 Responses 




_xJL._,.^rc^o-$^--^2<> 








^3_^M4^_CM . _ 





4Aed. 
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"Rainy Day" 
Cohesion Category 2 Responses (Cont.) 
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"Rainy Day" 
Cohesion Category 3 Responses 



.A Said/. a[loAD\JLki mj9k^ f<^?J 



HZ. Awk 




ERIC 



166 



1 '-"7 



"Rainy Day" 
Cohesion Category 3 Responses (Cant.) 







I 
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MICROCOPY RESOLUTION TEST CHART 
NATIONAL BUREAU OF STANDARDS 
STANDARD REFERENCE MATERIAL 1010a 
(ANSI and ISO TEST CHART No. 2) 



102016-:i 
STORK 



£JtiiID£les_i2l;_eoh£si,vj_Ii.es^Jcort 
Personal - 

Jhis odd-lookinq bird 1'ist stood and looked at me and I could see 
he was tame. 

Demonstrative - 

When I first saw the bird, I ran. That sight would frighten 
anyone. 

Comparative - 

Did you know there is a bird swimming around in cur pool and he is 
taller than me. 

Subst.itu'^:ion 

Nominal - 

I tried to find the odd-looking bird everyon<2 was talking about 
but all I saw were the usual one s. 

Clausal (use of so and not) - 

I asked if the bird was dangerous and the policeiran said he 
thought ijpt. 

Elli psis 

Nominal - ' 

Everyone said the bird would be there in the morning but I stayed 
up to make sure [1. 

Verbal - 

This odd-lookinq bird started jumping around in the back seat of 
my car. The only thing I could do was let it go so I did [ ]. 

Clausal - 

I have never se€jn a bird as ugly as that [ ]. 

Note: While helping plan the 1978-79 writing assessment ^ Nationa.'. 
Assessment consultants e:cpressed the opinion that coherence and 
cohesion deserved specia*. consideration and that a more thorough 
method of describing information about coherence was needed. In 
consequence, this cohesion scoring guide was developed and used 
with this exercise to replace the paragraph coherence guidelines 
developed in 1973-74. 



EKLC 



182 



HQ 



10 201(j-3 



SYNTAX SCChiNG GUIDR C U'lLINl'! 
T-LNlt ANALYSIS 
(Developed lor the 1 978-79 Writinq Assessir.ent) 

"STORK" 



T-unit ueiineatian--A T-unit is ont- main clause vith all its 
phrases and subordinat irq clauses, (Fraqments arc included with 
ftither tht precedinq or the followir.q T-unit^ as appropriate.) 



iunl:eddinq 



A. Nominaliza tion 

1, Nominal clauses — clauses used as a subjects^ direct 
otiectSy subiect conplemen ts , or objects of 
prepositions, 

2. Nornj^n jil., Phrases — phrases used as subjects^ direct 
objectSy subject co npleinen ts , or objects of 
prepositions, 

B. Adjectival Modification 



1. Relative C lau ses — clauses that modify ncuns or,f 

occasionally r complete sent ences , incl udinq clauses of 
time^ place and manner, 

2 • Modifying Phrases- -restrictive or non- restrictive 
phrases directly tollowirq the nouns they modify. 

^* lraiisjjose,(i.,ModiJyinq Phrases-^non- restrictive phrases 
separated from the nouns they modify, verbal ph rases , 
nominative absolutes, and appositive noun phrases, 

^« Genitives-- possessive phrases, pre^-noun proper name 
possessives and possessive pronouns, 

5 • Single, Wor d P re-nou n Modi fiers — adjectives that precede 
the nouns they modify, 

L\ Adverbial Modification 

!• ^dverbial_ Clauses- -clauses of reason (cause/purpose), 
conditiorj, or concession. 

Adverbial Phrases- -phrases of reason (cause/purpose) , 
condition , or concession. 
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STORK 



CouioiiufU] and Coiuu c t i Vf* Ui^vices 
A. Coordinate 

(Since Ni\I'P compute lizod the text tor the esr^ays^ counts of 
both intra- and inter-T-unit ur.es ol: ♦^and" and "or" were 
machine tabulated, ) 

U. Semantic (other loqical relationships) 

!• liiDg-X^^ininci^struct uj£e or phrases that establish 

time, 

2* ^^versati ve_and_illati^-- clauses ^ or phrases 

that establish time, 

h^t-Si^lLBjgsts — words^ clauses^ or phrases that 
indicate an addition^ a seauence^ or a compari-oon. 
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SYNTAX (iiKNTMNCh '.lYKMiii) AND MtCIIANICR 
SCOKINc; (UJIDTJ OlJTLINf: 
(Dtvoloped for the 1973-7^ Hritirui Asso^isirent) 



.Sontunce Lc^vel Syntax Cci<:<jqorios 

Description of Sentence Types 

!• Mil3or_sentgncG (cotrect f laqiTient) A word group used in 
dialogue^ for errphasis^ or as an exclanation that is not 
dri independent cla use « 

2. Sin)£le--A sentence that contains a subject and a verb. 
It may also have an object or a subject coirplement, 

3» Sj mpl ,^ with phrase-'A simple sentence that contains a 
prepositional^ infinitive, qerund and/ct participial 
phrase. Sentences containing appositiv^s, nominative 
absolutes, and verbals were also scored in this 
category, 

^» Conipound^'-A sentence containing two or nore simple 
sentences joined i;y something other thar a comma, 

5, compound with phrase — A corrpound sentence containing at 
least one phrase in one of the Independent claustas. 

^» Complex (and coirpound-coirplex) — A sentence containing at 
least one independent clause and one dependent clause. 

7. Complex (and conpound-coirplex) with phrase — A sentence 
containing at least one independent clause, one 
dependent clause, and one phrase. 
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X ^ Icy 



A, Sentence Tv^)o?) with lumctuution hi:i or.jri (juiii iotuu.':. t:liat ilo 
not t'ttll into any ot the .syntax ca tocioi Loii ♦ ) 

<u Fur»i)(i--A i:u)ntcnc;o contaiuiruj two or irotti UMlep^-t^*!* 
c;lau5iOH wit li no punctua I ion oi conjunction 
;;fif)ai atinq thtnn. 

b, Cn dvd on — A ^;cntcMjce consiiitinq of tour or morci 
iiiclepc.ndorit clauses i.jtrunq toqothcr with 
conju nctiorij::, 

Ct CoiuiTiu spijct-^-A sentt^nco contai(jincj fwo cc nicro 

independent clauses sepa,rated by a cor.rra instead of 
a seniicol( n ot a coordinating con jutjct ion, 

2. Incor£ect_f jcaament"- - Any word qroup, othtr than an 

independent clause^ that is written and punctuated as a 
sentence. 

NOIE: The scoring of T-unit constituents makes it possible for 
some of the preceding sentence types to be derived through data 
analysis, 

B. Faulty Sentence Construction (These scores are in addition 
to the sentence types, ) 

1- Agreement Error — A sentence is scored for arj agreement 
error if at leapt one of the following is present: 
subject/verb do not agree, pronoun/antecedent do not 
agree, rioun/modif ier do not agree, sut j€Ct/ob ject 
pronoun iris used , and/or verb tense shifts, 

2. Aw kwa rd Sen ten ce — (The awkward categorief^ are listed 

below in their order of precedence. Only one score was 
given to a sentence,) 

a . Faulty pare llelism-- Any parallel construction that 
is seirant ically or structurally dysfunctional, A 
situation where the writer shifts from one tense to 
another tense , 

b. Pronoun reference — -A pronoun's antecedent is 
unclear. 

c. Illogical ccnstruction--Faulty modification or a 
dangling modifier or a functionally irisarranged or 
mispropoj ticned sentence • 

d . Other dysfunctions-- A sentence that contains an 
omitted or extra word and/or a spli^ construction, 

186 
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\0 2i) M^ - i 
STUKK 



III- l^Ul).u.t}ialiuli iJ^liUi/j-^^ i'lror. or nDinun .-KM ion r^iMl ror ot 

oiiHii'iHiUon tt> ticoi txl i:oimii*ui^ iht: lu ^i, 4)Uot atlon ii.ai kii, 

or \\y\cii\e ai<i u/u-d with Mit^: wrltei: ri:)coiv ii^l t lui bouol ii. o! any 

iV. Wui:d l.«)Vi)J. Mroluui l cu Crt t oi|or lt).M 

A* .itfkaii-'i,^''"^ wiitt'i UiMiiK^^ A woLcl that -i?: (l Uii orMDt I rom 

tho' or.i) WLittiJM, IIiLm cat.iMjoL'y ai^o inolncU.:; attom|»t;ii at a 
v«:Tt., adi<'ctLV<), or: adv<;Ll) toi:\v t hat notit xi ;itt)n t oi 
unaccf ptcible, 

n. (iiiiiiiAua''-" adliticn to a inij^j^peiliruj, thi.v catocjory 
includes wotu divi^iioii orrors at the end ol a line, two 
words written as ouf , one word written two, supor f luoiu' 
plurals, and qroups ol dis tinquishable letters that do not 
make* a leqitimate wcrd, 

C. Ciifiits^iiziiiijgn — A wcrd is qiven a capitalization error .scoi o 
It the first word in a sentence is not capitalized, if a 
proper noun or adjective within a sentence is not 
capitalized, and if the pronoun "I" is not capitalized. 

The inechaiiics scorinq v^as desiqned to allow the writer as much 
flexibility as possible under existinq rules of correct writinq; 
consequently, any time two authorities on mechanics disagreed, the 
most infoimal interpretation was used. 
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/j^ri^^if <>^/5:. ^,c?A^ A net" A 



^j/v^l -^ ^^ TJ^. ^- Ut' ^huJi _ 
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lurk" 

'i jllMI'V ilrtjl r.rtltit|ii|'V I lit»H|i.utSti', I,',.,,;. I 



""^""^ CW^rV r \^ JlJifiKjJ ^^£^c/ 
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"Sti)i-k" 

I'llliirtlV halt tiiltitjiMV lttJ^>(Ui|)S)fJS 



..^Citiu^m^ i>ro Mu/jnJ ^.^th^oAe^ cut 
^±Aji^~tiHmi)smAdM, ^ 
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"Stork" 

I'l iiii.irv 1 1 .t i I lali'ijitrv ,■ lit--j(ii(ir:t:;i 



-MJtM c^^Jlc^.. 
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6|^h^'^t\l <*AUx!i:t^i>vtJt. AAxv^„^(5a ^^jc^Hh ^raJlilii^ 



at U4 Z^W. dklJt i/J^^ 



Ill-Oat^ i 





.jotMJLj:::iJxjux\ lo^, ■ 
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pk^.^ f^M' fy^ ioi/l M Mtrt /f ujt. iua) Apt} (k^tn^ 



jligM' co/n vs\/- (yrw^ orx^?. i^f>\MM 







1 







103 



"Stork" 

Primary Trait Category 3 Responses (Cont,) 



i-^^ ^^^^ %AJ!^__ UvVtif-^hr Jb^^.^ 



OAJ^U/y^ ^_ _ y_ ^ 

_ ^^^*Za^-^ 

M^ndL..fo^^^^ 



0 
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"Stork" 

Primary Trait Category 3 Responses (cont.) 




-1:^ (yt>^fujrjji y^-i'Q^ M&^ 

--^gy Jti^c^^ ^Jj^xtt^ ddu^^I/L^ - 

_^m^.r-.clw.a4J?t -:::tldc jt^x^ 

JU>^jtl\^,~.%Uj^ 






(cont. ) 
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Priniary Tra'.'t Catercry 3 Responses (Cont. ) 






_b2v{e. O-yUcf., I^t^iik^ <lAM^o7id. 




it-* 
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"Stork- 
Primary Trait Category 3 Responses (aont.) 





ou«A 

.yi/\ jjr ^TTx^ JcKAjdj^ fluv. a >rnA>^ig.^h^.»t:tS 

JCK^ J^ Jt p - ^^ s _ — 

.z^.'pA^rdb Jub^^ Ji&OA^ ^W^dUU^ 
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"Stork" 

Prittmry Trciit Category 3 r^esponses iCont.) 



^^^^ iUw^ JlM-^ft-fc^ 
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'"Stork" 



Primary Trait Category 4 Responses 




.^,^&^._,^^-<3/^_ 






^^. J^ "r^i, P^c^f^^ 

yQ^OWJiMrC'X^^ t . - .. . _.. 
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"Stork" 

Primary Trait Category 4 Responses (Cont.) 




-e(ai>t_ vO(^. a.\^^ -il€dym_. bM ojppmAJuL 
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"Stork" 

Primary Trait Category 4 Responses (Coni.) 



itod -jULOP*. SQSU\ --(X^ -^hAOy^i^.^l 

- oeAiic\ ^4bQ3t . -icm^ 
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"Stork" 

Primary Trait Category 4 Responses (Cant.) 




( cont. ) 



"Stork" 

Primary Trait Category 4 Responses (Cont.) 




jpA^oki^^^^^ 
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"Stork" 



Primary Trait Category 4 Responses (Cont.) 




.St^_jx 



OAl L ^^ i /V^^ ^ I ^Q ^v>i>fl ;n> ^ 




(oont, ) 
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"Stork" 

Primary Trait Category 4 Responses (Coni.) 



-<r,V. ^>> -th A^-fl-^ IfflsA Awr^ OXC^ 
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"Stork" 

Cohesion Category 1 Responses 
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"Stork" 

Cohesion Catr-gory 2 Responses 



h'6 face. cJrf^ttjo oglu e.^es ucte. Icokl^ 

a Jlorvn loiaife , oyvct ilia ^ 

^^'^^i^^ t> muirM MJlrn the 
v^f*^ ^^^^^^ vui* jiOji 
-:awi-UUifliL 6tA^Affle c/jjja*u/u ' 
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"Stork" 

Cohesion Category- 2 Responses (Cont.) 



/<^^^/a./5?'r</'V-;i' very ^cxVe 4/r</ 

/^/v^__^glT 5->^c*.i*-'^ . XfKj/^ ^eexy er-KciGT/fe 



**3Cr>^fri_- — .- ' - - 
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"Stork" 

Cohesion Category 3 Responses 



.^oadt . t^^<^^^'^-. a . xertj^ o9i^^ -\ocSi.Vr\o\ - 

- lo^-_iJat^_ AcK^o^ 

_ au JoaJXi^.^ 

-Jncu^ a^«i._<l-aw^a_ -.Out o*^_bfe5^ 



-Sod vjDa!t^ .\^L_.:uctey5c 

_.^__v4jftii__(^YDa^ r g _^Dti2.,. : . 



ERIC 
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"Stork" 

Cohesion Category 3 Responses (Cont.) 



JA 







flu dtt^n^ 
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"Stgrk" 

Cohesion Category 3 Responses (Conb.) 




ERIC 
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"Stork" 

CohorJon Catoijor.y 3 Rosporisos (Coni.) 



^(^f n n <py\A^ a clec.e<r\f famg. //✓g /??^ ffe. ]fVd:t 
^ ^pxg^ (U)(L /i6^ u^ll in harj ff /^tf. jum Auri doiM^ 
^dsj^^ k can j i rav/id^- otir e^ g ^ ^ fcg. enMt^\Y\\r \i 

;i (Lftmorin' tu> no Vm)b/e.ef W/. Can 

flK^Ai- cwn ySK-f- W roo^ cupcL cfiHJ^i^ 



"Stork'' 

Cohosion Catoyory 4 Responsos 



hU^ .A^nu^ i'/\jr:t' thJL^ ^-^^^A ^ (*jrL/ mj^ (:LfytA>^ d/u^ 
. /i^s^yrU ixlP ' ^^i-n^A-hyi^J rrtJ^. vAt^ thl^ /in \Ji-\y)XJ /K^ 
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"Stork" 

Coluviion Ca 1.0 (jury 1 Hosponstis ((\>ni.) 
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"Sl.ork" 

Colu'sidii ('..it.(M)()ry 1 l<(v;|>()ii',('>, f(',i///.) 




z^^iiKlT^^ 

^^lkL.^4at^^^^^^ 





21E 



2'n 

^ KJ 




U ^ch^^- \ua<jhkmlToc>d. /p. ^fc 





tiAd^ ^/^'m -^e^ ^ ^ 





(Cont. ) 
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Ciiliif, Ion (,<»| »'i|()»y 4 l<i"i|)tiMS<". d'./i/.' 




JLwtttti^raJbiJkiLd-iJt^^ 

.Ap^ul_49aL'A--(iCUj--- _ 
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(Con t. ) 



^^^kyfJ^ ^ ^^^^^ 
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iCont. ) 



" iM k" 



J->»j W^ltzA^^ , (f>Kti /^/Ua 
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.'(lIlUII I "l'.i|iiiy" 

» iMwm«'o Uun to lot ymi luuip yttur puppy in tim lu'w upaiHiX'ui. 

Hp»u'«» ih pr<ivul«'<l Ix'low mi«l on Hit' lM'^t two p»inj<«, Hl«n your lottt^r 
"ChriH .Smith." 

210 VVcHt Slrwi 
HiKtitwn, PtMUwylvuiitrt 
.lunimry '1, 1070 

Dour Mr. Junu'H, 
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^ <J $^ 



WiaTlNG lASK: Puppy 



NAEP #: 0-201001-52A- 1 

IxiliiTOncAL MODE: P^ tsuasive - Social/Petsonal 



OltJKCTI VE: II, 



Uenionstra tes ability to write in response to a wide 
ranqe of societal demands and obligations. Ability 
is dt-iined to include correctness in usage, 
puuctuat ion, spelling, and form or convention a s 
appropriate to particular writing tasks, e.g., 
manuscr ipts, l*»t t€»r s. 



NALP SCORING: 



Socia 1 



1 • Pt;^r:Jona 1 



Primary Trait: Situational ly unique persuasion through 
maki ng ot appropriate appeals • 



AG I: 

aciAL TIML IN SECONDS: 
NC MBEF OF LINES: 



9 

743 

p, 1 - 10 
p, 2 - 26 
p, 3 - 21 
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201001-1 



lEAI^ SCORING GUIDE 
"LEIIER TO LANDLORD ABOUT PUPPY" 



fi bet pric^l .tlQde; Persuasive - Social/Personal 

Pi:j.mary Trait; Situationally unique persuasion through ir.aking of 
appropriate appeals* 

Rfltionajlc? ot Primary Trait : Issentially this is an € xercise to 
determine how well a nine-year-old can cope with rhetorical 
appeals. The request for a letter to a landlord establishes a 
particular audience. The situation, keeping a pet in the face of 
opposition, vfocuses the writer's appeals. By directing the writer 
to try to convince the reader, the exercise is persuasive, so a 
fully successful performarce nust contain appropriate 
a p pe als/r ea so ns . 

General^^cprinq Rationale; Given the limits of time and the age of 
the children, it would be unreasonable to expect elaborately 
structured arguments. Even the better writers may produce 
appeals/reasons in a relatively discrete manner apparently 
thinking of one, writing it down, thinking of another, etc. 
Therefore, readers should concentrate attention cn the writer's 
success at finding and formulating appeals appropriate to the 
audience /and situation. 

Scoring Guide Ca tegories ; 

0 = No response. 

1 = let ter s lacking appeal s/reasons ; These letters either contain 

no appeals or only naire inappropriate or vague- reasons. They 
tend to 1) be confusing in. that it is difficult to understand 
what the situation really is or what the letter is supposed to 
accomplish, 2) be comprised mainly of threats of violence or 
retribution, or* 3) request to keep the puppy tut offer no 
appeals or only offer a request with one general statement 
which is not sufficiently specific or relevart to be 
considered an appeal. 
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2C1001-1 
PUPPY 



^coriim^Gj^ide^C ateqo rifeS (continuedl : 

2 = JLetters_jsitJi_lii!y^d_ Letters in this 

cateqory cover a broad ranqe, but all are in scire sense 
underdeveloped. Some letters request to keep the puppy and 
offer one or two practical or sympathetic appeals. Others 
offer several (2 or mere) appropriate appeals or general 
statements, but only infer that the purpose of the letter is a 
request to keep th^ puppy. If a response includes a request 
and several appeals one of which is inappropriate, the 
persuasive qualities will be less effective and the letter 
will probably remain in the "2" category. 

3 = letters subst^nti^l^e^ with appro priate appea l s/reasons : 

Generally these letters include a request substantiated with 
approximately three concrete appeals. However, some "3«^ 
letters cite numerous (4 or more) reasons but they are 
presented as a list rather than a unified request. Unusually 
effective presentations of pathetic appeals or rational 
neqotiations may also be classified in the "3" category. 

^ = JLgLtgrg^Aev^l^p^d ^and substantiated with appropriate 

appeals/reasgfis - These letters are organized such that they 
operate as a unified piece of persuasion. They tend to have 
openings, closinqs or both and contain numerous (4 or more) 
appeals. Not all of the separate appeals need to be 
developed, but usually one is, and all the appeals are 
appropriate. 

7 = Illeqible, illiterate. 

8 = Misunderstands the task, writes on another topic. 
9=1 don't know. 

NOTE: Some examples of appeals are listed on the following paqe. 
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PUPPY 



lYpes of Appropriate Appe als/Efcasons : 

1) practical/Specific - "He's house trained." "Ke doesn't shed." 
"I'll take him for walks." "He doesn't bark." "I'll give him 
taths." "Doesn't chew on furniture." "He's quiet." "He's a 
small breed." "I will pay more rent." "i won't let him 
outside, except to take him for walks." 

2) Sympathetic/Pathetic - dog birthday present, pleading (I will 
cry, please, please), had dog since was baby, the dog will 
die, dog legacy of dead grandmother, dog only friend, etc. 

3) ether - suggesting a tryout period, nice introductions (allow 
me to introduce myself), observing that you understand why the 
landlord doesn't allow pets, etc. 

3:jfies_Q£. Inappropriate Apppi^t c;/^f.^Rnnc : 

1) Mildly inappropriate - offer to give dog to landlord, will 
irove if can't keep dog, the dog will never go outside. 

2) Totally inappropriate - violent threats, giant bribes, • 
childish ranting - "I will hate you." 

3) Contradictory - good watch dogs that don't bark or bite. 
TYfies_Qf Vague Appeals/Beqg9n5^ ^p^j general Statements : 

"I'll feed my dog." "He won't wreck the apartment." "I'll take 
care of my dog." "He's a black and white dog." "He's small." 
"He'll be no trouble." "I love my dog." "He's cute." "I want to 
keep my dog." "My dog is harmless." 
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"Puppy" 

Primary Trait Category 1 Responses 



U JQO cL C.le.A.rp Up j I fh^ 
^•t CA.fr l- ^ A f I <: ' c^i^ounJ. 

Hp Uyi// p.'r . K up ^found/A^ 

-^^^-f/^ y. \-ei- hiiTfj -^^^a-y and. 
U>e Hlep X/nU. ^ 
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"Puppy" 

Primary Trait Category 1 Responses (Cont.) 



^ ' LT.W^w y^^^^^Y^i "JP ^ '^--''r— 



y(Lm A <)**■ J/U rf£r - cf^ k/nv oAUV^ 

trf! ^ 
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"Puppy" 

Primary Trait Category 2 Responses 



Ij L JU. AJ€A^ yfdf UL. flW ) iiL /Ajl 

.jmu.^ : — — 



C l> r 'J- r^Ko / 7" A) 
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"Puppy" 

Primary Trait Category 2 Responses (Conty) 
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"Puppy" 

Primary Trait Category 2 Responses (Cont.) 
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"Puppy" 

Primary Trait Category 3 Responses 




5p m€ o , 
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"Puppy" 

Primary Trait Category 3 Responses (Cont.) 



iff: 



-^k^ 



If ^ 







r 



"Puppy" 

Primary Trait Category 3 Responses (Cant.) 



-Al/__-tJL.»_ 



I 
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"Puppy" 

Primary Trait Category 4 Responses 




t aUA. cL^ . Q/ y» » ^ff . oAth. UA jL fjj M,/^ 



.i lA J i hm . A7\ 6i\ 4i . , Lt^ i ^ &uA^oAiuA,^ 
ft ^Jf /l ^ . lAA. Jf, U>44lL l t A^^ ^ ^-^/ Hf ^r^^ Ai^ 
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"Puppy" 

Primary Trait Category 4 Responses (Cont.) 
-J-lfi-^jg. )C^^^J^Y mor ^g. ^VUcLv^ v^y •tl,.'nJ 




ERIC 



— Ui^ y7i . ;^.e /^gs ja&^jol^ \ 
^ ^ ^jk^ . s — ^6 — Qo o?n ulalk-^ P P cj 

^ — C^Cry <l K/^s ^-. Wcq-^e 1 \ ^jr tn^ ^ 
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"Puppy" 

Primary Trait Category 4 Responses (Cont.) 





fruf.^ 
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"Puppy" 

Primary Trait Category 4 Responses (Cbnt.) 



[Q^<? pup aciG.^. na't _ ulJc± ^xAr Ple.c x.*i^ 

n( s t' hno(jj 

fe'Ofvy J^Y', Xff\(i- uJs, uc^/ll A W& n ^ e.g a ,/a 

n< rw \^ 

goy^-fk/nA you u) an-t V\irw fa Jo. rie^e^ 



^SijTkC^SfLarJL 
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2Q1QQ6-2 "Letter to Principal" \ 

Imagine that your principal asked for suggestions about how to make things 
better in your school. Write a letter to your principal telling him just ONE 
thing you think should be changed, how to bring about the change, and how 
the school will be improved by it. Space is provided below and on the next 
three pages. Sign your letter "Chris Johnson." 

333 West Street 
Loden, Ohio 99999 
September 5: 1978 

Mark Hopkins, Principal 
Martin Intermediate School 
Loden, Ohio 99999 
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WRITING TASK: Letter to the Principal 



NA£P «: 



0-201006-52A-2 



RHETORICAL MODE: Persuasive - Social/Orqanizational 



OBJECTIVE: II. 



Demonstrates ability to write in response to a wide 
range of societal demands and obligations. Ability 
is defined to include correctness in usage, 
punctuation, spelling, and form or convention as 
appropriate to particular writing tasks, e.g., 
manuscripts, letters. 



SU BOBJECTIVE: A. Social 



2. Organizational 



NAEP SCORING: 



Primary Trait: Persuasion through invention of issues, 
arguments, and evidence appropriate to the defense 
of a proposition. 



AGE: 



13 



TOTAL TIM£ IN SECONDS: 
NUMBER OF LINES: 



927 



p.1 
p. 2 
p. 3 



8 
26 
21 

25 
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TRAIT SCORING GUIDE 
"LETTER TO THE PRINCIPAL" 



201006-2 



Rhetorical Mode: Persuasive - Social/Organizational 

£Lim£l^lL&it : persuasion throuqh invention of issues, arquments, and 
evidence appropriate to the defense of a proposition. 

£^t4onaAg Ql^ffiroarv Trait: The key terirs in the directive are "one 
thinq you think should be changed, how to bring about the change 
and how the school will be iirproved by it." Taken together, these 
terms indicate the persuasive orientation of the exercise and the 
method by which the persuasion is to be carried out. Eespondwts 
are being asked to use writing not as a way of siirply expressing 
personal desire and dissatisfaction, but as a means of ' 
communicating public need and discovering ways of dealing 
systematically with public need. 

g^ner^_l„ Scoring, Rationale; since the directions for this exercise \ 
seek to elicit reasoned ard systematic methods of persuasion, 
reponses to this .exercise should be scored in ternrs of this 
criterion alone. Matters such as tone or letter form, for 
example, should not be weighed in scoring. Qualities that should 
be weighed as evidence of systematic persuasion are; 1) 
focus— evidenced by definition and concentration on a single 
change or problem and its solution and 2) appropriateness of 
development — evidenced by consideration of issues, arguments, 
reasoning and by showing the change is practical and will "bring 
about positive results. 

SgQrin q guide Ca tegor ies : 

0 = No response. 

1 - ro not d efine and defend a chang e. Some "1" papers do not 

propose a change or identify a problem, they are simply 
statements of attitude, judgement, desire or dissatisfaction. 
Other "1" papers do identify a problem or recoirmend a change, 
but do not explain how to implement the change or solve the 
problem. They do not tell how the school will be benefitted. 

NOTE; An elaborately detailed description of a problem should 
not be scored higher than "1" if no solution is identified or 
defended. Lists of problems or changes should also be scored 
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201006-2 

PFjjENCIPAL'S LEITJilU 

2 = Ji.eiiD£^a^5J35£.and|_ljJifei;_i^^ Respondents state 

a chanqe they want made in their school or a problem that 
needs solving. In addition, they must tell: 1) how to bring 
about the chanqe or solve the problem or 2) sorre way the 
school will be improved by the proposed change or solution. 

Some "2" papers do present all three elemeiits, but the 
reasoxiinq is not developed. Some are in a sketchy^ skeletal, 
rudimentary form that is basically a bare outline- Others are 
disjointed or the ideas aren't related (solution doesn't solve 
problem, benefit isn't related to change, etc.), 

3 = LStjJi&^sin^^SisnA^^hMia^* t^apers state a change or identify 

a problem, explain how to bring about the charge or solve tie 
problem and tell how the chanqe will benefit the school. 
Beasoninq is used to expand or explain at least one of the 
elements. For example, there ir.ight be a detailed plan for 
Ijringinq about the chjnge, an enumeration of the benefits or 
an elaborate explanation of the problexn. Usually, one element 
is well developed while the others are only asserted or barely 
mentioned resulting ir an unevenly developed paper. 
(Occasionally a "3" paper will contain an elaboration of a 
severo problem (c^rugs, race riots, etc. ) that implies the 
benefits without stating them.) 

^ = ^Y&terna tiga;;],Y _iel\im^_a nd defend a change . Ihese papers have 
all the elemem-s of "3" papers. In adaition, they cast the 
mterial in a sy.^tematic structure which reflects the logical 
steps in the process of bringing about the change. At least 
two, and possibly all^ of the elements are expanded so that 
the various issues are related to each other and to the 
proposition being defended. 

7 = Illegible, illiterate. 

8 - Misunderstands the task, writes on another topic. 



9=1 don't knou. 



"Let; tor l:o Principal" 
Primary TralL Catocjory 1 Responses 



.i£)ftrt5\Jjbi\SN 




-.oJttK^ (X, do ur djiA K/yy^ JLmrL /Vini n.xrvnL 

(X Juu ^ ffynO-.ti .:fclKjL/Y\lg. ^^ Lo. \ju.j^^xjl1^ 
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"LuUin- l:o I'rlticlpdl" 
Primary Trait Catooory 1 Responses (Coni.,) 

AixM^ iJMk/K Judl^ AjOijUi^ rmafiSr 

AoAAS^^dgh ajioxL, MJxt juioijL cJl. da^^Mm 

jta^ Aifnch.^. x^/ru^ 4?Iq^ jC/m.<.4ij^^ /mi ^ 

/m iMi> 7( vnxM.{ tJji. OAfl. cmy/OhmAf oUui ^ LimAl 

. . (tJidQ, 



^Lqpfs^ 
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"Lot tor to I'riMcipal" 
Priimiry Ti-'alt Catoqory 2 lUisponsos 



Tieftt Jilt, VVi^jiWvns, . 

JC-j^W 

ft«»lc.^ AnA AllPciESk. KKo. b^kc SA)tf , b^uu<. ^nno^ 

XOA^ - jftV -.»4fti'g- Ci^^ftMfUl/' _ _ 

— .^*ac*tf\y. , 

— ^ ^ — CWts 




"It." I. Lor (:() IMnciiMl" 
Prliii.\ry IVrtU, D\ togory ? Ronponsos d'oni.) 





. . --fi^fi^JVft^ I^XJUUMJ^ 

-AteL, A r i n c vAnaVA i a 

r 

5; ftis- 
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In IS'iii. iii.il" 
I'rliiku'y r>'((ll. Cat.txiory IU»s|»t)n'itv> (,',!>//.) 

o^rvd So or\ . 
- X ^xsAi 

___u:iA^ i^Vse^^.. ScVsQO \ cx r ii i { A^*>5 



-U3iil C3Ci!(yMi Ofe^OAAk 



if 
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"I t)t;l.tir t.o I'rinciiial" 



^ <^*:*u^*tit» YVU*<^ ti.*^^ 

t 
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"I til I til' \ i\ I'rjnc I" 
I'riiiirtry liMii t:.itti.)oiy I IUiS|in(is«% 
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"I tit Idi- III I'l im: iii.i I " 
I'rllii.uv halt litluijiiiy | |(tn|i(iii-f. 



j^AjuxJuJm.^^^ 
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"Letter to Principal" 
Primary Trait Category 3 Responses (Cent.) 



.Da?^J^*k^^ 



^oi3bit\/\jn a r^^sw^ 








exxXJuodjLd Jby^ajM t -,U~- Lf£^<) 
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*'Letter to Principal" 
Primary Trait Category 4 Responses 
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"Letter to Principal" 
Primary Trait Category 4 Responses (Cont.) 



J^6o^-/3n^-.0£eL0C.^^_. 





^ 



J{lfU>^%g^-JX 
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"Letter to Principal" 
Primary Trait Category A Responses (Cont.) 



t\K l^gaeS* „ . . : 





(Cont.) 
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"Letter to Principal " 
Primary Trait Category 4 Responses (Cont.) 







\ 
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201007-3 "Recreation Center" 

Some hifih school siudciils have proposed conv(!rlinf,' an old house mii) a 
recreation center where y()un^^ people niifiht drop in eveninfjs for talk and 
relaxation. Some local residents ()p))ose the plan on the grounds that the 
center would depress property values in the neif^hborhood and attract 
undesirable types. A public hearing has be<!n called. Write a brief speech 
that you would make supporting or opposing the plan. Remember to take 
only ONE point of view. Organize your arguments carefully and be as 
convincing as possible. Space is ))rovided below and on the next three pages 



255 



WRITING TASK: Becreation Center 



MAEP «: 



0-201007-52A-3 



RHETOPICAL MODE: Persuasive - Social/Community 



OBJECTIVE: II. 



SUBOBJECTIVE: 



NAEP SCOBING: 



Demonstrates ability to write in response to a wide 
ranqe of societal demands and obligations. Ability 
is defined to include correctness in usage, 
punctuation, spelling, and form or convention as 
appropriate to particular writing tasks, e.g., 
manuscripts, letters. 



A. Social 



3. Community 



Primary Trait: Persuasion through invention and 
elaboration of arguments appropriate to specified 
issues and limited to an audience with a mixed 
bias. 



AGE: 

TOTAL TIME IN SECONDS: 
NUMBER OF LINES: 



J.2_ 
998 



P.1 

p. 2 
p. 3 

p. a 



11 

25 
21 
26 
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Thkll SCORING GUIDE 
"RECFtEATICN CENTER" 



Rhetorical Mode; Persuasive - Socia 1/Coirmunity 

i?lin»arj|f_Iiait : Persuasion throuqh invention and elabcration of 
arqunients appropriate to specified issues and liirited to an 
audience with a mixed bias. 

Rationale ot Primary Traj,t: Tbis task represents controversial 
situations that prevail ir any civilized society — situations 
which are resolved by a deliberative response. The directive to 
"te as convincinq as possible" indicates the persuasive 
^orientation of the task. It requires that respondents develop and 
support arquments appropriate to their position, 

Genei:dl Scoring Rationale: Support may consist of evidence and/or 
appeals to general truths^ to experience^ or to social and 
economic values. The support must be consistent with the position 
and should be of at least moderate length to demonstrate 
competence (scale point "3") • Excellence is achieved by 
demonstrating a capacity rot only to invert and support arquments 
but also by addressing both sides of a controversial issue. Thus, 
the irost successful respondents will be able to support their case 
on its own merits as well as answer or refute at iroderate length 
the causes of the opposition. , 

Scori nq Guide C a tegories : 

0 = No response. 

1 = X Q-HQt d efine and defen d a point o f view. So ire of these 

papers have not explicitly or implicitly taker a position, 
ethers may contain a thesis staterrent or clearly imply a 
position but do not give several supporting reasons to develop 
their arguments. Some typical score point "1" papers present: 

(a) Attitudes and opinions about related social issues 
without a clear statement of position-- these include 
free-floatinq^ urcontrolled statements of opinion showing 
no concern for taking a stand and supporting it. 

(b) Position statements but no related support--of ten these 
papers merely reiterate their stand in various forms. 
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EECREATION CENTER 



Sgorinq Guide C a teqprles_JcontijQUjR^ : 

(c) Position statemerts pr^eceded or followed fcy elaborate 
introductions. 

(d) Position statemerts followed by arguments and appeals not 
connected to the crucial issues. 

(e) Position statements followed by one or two undeveloped 
reasons. 

(f) Position statemerts but the paper goes off tangentially 
into another realm (clarifying terms, personal gripes, 
etc. ) 

2 = Jefine a point of vi ew an d offer minimal defense . These 

papeors explicitly state or strongly imply a position and give 
one or more clusters of arguments or appeals. (A cluster is a 
reason asserted with no more than one or two hits of evidence 
or related appeal.) Score point "2" papers usually consist of 
a chain of briefly developed appeals in support of a position 
or answering the opposition. They do not develop a line of 
argument or link the clusters to each other. (The underlying 
assumption is that the lines of arguments, reasons or appeals 
are appropriate to the issue.) 

3 = Jefi ne and defend a pci nt of view . These papers clearly state 

or imply a position ard present at least one substantially 
developed line of argument or two moderately developed lines 
of argument relevant to t^e issues at hand. More evidence to 
support the position *' osented than in "2" papers. 

^ = Sistemat^calljy^^efine^a a point of view. These 

papers present at least two moderately developed lines of 
argument, one which supports the position and one which 
answers the possible arguments raised by the opposition. The 
lines of argument usually will be linked as well as carefully 
organized,. Other "4" papers may contain a moderate statement 
of support with a brief address answering each of the major 
opposition positions. 

7 = Illegible, illiterate. 

8 = Misunderstands the task, writes on another topic. 

9 = I don't know. 
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"Recreation Center" 
Primary Trait Category 1 Responses 
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"Recreation Center" 
Primary Trait Category 1 Responses (Cant.) 
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"Recreation Center" 
Primary Trait Category 1 Responses (Cont.J 




pju2pLe- 



QjlQ 




4v&.gx:>gs^5^ ^ Act Th^m 'J>o 
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"Recreation Center" 
Primary Trait Category 1 Responses (Cont.) 






K-guAjt^ /y-ijuju^ p. 

U/2H^ Lkk^ jt) 
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"Recreation Center" 
Primary Trait Category 2 Responses 



ptx>pl^ C>ftM -for ^h-^t ^fi'i^ p atf-t t^'t r^f 

an dfit* pp..f^.'l -VVn^ eaVA. h^Aj 
<^^ncA fixed up for -Vhe pofposve 
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MICROCOPY RESOLUTION! TEST CHART 
NATIONAL BUREAU OF STANDARDS • 
STANDARD REFERENCE MATERIAL 1010a 
(ANSI and ISO TEST CHART No. 2) 



"Recroation Center" 
Priiiitiry Trait Catecjory 4 Rosponson ((:o)itJ 
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( Con t. ) 



2S3 



"nocrnat lon CcmiLoi^" 
Priiimry Trait. Catnciory 4 Rnnponjoii {Cor.t-J 
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;?n^{)14-3 •'Cloctrlc llliinkot'* 

Su|)|)()s<« thai on thiua 4, 1!)7H, you ordorc^d an olortric blankest that Mart 
had adv(Ttisod for $1 4. 98. On ehino 15, you roccivi^d a UM^tor stating that tlio 
supply of electric blankets was temporarily exhausted, but that your order 
would be filled shortly. You have never received the electric blanket, but 
every month since then you have received a computerized bill for the $14.98. 

Now, after three months, you have received the letter below. 



Dear Customer: 

According to our records your account has been unpaid for three 
months. If there has been an error, please let us know what the 
problem is. 

We hope that within ten days we will receive $14.98. Otherwise, 
we will have to refer your account to our collection service. 



BIG MART INC. 
P.O. Box 29 
Buffalo, New York 14240 



September 10. 1978 



In reply refer to 



Account 64377 



Very truly yours, 




Jason Jones 
Accounts Manager 
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20201/1-3 "Electric fnankel;" 
(Continued) 

Pretend that you are Pat Brown and write a l('tt(M" to Mr. i1()M(>s cxplainiiHl why 
you never sent the $.l'^l,98. 
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WHITING TASK; Electric Blanket 
NAEP #: 0-2020 1'»-G2A-3 

r<IIETORICAI, M0ni?5 ExpUncitory - im«l,uetij:i 
oiuiECTivj-:: ix, 



<i « 111 o 

Ahil it y 



SU DOUJECTI713: 
NAEP SCOfiING: 



Drtinonat. LN\t«ti rtbility to ,wi;Lt-o in lohiioumo to 
tftnqo of Hocitital (loiiuuulti and obliqfttiono, 
ia defined to include corioctneafl in 
puncturttion, apellinq, <vnd form or convention an 
appropriate to particular writinq tasks, o.q«# 
manuecripta, lot tetfi. 

u. BuainofiH/Vocntional 

Primary Trait: Situatioually routine explanation by 
means of crucial detail. 



Secondary Irait: Self-Expresaion 



AGE: 

TOTAL TIME IN SECONDS: 
NUHBEB OF LINES: 



096 

p. 1 - 19 
p. 2 - 26 
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miD^i-.y^ii;aUJ .•UtiuitionrtLly rout iuo tixp Luu.ttou hy Uiuxtui ol cruoUL 

liflUflllfllii^X^mu)iliy_IIiiiJt: Iho aiiooMv*. .o.iutroH i:,.tinon<Uiiit h to 
clearly coinmunlcttto tlu) Uifoinrntion necesaaiy to cxpJ.«ln tlui 
situation. Since the infonnation is qiven, th« liritof m>«d« to 
tocoqnize the pertinent dttaiis and transcribe them in a nmnnor 
that conforms to the conventions of buainesfl ietter writing. The 
Hiain iasue, however, ia will the letter accomplish it» purpose. 
The tone and style of the letter are of b^saer irrportance. 

iiSIlt-iai ^j;j,na.BfliiQilias : The main criteria for rating this exercise 
is the presence and accuracy of the information transmitted. The 
tf^asic task is accomplished if the writer is identified, the 
situation is explained and a directive is given. The other 
information serves to amplify the letter and increase the chances 
that the Big Mart will be able to solve the probleir. 

ggg£Al)a_imii^_gateqories : 

0 = No response. 

1 = The letter is in some crucial sense, incomplete. The wrj te) is 

not identified and/or the situation is not explained cxna/oc a 
directive is not giver. 

2 = The writer is identified, reference is made to both the 

bill/collection letter and the product, and at least impJies 
Big Mart should clear up the matter. 

The writer identifies account nunber or name and addreijs, 
refers to bill/collection letter, denies receiving product and 
gives clear direction for future action. 



3 = 



4 = The writer identifies account nurrber , mentions date and 

receipt of bill/letter, denies receiving product and gives 
clear direction for future action. The letter also includes 
other information that serves to airplify and increases the 
chances that Eig Mart will solve the problem. 

7 = Illegible, illiterate. 

8 = Misunderstands the task, writes on another topic. 
9=1 don't know. 
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NOTI,; Ho iM.i M lini '/iJ i*^p*)^tiu*j rrtjuiia I i r ion Nrtiiiuutl Afctt^tiriiiui^ni 

1 ^ IK) ul4Jn< it Icttt ion 

2 - nttOiii ohly 

J I • :i t n t o mo n t o C f) i t u d t i. o r ) 

A. Uofoiiinct) to lUil/Coiidction Ixjttor 

1 « iu> mention ot loceipt of biil/l ottor 

2 ^ liiontion.s rocotnt o£ bili/U^ttcc (may ov iimy not iuciudc 

vaqui^ rcf «r«nc«n to tU\k^) 
) ^ mijntioiis datw and rpcoipt of bill/lett*jr 

D. hel'^jronce to Product/Eioctric Blanket 

1 Ugcs noL nentiai product/electric i;lanket 

2 montioni; blanket but doos not explain it was never 
tt>ceiv<3d 

3 5= denies leceivinq pLoduct/electric blanket 
III, Dir^ictive 

1 = future action suggested inappropriate (unlawful or 

violent) o unclear • 

2 = leaves future action up to Big Mart (please clear this 

up) or does not propose ar' further action or solution 
implyinq Big Mart should clear up the natter. 

3 = gives clear proposal for future action (send blanket, 

won't pay# cancel order, sue, cancel account) 



EKLC 
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jUJO |i» - i 

t;l t i Uili' HI.ANhl:"! 



iii:uiiiiij..ijiii4e Cjitcuutifiti (LUiiiiaiitiil s 

IV. oiittJi lie 1(1 ru I liif.u iiirtM')!! 

t tluubuM: itit«i to iiittUl oi.ltJL or liUnktet 

1 " no ni«ntion of li:ft<;kor<|«i: Wttiji 
, 2 ^ nmntionfi bttckocdtJi- Ititttic (iiirty or nirty not mnkti vdouo 

refecenc«a to tli««) 
J « Bttttufj datti ftnd teCoia to hockordor Itittor 
<» « of£«ca copy of bttokoi<l«i: lottot 



C. Uofutence to Ropeated Dillinq 

1 » no mention of repeated blllinq 

2 » mentions repeated billinq 

3 = states length of time or number of bills received 

H - discusses, explains, or mentions actions or efforts 
related to tryinq to stop or straiqhten out repeate 
billinq 



Ir many ways the incidental ftatures of this exercise are more 
interestinq than the primary ones. Because the inf orirative, 
persuasive elements are routine, it is easy to see why some writers 
took the opportunity to do more than was really required. A basic 
division into "rhetorical" and "self-expressive" papers can be made. 
"Rhetorical" papers are those which accept the problcir as stated and 
basically restrict themselves to the situation. "Self-expressive" 
papers devote space to revealinq feelings either directly in invective 
and farcical action or indirectly in wit and other verbal cleverness. 
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Uhucia ♦uti f(u t iiql^ iMiJi i lUJtifci I I K <J |)(tpcii^^ whii:|i day or mny 
frtiMft t^iul ftl*i *:h4l rttU fcl IXiLiit My pUto l4«Mji|4*jt= 4ru1 t^w ct^dtJiii: « 

J I ^ lUiatqr 1^41 ^ i»u(M i if^ tiu y 

tiytnM to mrtiiitntn <ioo<1will or Mr* j«)hcj^5 t>u«1 oifty uKplaiii 
fii^c^y th^ fii tor of t\\o coinpctoy <)i Viu y pltxi^icmt 4)r t»v* n 

tiuintj o^ v thij>:iu pAptii H (:iopotjti vl(]oioutt ho^tili; couoti^L -act iolu 
cdliiiu) Duttot LuHlnt^^ii Uut.i;nU| cunctvl dcoount^ onll litwyoi^ 
QUO, Other ««22" pnpmti inciudtj nnMty tomackw ot ♦JxpiiuiMlonu 
oC litiiTdl anquL* Th«a WLitiua ait) annoy^il, Irrltdiiid and 
unluat ly accua^d. 

31 - Expr^wsivo, witty 

Som0 ot theau papora offoc bi:le£ j^DBta or amufiliui additional 
playa on lanquaqo, funny naitica, or othot Mymptomci ot humor 
(poat&crlpta indicatirq t4)ac of fr^^ozinq) • Papi^rn includin(| 
witty sarcaam or int^lloctuaiizod anqor, dup^rtu^nalizod by 
clever lanquaqo, nray also be classified in this catwqory. 

32 «= Expressive, farce and invective 

In these papers the wclqht is on the hostility rather than on 
the practical action. Farce will be represented in excessive 
physical acts (punch in the nose - acts froin the Three Stooqes 
or other clowns) and ether illeqal and indecert acts. The 
threats could be taken seriously, but it would seem safer to 
assume that it is anqer findinq expression in the comic strip 
or farce. Probably in the leal world such threats would not 
be made, but if they were, serious intent would te absent, 

NOTE: Technically, even a sinple statement of anqer should be 
classified as expressive. However, unless the anqer can be associated 
with farce and invective, for these purposes, such papers are 
cateqorized with the stronq barqainers of "22," 
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ERIC 



I'l'iiiirtiy halt, taldijiiry I HeaiiuitiKb 



^^'^ij- ..^^^^ yk^ci ^tri.. -r^^. 




Cotegory Name 

I. Identification 2 

II. A. Reference Bill , 

B. Reference Product i 



III. Directive 



3 



IV. A. Reference Initial Order i 

B. Reference Backorder \ 

C. Reference Repeated Billing J 

(Name d ratings refer to preceding scoring guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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208 



■OA, 




HI 



Category Name 

I. Identification ^ 

1 1. A. Reference Bill 1 
8. Reference Product 3 

III. Directive 3 

IV. A. Reference Initial Order r 

B. Reference Backorder ] 

C. Reference Repeated Billing 1 

(Names and ratings refer to preceding scoring guide) 

Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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ERIC V " 



iM Ituai I liaH la(ctjiii| i t<c:^ j.^iiocs ... .. 




(.atcfjory 

Cdteyory Name Ratlfuj 

I. Identification 3 

1 1. A. Reference Bill 2 
B. Reference Product 2 

III. Directive ^ 1 

IV. A. Reference Initial Order 2 

B. Reference Backorder | 

C. Reference Repeated Billing 3 

(Names and ratings refer to preceding scoriny guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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"Electric Blanket" ' 
Pr imary Trait Category i Responses -rcvwt. ; 



^ ^ Category 

Category Name Rating 

I. Identification 2 

II. A. ' Reference Bill 1 

B. Reference Product 3 

III. Directive 3 

IV. A. Reference Initial Order 1 

8. Reference Backorder 1 

C. Reference Repeated Billing 1 

(Names and ratings refer to preceding scoring guide) 

Secondary Trait Present 
Rhetorical » perfunctory or neutral 
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"Electric Blanket" 



Primary Trait Cateqory 2 Responses 



UU^dH-^V- t^fiXJL XMjt \J djO -VJ&i ^•UM^ 



V* Category 

Cateqory Name ^ ^.^^^"3 

I. Identification 2 

II. A. Reference Bill ' ^ 

B. Reference Product ^ 

III. Directive , ^ 

IV. A. Reference Initial Order 2 

B. Reference Backorder 1 

C. Reference Repeated Billing ' 

(Names and ratings refer to preceding scoring guide) 

Secondary Trait Present 

Rhetorical, hostile or strong bargaining 
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"Electric Blanket" 
Primary Trait Category 2 Responses {(cont.) 

v3ca>C3V\ Ji^A^ ._ 

' 

. . . ^ y^tiusxh^ 

"^oIaIjc^o^n^ 

Category 

Category Name » Rating 

I. Identification ^* 2 

1 1. A. Reference Bill 2 
B. Reference Product 3 

III. Directive 2 

IV, A. Reference Initial Order 3 

B. ' Reference Backorder 3 

C. Reference Repeated Billing 1 

(Names and ratgins refer to preceding scoring guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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"Electric Blanket" 
Primary Trait Category ? Responses ((:<mt.) 

^Ea>^ "Tones, 



Category Name 

I. Identification 

II. A. Reference Bi11 
B. Reference Product 



III. 



Directive 



IV.A. Reference Initial Order 

B. Reference Backorder 

C. Reference Repeated Billing 

(Names* and ratings refer to preceding scoring guide) 

Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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Category 
Rating 



2 
3 



3 
1 
3 



Ub 



"Electric Blanket" 
Primary Trait Category 2 Responses (Cent.) 

B'ioA ?}L Suv/id; 

^ tuLuuuLiM- 6 

n . S' U^tuAylu 

uhhuM. 






Category Name 



I. 

II. A. 
B. 

III. 



Identification 

Reference Bill 
Reference Product 



Directive 

IV. A. Reference Initial Order 

B. Reference Backorder 

C. Reference Repeated Billing 

(Names and ratings refer to preceding scoring guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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Category 
Rating 



2 
3 



2 
2 
1 



3^5 



"Electric Blanket" 
Primary Trait Category 3 Responses 



v&coA Til} V CWixi^ 

JeHrIt\ .<\ g.Q 




^•^Mj-lcL^^^i.^^ . 




Category Name 

I. , Identification 

1 1. A.' Reference Bill 
B. Reference Product 



III. 



Directive 



IV. A. Reference Initial Order 

B. Reference Backorder 

C. Reference Repeated' Billing- 

(Names and ratings refer to preceding scoring guide) 

Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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Category 
Rating 



2 
3 



3U6 



"Electric Blanket" 
Primary Trait Category 3 Responses (Cont.) 










category, Na^ne 



2 



I. Identification 

II .A. Reference Bill 

B. Reference Product 3 

III. Directive 3 

IV. A. Reference Initial Order . 2 

B. Reference Backorder . • 1 

C. Reference Repeated Billing . 2 

(Names and ratings refer to preceding scoring guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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"Electric Blanket" 
Primary Trait Category 3 Responses (Cont.) 

- - ^ .... 



^^-^ScfLCjzAjUt*^ ^ 

Z&tJ- ^£yuun^ _ 

o Category 

Category Name Rating 

I. Identification 4 

1 1. A. Reference Bill 2 

B. Reference Product 3 

III. Directive 3 

IV. A. Reference Initial Order ' 3 

B. Reference Backprder 3 

C. Reference Repeated Billing 1 

(Names and ratings refer to preceding scoring guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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"Elactric Blanket" 
Primary Trait Category 3 Responses (Cont.) 



y^^^C^ 21^ iqvLy 




iilUH-u^ , 

r,4.„ M ' / Category 

Category Name J Rating 

I. . Identification 2 

1 1. A. Reference Bill , 2 

B. Reference Product 3 

III . Directive / 3 

IV. A. Reference Initial Order / 3 

B. Reference Backorder / 3 

C. Reference Repeated Billing/ 3 



(Names and rating* refer to. preceding scoring guide) 
Secondary Trait Present / 
Rhetorical, perfunctory or n,^tral 



298 

303 



"Electric Blanl-et" 
Primary Trait Category 4 Responses 



.__ ^ _4rv 









(ContJ 
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"Electric Blanket" 
Primary Trait Category 4 Responses (Cont.) 





ERIC 



Category 

Category Name Rating 

I. Identification '3 

1 1. A. Reference Bill 3 
B. Reference Product 3* 

III, Directive 3 

IV/A, Reference 'linitial Order 3 

B. Reference Backorder 3 

C, Reference Repeated Billing r 3 

(Names and ratings refer to preceding scoring guide) 

Secondary Trait Present 

. Rhetorical, perfunctory or neutral 

SCO 
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"Electric Blanket" 
Primary Trait Category 4 Responses (Cont.) 




(Cont, } 



301 

312 



"Electric Blanket" 
-Primary Trait Category 4 i^esponses (Cont.) 



-^tTv^nJt/ . /ui,^^<YMr tLcd AA&ux. ^mOt 





Category 

Category Name Rating 

I. Identification 4 

IKA, Reference Bill 3 
Reference Product 3 

III. Directive 3 

IV.A, Reference Initial Order 3 
Reference Backorder 3 
C. Reference Repeated Billing 3 



(Narties and ratings refer to preceding scoring guide) 

Secondary Trait Present 
Rhetorical, hostile or strong bargaining 
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/ 

,/ 



"Electric Blanket" 
f'-imary Trait Category 4 Responses fCnnt.) 



. For- -W-C- \(X(,V Wxce. yAdwVV j 
X V\cxvtl \ck:<.a rcc\tv\>Acv j-;^ \^^\\ 



(ContJ 
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"Electric Blanket" , 
Primary Trait Category 4 Responses (Cont.) 



Category Name 

I. Identification 

1 1. A. Reference Bill 
B. Reference Product 



III. 



Directive 



IV. A. Reference Initial Order 

B. Reference Backorder 

C. Reference Repeated Billing 

(Names and ratings refer to preceding scoring guide) 

Secondary Trait Present , ^ 

Rhetorical, perfunctory or neutral 
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Category 
Rating 



3 
3 



"Electric Blanket" 
Primary Trait Category 4 Responses (Ccmt.) 



^ Ai?>p?M to 40Qjyu IddsiA crr\ o 

6G^f2tounfi^ /C5; thiz/ig. (jj^^ ^ooji/r^ -60 
oKii^jZtodA^ bfiOffvlStofeuN^ Jte/rrx.)cm£^^ 

00 >K qouu 

^^jOGdl id::hMy xi^yrd ^bi2Qyrxfeet (Vncta 

Category 

Category Name Rating 

i. Identification 4 

1 1. A. Reference Bill 3 
B.. Reference Product 3 

III. Directive 3 

IV. A. Reference Initial Order 3 

B. Reference Backorder 3 

C. Reference Repeated Billing 3 

(Names and ratings refer to preceding scoring guide) 
Secondary Trait Present 
Rhetorical, perfunctory or neutral 
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202031-1, 2d "Poster Calendar" 



VREK - TIIK I'()STb]R CALENDAR OF YOUR CIIOICL] !!! 



Oct a beautiful poster calendar free! 
Choose either: 

1. Famous Rock Group 

or 

2. Mountains and Stream 



Tell me which poster you want. If you ask me for it and 
tell me your name and address. 1 will send you your 
beautiful poster. 



Sincerely. 




Mary Jones, Manager 
National Book Store 



Pretend that your name is Chris Brown and that you live at 37 Elm Street, 
Gulf. Ohio 76543. On the next page, write a letter to Mary Jones requesting 



the calendar* 
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HKITING TASK: Postei: CalenddL 



NAEP «: 0-202031-AlA- 12. 

RHETORICAL MODE: Explanatory - DufiinesK 

ODJECTIVE: !!• Demonstrates ability to write in response to a wide 

range of societal demands and obligations. Ability 
is defined to include correctness in usage, 
punctuation, spelling, and form or convention as 
appropriate to particular writing tasks, e.g. , 
manuscripts, letters. 

SUBOBJECTIVE: B. Business/Vocational 

NAEP SCORING: Primary Trait: Explanation through supplying of 

in ormation in a form required by a situation. 

AGE: 9 13 

TOTAL TIME IN SECONDS: ^0^ 410 

NUMBEP OF LINES: p.l - 13 p. 1 - 23 

p. 2 - 10 
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THAIT SCOInING QUIDI. 
"POSTEI^ CALLNDAP" 



202031- 1, 2 



Rh^^tpc 4,gftJ, no\\e ; Fxpianatory - Business 

£JCiil!JQJEJZ^IlIdii s Explanation through supplyinq of irif ociration in a form 
required by a situation. 

Lfit ionaie_ gr im ary Tr^ j. t; Ihe stiirulus for this exercise requires 
respondents to clearly coirnunicate the information necessary to 
receive the poster calendar of their choice. It also suqqests 
that the response should conform to the conventions of a letter of 
request. The main issue is will the letter accoirplish its purpose 
— the receipt of the selected poster calendar. The tone and 
style of the letter are of lesser importance. 

Jj^neca^ Scpri nq Rationale ; The main criteria for rating this exercise 
are the presence and accuracy of the information transmitted. 
Readers should look for a qreetinq^ the name of the sender, the 
address of the sender, a request, identification of the poster 
calendar and a statement of choice. 

SfiojLil!a_6ui de^C^iesfijEies : 

b Mo response. 

1 = Name or address is in some crucial sense incoirplete and/or 

calendar not referred to in any way. 

2 = Ihe writer gives name and address and requests or refers to 

calendar, but does not give a specific choice. 

3 = Ihe writer direct ly requests calendar (i.e.# something like 

"Please send me the free poster calendar") ; gives name and 
address; ♦states choice. 

7 = Illegible, illiterate . 

8 = Misunderstands the task, writes on another topic. 
9=1 don't know. 

NOTE: Due to the straightforward nature of the task, this guide did 
not include a category "4*" It was .felt that a "3" was sufficient and 
no further elaboration was necessary." 
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hltio, to nui X i in i z 1) w.p o v tinq c a p a I ) i 1 i t i v ; i N a t i oiuxl h n c- t\ mo r i t 

c;a tijqoLiziid tluj i'oLluwiru) Mix pi.tK:oi; of intoiiiia tiori \)VatAmt oi no 

present. The four trait catoqor i cjr; wiiro dfulved throuqh data 

A: Greet inq/M-itii^r Mrti., V\i^. , Mary Jones ^ To Mary^ Manaqer 

National Book Store 
D : Nanie/Chris Crown ^ Chr is ^ Dro wn 
C: Address/37 Elm Street 

Gulf, Ohio 76543 
L: Request/Please send me the free poster calendar 
E: Refers to calendar or poster or picture 
F: States choice 
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I'riiiidr.y Tr.iil: Cdtoijory I Rosponsos 

Ado 0 



flunj, S-h refl'pr> , 



Information Present (see preceding scoring guide) 

Makes a request 
States choice 



P-car^ M tsr^ Jlnd^ 

_6uH^_QK.iL_JiXiJ-2 



Information Present (see preceding scoring guide) 

Greeting 
Address 

Makes a request 
States choice 
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Priiii.ii'V Irdit, C.it.tMjDry 1 l^.'sponM-s (i'i>iii.> 

A(|(! i:i 




Information Present (see preceding scoring guide) 

Greeting 
Makes a request 
Refers to calendar 
States choice 
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"I'O'Jor C.iltMul.u'" 

I'riiii.iry hMll l.iMiory I Ui",|U)ii'.t>'. 
Ado 1:1 



} o^o^jcS cv^v4^ 




\ 

Information Present (see preceding scoring guide) 




Greeting 
Name 

Makes a request 
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"hi',itn' C.ilHntlai'" 

I'r iiiiai'v h'.i 1 1 i i^iot y |{i>',|)ini'.t". 
A<|'> 'I 



All infoniuition present except "refers to c<ilendar" (see preceding scoring guide) 



fejuia^_tvuiAyfln^ — 




I 

I 



All information present except "states choice" (see preceding scoring guide) 
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^ ji€LA^ fyid^ JcsTirn^ 

\/i<PJJ7\., ..... 





All information present except "refers to calendar" (see preceding scoring guide) 
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All information present except "refers to calendar" (see preceding scoring guide) 

315 



Idi t a Itidtl.u " 
I'rinintv 1 1 .i I I I.ifc3«jtirv .' Ifcsiiuiiacs 



An information present except "states choice" (see preceding scoring guide) 
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"t'ttalci I a I cti>l;1t '■ 
I'l y I t .1 I ( laln-jiity -I lie ?. | iiUl : t: 



All Information present (see preceding scoring guide) 

317 



"Poster Calendar" 

Primary Trait Category 4 Responses (Cont.) 

Age 9 







An information present (see preceding scoring guide) 
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ERIC • 



"Poster Calendar" 

Primary Trait Category 4 Responses (Cont.) 

Age 9 



gAA v^ sS-As-. 



^ 



All information present (see preceding scoring guide) 
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"Poster Calendar" 

Primary Trait Category 4 Responses (Cont.) 

Age 13 



31 £^ 



:Oct^. 

Jlh^-^^douL 



juhnMi-^^ yn%^^(4^fi^Su^^. 

) - - :Z___. 

^ jtii/i^^tM. \ 

a:? £!U.J^^ 



:v 




All information present (see preceding scoring guide) 
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"Poster Calendar" 

Primary Trait Category 4 Responses (Cont.) 

Age 13 



.'n^Xvj^ ad^^res5 A^°. _ 

_ - CWiA _-'^rDv^^ 

-21 £.V'ccN----S^trft«f!!; 

C>iAS-^ O.Wo __n„Vp5 JAV 



All information present (see preceding scoring guide) 



2^Sy3jJ0 .iike..cu yDo«/8r. col«id«r jip the jfa*rfus_ft>ck.^r9of^ 

L L 6, 



All information present except "greieting" (see preceding scoring guide) 
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"Poster Calendar" 

Primary Trait Category 4 Responses (c 

Age 13 



"^"^"^ ^^^^^^^^ 




i3 ^ 



^^^H^ ..^tr\^— SA^n^fC^. 



V. 



All information present (see preceding scoring guide) 
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203012-2,3 "Describe Something" 

Everybody knows of somethinfj that is worth talking ahout. May he you know 
about a famous building like the Empire State Building in Now York City or 
something like the Golden Gate Bridge in San Francisco. Or you might know 
a lot about the Mormon Tabernacle in Salt Lake City or the new sports 
stadium in Atlanta or St. Louis. Or you might be familiar with something 
from nature, like Niagara Falls, a gigantic wheat field, a grove of orange trees, 
or a part of a wide, muddy rivor like the Mississippi. 

There is probably something you can describe. Choose something you know 

about. It may be something from around where you live, or something you 

have seen while traveling, or something you have studied in school. Think 

about it for a while and then write a description of what it looks like so that 

it could be recognized by someone who has read your description. 

« 

Name what you are describing and try to use your best writing. 
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WRITING TASK: Describe Something 



NAEP #: 0-203012-13A-23 

RHETOBICAL MODE: Explanatory - Descriptive 



OBJECTIVE: 11. 



Demonstrates ability to write in response to a wide 
range of societal demands and obligations. Abilit.y 
is defined to include correctness in usage, 
punctuation, spelling, and form or convention as 
appropriate to particular writing tasks, e.g., 
manuscripts, letters. 



SUBOBJECTIVE: 
NAEP SCORING: 



C. Scholastic 
Holistic 
Paragraph Cohereijce 

Syntax (Sentence Types) and Mechanics 

AGE: 13 

TOTAL TIME IN SECONDS; 1566 

NUMBER OF LINES: P.1 - 4 

p. 2 - 25 
p. 3 - 22 



_17 

1563 

p.1 - 4 
p. 2 - 25 
p. 3 - 22 
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203012-2 



HOLISTIC SCORING GUIDE 
"DESCRIb£/ SOMETHING" 
AGE 13 



/ 



/ 



/ 



Score of ^ 



/ 



These papers choose a single object and describe it with concrete^ 
clear lanquaqe. They contain considerable detail and substance, 
originality of lahguaqe, and some sense of structure. There may 
be a few minor rnechanical problems. They will often have focus. 



These papers choose a sirgle object and describe it clearly, 
though with less detail, originality, or focus than the k papers. 
There may be little sense of organization, but the object should 
be individualized and mechanical problems should te relatively 
minor (unless the paper is very strong) . 



These papers do describe something but are thin, general, and 
often very short and/or confused. 



Papers scored as 1 are very brief, non-descriptive, and confused. 
They contain serious errors in syntax, diction, and mechanics. 



Score of 3 



Score of 2 



Score of 1 



Score of 0 



No-response papers should be given to the Table leader for 
scoring. 
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203012-3 



H0LIS1IC SCORING GUIDE 
"DESCPIBE SOMETHING" 
AGE 17 



Score of 4 

These papers choose a sinqle object and describe it with concrete, 
clear lanquage. They contain considerable detail and substance, 
written with a clear sense of structure and originality. There 
may be a fek minor mechanical problems. 



Score of 3 

The^e papers usually choose a sinqle subject and* describe it 
clearly, though with less detail, originality, or focus than the 4 
papers • a mere listing of details, however, with no clear 
organization or purpose should ordinarily be scored in the bottom 
half. The sublect should be individualized, an organizing pattern 
should be evident, and mechanical problems should be relatively 
minor. 



Score of 2 » 

These papers do describe something or someone but tend to be mere 
lists of details. They are often thin, loosely organized, and 
clich*d. 



Score of 1 

These papers tend to be very brief and confused, often with many 
errors in syntax, diction, and mechanics. 

Score of 0 

No-response papers should be given to the Table leader for 
scoring, 

NOTE; An unusually fluent paper may be raised a point for fluency; a 
distressingly faulty paper may be lowered a point for mechanics. 
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203012-2,3 



PARAGRAPH CCHEEENCE SCORING GUIDE 
(Developed for th€ 1973-74 Writing Assessirent) 
"DESCPIBE SOMETHING^^ 



Paraqraph Level Scores 

1. Parag ra ph Used — The paragraph is visually discernible but is 
neither coherent nor developed. The writer indented^ skipped 
a line, or stopped in the middle of the line and started back 
at the margin. 

2- Paragra p h Coher ent — The sentences are linked using transitions 
and/or other cohesive devicies. The ideas are ordered and 
their relationship to each other is clear but the paragraph is 
in some sense underdeveloped. This category also includes 
paragraphs that are overdeveloped; that is^ the writer 
incorporated at least two coherent paragraphs into one. 

3- JEar^ggj^p h Devel oped — The paragraph has an expressed or an 
implied topic which identifies and limits the main area of 
concern. Every sentence in the paragraph adds to or explains 
something about the irain topic in. a systematic manner. 

NOTE: Papers that are illegitle, copies of the stem^ or lists of 
spelling words are designated as such and receive no further scoring. 
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203012-2, 3 



SYNTAX (SENTENCE TYPES) and MECHANICS 
SCORING GUIDE OUTLINE 
(Developed for the 1973-74 Hriting Assessirent) 
"DESCfilBi SOMETHING" 



\ !• Sentence Level Syntax Categories 

\ Description of Sentence Types 

1* HinOE-SSLlsncs (correct fragment) — A word group used in 
dialogue, for eirphasis, or as an exclairation that is not 
an independent clause. 

2. SinLElfi — A sentence that contains a subject and a verb. 
It may also have an object or a subject corrplement. 

\ 

\ . 

3. Sjinple jjjth p^ygse — A simple sentence that contains a 
prepositional, infinitive, gerund and/or participial 

^ phrase. Sentences containing appositives, nominative 

absolutes, and verbals were also scored in this 
category. 

^. fifilSfifiJlfid — & sentence containing two or rrore simple 
sentences joined by something other thar a comma, 

5. C^^B^imd^with Phras^— A compound senterce containing at 
least one phrase in one of the independent clauses. 

6. gSlSEl^x (and conpound-'complex) — A senterce containing at 
least one independent clause and one dependent clause. 

7. SojnjgJ^jj (and conpound-complex) with phrase — A sentence 
containing at least pne independent clause, one 
dependent clause, ar#d one phrase- 
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203012-2,3 
DESCRIBE SOMETHING 



\.c;ntence Level Mechanics Cateqories 

A. Sentence Types with Punctuation Errci . (tis itences that do 
not fall into any of the syntax catco .<.ies.) 

1 • Bun-on Sentegge 

a. Fused — A sentence containing two or niore independent 
clauses with no punctuation or conjunction 
separating them. 

b. On and on — A sentence consisting of four or more 
independent clauses strung together with 
conjunctions. 

c. Comma splice — A sentence containing two or more 
independent clauses separated by a comma instead of 
a semicolon or a coordinating conjunction. 

2. iDSgg C?St, f r^qmenj; - - An y word group, other than an 

independent clause, that is written and punctuated as a 
sentence. 

NOTE: The scoring of T-unit constituents makes it possible for 
soire of the preceding sentence types to be derived through data 
analysis. 

B. Faulty Sentence Construction (These scores are in addition 
to the sentience types.) 

!• AflS^gfligpt fiyyQr—A sentence is scored for an agreement 
error if at least one of the following is present: 
subject/verb do not agree, pronoun/antecedent do not 
agree, noun/modifier do not agree, subject/object 
pronoun misused, and/or verb tense shifts. 

2. AwKward sentence — A sentence is scored awkward if at 



least one of the following problems is present: faulty 
subordination^ unclear pronoun referent, misplaced 
modifier, omitted or extra word, faulty coordination, 
mixed or illogical construction, and/or split 
construction. 
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202012-2,3 
D£SCPIBE SOMETHING 



III. Pufictua t io n Errors — Ev^ry error of comirission ard errop^f 
omiiission is scored for coirmas, dashes, quotation mark^, 
seniicolons, apostrophes, and end marks. The most informal rules 
of usaqe are used with the writer receiving the benefit of any 
doubt. 

IV* Word Level Mechanics Categories 
A- Word C hoi ce 

1. Structure word €rror--The writer needed a preposiiton or 
conjunction but used the wrong one. 

2. Other word clioice error — This category includes using a 
form word (noun, verb, adjective, or adverb) that is off 
by some shade of meaning, using the wrong principle part 
of a verb, and attempting a verb, adjective, or adverb 
form that is nonexistent or unacceptable. 

E* S pel l j.nq 

1. Reversal — This category includes situations where a 
letter is written backwards or upside down, 

* 2. Plutals — The plural is incorrectly formed or is not 

formed at all. (The reader must be certain the situation 

is not an agreement problem.) 

* ^} 

3. Phonetic attempt — The spelling reflects the correct 
pronunciation of the word. Homonym confusion is included 
in this category. 

4. Other spelling errors — This category ircludes word 
division errors at the end of a line^ two words written 
as one, one word written as two, superfluous plurals^ 
groups of distinguishable letters that do not make a 
legitimate word, and groups of distinguishable letters 
that do not reflect the correct pronunciation of the 
desired word. 

C. Ca g4>t alizatipn — A word is given a capitalization error score 
if the first word ir a sentence is ^ot capitalized, if a 
proper noun or adjective within a sentence is not 
capitalized, and if the pronoun "I" is not capitalized. 

The mec^ianics scoring was designed to allow the writer as much 
flexibiiity as 'possible under existing rules of correct writing; 
consequently, any time two authorities on mechanics disagreed, the 
most informal intrepretation was used. 
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"Describe Something" 
Holistic Category 1 Responses 
Age 13 










ERIC 
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'^Describe Something" 
Holistic Category 1 Responses (Cont.) 
Age 13 



^rLjr\hr\ K^ji^^i, 



^H>eA Q ^^^^^l U^:— J ^JUrt> J^ -n ' ~^ ^iJ i ( \0 



^>^ ^|ve^ ^=s4p^JO^ ^ ^y^ ^ . ; 

^^^Si^H' ^^^^ ^^^^^ iLa^IzJL. 

— — .Afunv _^ 













































m-A Ayttui 



1 
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"Describe Something" ^ 
Holistic Category 1 Responses (ContJ 
Age 13 

* 




\ 
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"Describe Something" 
Holistic Category 2 Responses 
Age 13 



i^AAr t J^ A , J^ S}. % f ^XA f P fA /Afl , / ^ jftjg , ^>J7 ij~pA Mkctu^A'X^Jx.^ 
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"nescribo r.oiiiethincj" 
Holifitic Caterjory 2 Responses (Cont.) 
Age 13 

3 Ax, \V\uMlU^rijAj^-^V*^<^ 



^-^mm^ti ^ I V l^" - — — V-^ -~ » ■ ■ 



SIy^\joSI U,vv\&>, <^A^>^ ^U\jCA3JnJ^ 
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"Dexcrihe Soinnthinq" 

Holistic Cateqor'y 3 Responses 
Age 13 



* 




^ rt^/uthlA.^ J4ta/- *^^<t*4 6Ni ^S6>u}tc( i/>ci :^^^jjffr 

^A .4 tlt4^ ' o( x ^ -^ji^ nrnt ^ ^^^^fJt^ ^'^^ j O^ ^ ^tA^ 
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iCont.) 
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"Doscrlbo Somutlvino" 

Holistic Catof)ory 3 Responses (Coni,) 
Ago 13 




-/it . iCrvo /v t ^ ^M^ff y t ^n f -^/s^^ Ac rV ^^ 
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''n(»scr iho SoiiKiMilng" 
Holistic: CatO()ory 3 Rospon^ios 
l\i\Q i:i 



ft!2a:u^:i^J^Q^uf^^ 







^tchn^j. ^Atrh^ .JjUtAJL. />?wyy 

Jk^xK/o .^J!jj£d^j ,./7/n^J^ ^ 
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"()or,cr 11)0 SoinotlilrK]" 

Acjc i:j 
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"Duscrihu S()ii)t>t.h)ii(j" 
llollsLU; CalOfHU'V .1 Ko spot is us [('■•n/,) 
A()n i;i 
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"Do'iiU' llii! 'loiiii'l.hiiiM" 
/\.|o l.i 



Aicw*. V\:pv,.:s ir\<s\csvj rcx.V^'^ 



V\ , ^\ jq iti do 




S><L<r, 




n 



(Cant. ) 
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"Dt'scrlho St)iiitj|,hirn.r 
ll(»l isl. Ir, (;4H,(H|(irv .1 (((Mi|)oiis(i'. Cf'.iH/,) 
Ai|o I I 

/in 4-VNctc<z f\ loir -\o 

: CjXbvfl: r _r<>Q-1k cx<Lms)X<L ^ i 

- 0\ V -fcfsVWe ftCs^ IT f n -^Nafiz 

_ _-3r O- -^.o -- SmoAk Xi^s^iC^-' - 

yacy mvxc^A(s^ 3. ^cko^-r^^^^"^ 

^V\V\ Qo"^ v 'V, 



/ 




Ai|o i.l 



^i^As^ — y ' ^»iL J^^jfJ^. 





j6> 
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(Cont. ) 



"lljiMr Iho 'iiiiiDlliliiij" 
Hull', til (.UtMUn'V •! |(<;',|»nn-5t;'i ti'.'iii. 



^A/iJH4^C^^ _ „ 






^6^M.^ Jcr .a.i?lky_,^^^r:i:i^^ 
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"llfM I Ihl^ 'ltMIU!| ll |ll>|" 

llii I I ■) I 1 1 l a I t;i|iu V •! lii'-,|riiiiM" 

/\.|.- 1 1 



S^^^msu vjjftiiwiw vlkd8u> JCKxiO 

.iJCUA...^^^^^-- . 

— i!i3iiL^^.u^ aid- jjljM^ A itA^ 4 Aft/ > . 





tJLQ tf^ 
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"Describe Something" 
Holistic Category 4 Responses (Cont.) 
Age 13 



-thjt^ tfmcn rry.x rr^ r^ A.. aiQMS^rl 



^'dfuAtf ^ UMAH^ oQ^rCy <^.4uitL. Q . ^ P,flXA> 
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"Describe Something" 
Holistic Category 4 Responses (Cont.) 
Age 13 







.Mcrf- i^\/^4pflj -i/u^UVcxi oiGJl^nyyui 
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"Describe Something" 
Holistic Category 4 Responses (Cant.) 
Age 13 




JxuA 



- ' -i ■ I — ^^^^j^ mm — ■ p — 



pM:uujd iO/r^/vrUjt ^/>ary^ 0L9y\diU^€i/Qil 
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"Descn'tre Something" 
Holistic Category 1 Responses 
Age 17 




^h^f^ V/nU/i/A/^ ^ a/^f c/4y^ pMcL \A)ift C/i^ars 
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•'Describe Something" 
Holistic Category 1 Responses (ContJ 
Age 17 



^Jd: A^^fie. <H ^ ^ 

rvX fYtdiAJ^ ASS^ t ^- — 



T 



1 • _ 

..^.^ff::^ .?rA=flii 
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"Describe Someching" 

Holistic Caiegory 2 Responses 
Age 1/, 



J^fliSs* i^^^k- — sJWt Itt 4^ -Lf kt^r Cfflwvv ^.aJl 

-Wk Owt c>vgr X\t L\\^. 



351 

3C2 



■ 



"Describe Something" 
Holistic Category 2 Responses (Com.) 

Age 17 







QJUNJ^P ^OV^ V vM^ T^ tSt^C^^ 



(Coni.) 
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"Describe Something" 

Holistic Category 1 Responses (ConL.) 
Age 17 



Kt\r>ii!> 0X\ ^tA v^nv^ ^ta>rf ^kv srrt\ 
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"Describe Something" 
Holistic Category 2 Responses (ContJ 
Age 17 



R^/XJJLC, ' - ^ 





354 



3-5 



"Describe Something" 
Holistic Category 2 Responses 
Age 17 



(Conb. ) 




13^ 





i,.^tt^ r:.4.M L^^tL. 





^ inift t V>^ %i r j V ^^a-Uii^a 1/4;^ La ^■^'"^ 

jOkZA dCo <x<r iA it — 
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"Describe Something" 

Holistic Category 3 Responses 
Age 17 






U / & r\ , t H ^ ^^ 



dwj^^ "t^^^ 
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"Describe Something" 

Holistic Category 3 Responses (Cent.) 
Age 17 • 



> \^ f>et^ dtJ^p <Xndf snmfe pinc-e^ , a TYit'te 
hfi.ns thrar^Qh Hio. hcit^rr\ of rfc T?t fs 



tAp <rP m6t lci^uejr^% of* roc k irhOif^ 



✓feci/ •'C^^^e. <5f Q r^q.i^Sixei. 



ff)(^.ny u/ho g>o lf7> SOP. '5 g/^An 



357 



3::8 



"Describe Something'* 
Holistic Category 3 Responses (Com.) 
Age 17 



-J^t:^Ze duAJui^ .f^tt^ t^j/f^ >'?H.^5^^„<ytA- 
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"Describe Something*' 
flolistic Category 3 Responses fCont.) 
Age 17 



M)itL aJsLoj had4 i omL/rrM^ .. t^^^ _ _ 

" ' ' ' LOdtL CL .emu 






dlLjj^aj^^ itfl^ Zo - 

QS^ JLjShdQ/L^c^^^ 

jAJuGt QL Ctcj ^ ( 9n "tuJO d-A^ : 

'iJwui (J) (itiPuK^ j:^ murk titj^-dc k^/u^ 
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(Cant.) 




MICROCOPY RESOLUTION TEST CHART 
NATIONAL BUREAU OF STANDARDS 
STANDARD REFERENCE MATERIAL 1010a 
(ANSI and ISO TEST CHARjT No. 2) 



HfilTIMG TASK: Bill's Coat, Bope, Magician 

NAEP #: O-aOIOIO-AIA-1 

NAEP SCOAING: Sentence Coobininq/Open Ended 

AGE: 9 

TOTAL TIME IN SECONDS: ^i^5 

NUMBER OF LINES: Coat-3, Rop€-3, Magician-5 



r, 
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1*01010-1 



SENTENCE L^CMBINING SCORING GUIDE 
"BILL«S CCAT, BOP?, MAGICIAN" 



A score of "1" in Number of T-units, Description of lexical Content, 
and Syntax indicates the respondent successfully completed the task. 

ItfPfeer T-^^pits 

1 = All one T-Unit . 

2 = Ivo T-Units, 

3 = ^hree T-Units. 

4 = four or more T-Units. 

5=0 T-Units fragments that are sufficiently developed to 

continue scoring. 

D escription of lexical Content 



1 = So addition to or omission of given content (ignore synonymous 

substitutions) . 

2 = Some content added. 

3 = Some content omitted* 

4 - Some content added and some omitted. 

The following nouns, verbs, and adjectives, or synonyirous substitutes, 
are considered essential to this exercise: 

Part A 



s% 



Bill's coat 
was 

in the closet 



new 

leather 



Part B 



rope 
clue 
mystery 
twisted 



hanging 

tree/branch 

was 



Part C 



John 
knows 
magician 
clever 



can make/makes 

an elephant/elephants 

disappear 
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BILL'S 



1 

COAT 



synonymous with qiven sentences — including invented logical, 
syntactical relationships that are not prohibited by the given 
sentences. 

Alteration of g iven syntaccic relations. 

Ambiguous based solely on the rules qoverring ambiguities* 

A misplaced modifier is scored as an ambiguity when more than 
cne noun could be legitimately modified by tk€ phrase or 
clause. 

Ineptitudes (awkward and inappropriate constructions) • 

Writer carried two structural parts from the original sentence 
to the combined sentence but failed to conjoin them. 

Example: Hhe rope that was limp hung from the tree 
branch was a clue to the mystery. 

t? 

The modification or logical relationship seeningly intended in 
a sentence does not make sense- 
Example: The clever magician can make an elephant 
disappear known by John. 

Faulty parallelism — an attempt to parallel tut 
implementation poor. Not formally or grammatically 
implemented or formally and grammatically in order but 
semantically inappropriate ideas are illogically combined. 

Agreement errors — subject-verb agreement, a/an confusion. 

Illogical connection — misuse of conjunctive words. Dangling 
modifiers are scored inept when you know, using common sense, 
which noun the clause or phrase was intended to modify but the 
resulting sentence is awkward. 

Example: Bill's coat was in the closet which was new 
and leather. 

Other dysfunctional constructions — content words are, omitted 
resulting i,n an awkward sentence. v 

V. '\ 'y- ■ ' 

JJS 

Active/passive constructions, clefts and expletives ("There," 
"It" constructions) - absent. 

Active/passive constructions, clefts and expletives ("There," 
"It" constructions) - present. 




^01010-1 
13ILL»S COAT 



Pg5Sj:Aj3tion of Combining Strategies 
Adjectival iilmbeddinqs 



1 1 




Pre-noun modifiers (words or hyphenated phrases) . 


12 




Post-noun modifying words and phrases (includes adjective 






prepositional phrases and appositions) . 


13 




Post-noun relative clauses* ^ 


14 




Post-noun nonreduced relative clauses* 


Nominal 


Embeddinqs 


21 




"One-word" (uncoirplemented) gerunds or infinitives. 


22 




Nominal phrases (gerunds or infinitives) . 


23 




Nominal clauses (fact "that" or question clauses)* 



Adverbial Embeddings 

31 = Sinqle-word adverbs ard adverbial prepositional phrases* 

32 = Verbal phrases (infinitive phrases, gerundives following time, 

iranner, etc* ) . 

33 = Adverbial clauses (place, tiire, manner, reason, purpose, 

condition, concession, etc.) . 

Coniunctions 

41 = Conjoined verbs, predicate phrases, noun phrases. 

42 = Participial conjunctions, nominative absolutes. 

43 = Coordinate compounding (any instance of two or more T-Onits 

compounded by coordinating conjunctions and# plus, for, but, 
yet, etc. ) . 

4^4 = Conjunctive adverbial compounding (any instance of two or more 
T-Units) 

45 = Fusions, comma splices, run-ons. 
fitlie^ 

Responses that were not appropriate for categorization in the 
preceding quide were placed ir one of the following categories: 

0 = No response. 

2 = Copies one or more of the sentences as given or with irinor 

variations. 

3 = Copies sentences conjoining with the same conjunction (and, 

plus, but, etc. ) . 

7 = Illegible, illiterate. 

8 = Eid not write on this exercise, unscoreable sentence fragment. 
9=1 don» t know* 
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Sample Responses for Part A--Biirs Coat 
Age 9 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combi'f^ing Strategies: 



Two . 
Same 

Synonymous 
Absent 

Pre-noun modification 
Run-on 



Number of T-Unics: Two 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Conjunction 

Run-on 



'J O rj 
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Sample Responses for Part A--Bm's Coat (Cont.) 

Age 9 



-1^ 



Number of T-tlnits: 
Lexical Content: 
Syntax: 
Javersions: 
Combining Strategies: 



One 

Content deleted 

Synonymous 

Absent 

Pre-noun modification 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Two pre-no^m modifiers 
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Sample Responses for Part B--Rope 
Age 9 



Number of T-Units: Two 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Run-on 

Conjunction 



^^XoijJiAi^ ;?rvpo^ ^yfcft^jl^ 



Number of T-Units: ' Two 
Lexical Content: Same 
'Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Run-on 
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Sample Responses for Part D—Rope (Coni,) 

Age 9 




Number of T-Units: One 
Lexical Content: Content deleted 

Syntax: Synonymous 
Inversions: Absent^ 
Combining Strategies: Pre-noun modification 

Post-noun modification 



.JaJ^ itL* n^ ^X^^i 



ERIC 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Post-noun modification 
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Sample Responses for Part C--Mac)lclan 
Aije 9 



-.Ti t. ^ Aa^ 

-J£/Ja^ .U^tMiM^ 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Ineptitude \ 

Inversions: Absent 
Combining Strategies: Pre-noun modification 

Post-noun modification 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Ineptitude 
Inversions: Absent ^ 

Combining Strategies: Pre-noun modification 

Post-noun modification 
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Sample Responses for Part. C--Maa1clan (Oonl-,) 




Numbenv^o? TVUnits: Two 
Lexic^ "Content : Same 
Syntax^ SyR^ymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Run-on 



^^l^y<rr^ . J^JtMi j M ( k. e Sk AHAi ^./> g te ii tfL/v^ 

• 




Number of T-Units: One ^ 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Post-noun rhodif ication 
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Mrluvv ju'o Huriic hi^lh of hhorl H('nliMU'i»H, Mu(»h set can Ik^ iinprnv(Ml hy 

I'^or o\aMipl(», if Ihv H<»nliMi(M.»s vvtMM»; ^ 

A cut rhiisod (ho hull. 
Ttu» nil was hiK- 
It was Rray. 

You could writo; 

After you hear each set read aloud, read the sentences silently to yourself and 
figure out a way to combine thenn into one sentence. Be sure your sonterute has 
the same meaning as the sentences in the given set. Then write your sentence 
on the lines. Now here is the first set of sentences to be combined: 

A. A rope was the clue to the mystery. 
The rope was twisted. 

The rope was han^in^ from u tree branch. 
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401Q11''2,3 "Rope," "Magi|l^n," "Rhs" 
(OoiUinuud) V 



M. .lullfl IdltlWH II IMURiciuil, 

The iimKi*'iini is clever, 

The imiM:i<'iuii ciin itiuke un ele|»huiil. (liHU|>|)(-iu" 



C. The people were .stand iriR on the (Mirnor. 
Their hands were cold. 
Their hands were danKlinx by their sides. 
They were waiting for a bus. 
The bus was already twenty minutes late, 
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WHITING TASK: Bope« Haqic .an. Bus 

NAEP 0-a01011-A1A-23 

NAEP SCOBIHG: Sentenc^e Coasbining/Open Ended 

AGE: 13 

TOliLL TIME IN SECONDS: 294 

NUMBER OF LINES: Eope-3, Maqician-3, Bus-5 



,17,, 

29a 
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SENTINCE CCMBINING SCOEING GUIDE 
"ROPE, MAGICIAN, BUS" 



A score of "1" in Number of T-units, Description of Lexical Content, 
and Syntax indicates the respondent successfully completed the task, 

&!iSiksE^Jiz Units 

1 = All one T-Unit. 

2 = Iwo T*Units. 

3 = Ihree T-Units. 

^ = Four or more T- Units. 

5=0 T-Onits — fragments that are sufficiently developed to 

continue scorinq. 

S&SSLXjbHQ^ , 9t,, l^USi^l ggntgnt 

1 = No additibn to or omission of qiven content (ignore synonymous 

substitutions) ; 

2 = Some content added. 

3 = Some content omitted. 

U = Some content added and some omitted. 

The follo*finq nouns, verbs, andi adjectives, or synonymous substitutes, 
are considered essential to this exercise: 



Part A 



rope 
clue 
mystery 
twisted 



hanging 

tree/branch 

vas 



Part B 



John 

knows 

magician 



clever 

can make/makes 

an elephant/€l€phants 

disappear 



Part C 



people 

on the corner 

hands 

cold 



dangling 

by their sides 

waiting 

for a bus 

late 
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ROPE 



1 = Synonymous with qiven sentences — including invented logical^ 

syntactical relationships that are not prohitited by the given 
sentences • 

2 = Alteration of g j,ven syntactic relations, 

3 = Ambiguous — based solely on the rules governing ambiguities, 

A misplaced modifier is scored as an ambiguity when more than 
one noun could be legitimately modified by the phrase or 
clause. 

« = Ineptitudes (awkward and inappropriate constructions) . 

Writer carried two structural parts from the original sentence 
to the combined sentence but failed to conjoir them. 

Example: The rope that was limp hung from the tree 
branch was a clue to the mystery, 

Ihe modification or logical relationship seenringly intended in 
a sentence does not irake sense. 

Example: The clever magician can make an elephant 
disappear known by John. 

Faulty parallelism — an attempt to parallel tut 
iirplementation foor. Not forirally or grammatically 
iirplemented or formally and granriratically in order but 
semantically inappropriate - ideas are illogically combined. 

Agreement errors ~ subject- verb agreement^ a/an qonfusion. 

Illogical connection ~ misuse of conjunctive words. Dangling 
irodifiers are scored inept when you know^ using common sense., 
which noun the clause or phrase was intended to modify but t|ie 
resulting sentence is awkward. 

Example: They waited for a bus at the corner which was 
twenty minutes late. 

Other dysfunctional constructions ~ content words are omitted 
resulting in an awkward sentence, 

1 = Active/passive constructions^ clefts and expletives ("There^" 

"It" constructions) - absent. 

2 = Active/passive constructions^ clefts and expletives ("There^" 

"It" constructions) - present, 

388 
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t;OPF 



uescription C ornb lDinq Strategies 
Adiectival Enbeddinqs 

11 = ire-noun modifiers (wcrds or hyphenated phrases) • 

12 = Post-noun modilying wcrds and phrases (includes adjective 

prepositional phrases and appositions) • 

13 = Post-noun relative clauses. 

^^ = post-noun nonreduced relative clauses.. 

Nominal Lmbeddinqs 

21 = "One-word" (unconrplemented) gerunds or infinitives. 

22 = Nominal phrases (qerunds or infinitives) . 

23 = Nominal clauses (fact "that" or question clauses). 



Adverbial Einbeddinqs 

31 = Sinqle-word adverbs ard adverbial prepositional phrases. 

32 = Verbal phrases (infinitive phrases^ gerundives following time^ 

iranner, etc. ) . 

33 = Adverbial clauses (place^ txire^ manner^ reasor/ purpose^ 

condition^ concession^ etc.) . , 

Conlunctions 

41 = Conjoined verbs^ predicate phrases^ noun phrases. 

U2 = Participial conjunctions^ noirinative absolutes. 

^3 = Coordinate coirpounding (any instance of two or more T-Units 

compounded by coordinating , con junctions and^ plus^ for^ but^ 

yet^ et c. ) . 

^♦4 = Conjunctive adverbial compounding (any instance of two or more 

T-Units) . ^ 
45 = Fusions^ comma splices^ run-ons. 



Other 

Eesporses that were not appropriate for categorization in the 
preceding guide were placed in one of th6 following categories: 

0 = No response. 

2 = Copies one or more of the sentences as given or with minor 

variations. 

3 = Copies sentences conjoining with the same conjunction (and^ 

plus, but, etc.) . 

7 = Illegible, illiterate. 

8 = Did not write on this exercise^ unscoreable sentence fragment. 
9=1 don't know. 
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Sample Responses for Part A--Rope 
Age 13 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions : Absent 
Combining Strategies: Pre-noun modification 

Post-noun modification 



dhil CtiuSofed oopQ^ UXMC>^^ 



Number of T-Units: One 

Lexical Content: Content deleted 

Syntax: . Synonymous 

Inversions: Absent 

Combining Strategies: Pre-noun modification 
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Sample Responses for Part A--Rope (Cont,) 
Age 13 



Number of T-Units: One 

Lexical Content: Content deleted 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two pre-noun modifiers 



jdtuM^Xad Qiorofi^r^ . rvc©^-' ^nnm jx\jyLSL Q>a)OJncS\ 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Ineptitude 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Post'i-noun modifications 
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Sample Responses for Part B--Magician 
Age 13 



rrrv^J^- 5^_5Uf(<yidL ^^j^<A9^ff^!m/\^ — 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions : 
Combining Strategi 



Two 
Same 

Synonymous 
Absent 

s: Post-noun modification 
Run-on 





Number of T-Units: 
Lexical Conte^nt: 
Syntax: 
Inversions : 
Combining Strategies: 



One 
Same 

Ineptitude 
Absent 

Post-noun modification 
Conjunction 



EKLC 
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Sample Responses for Part B— Magician . rr'ont. ; 

Age 13 



Number of J-Units: 
Lexical Content: 
Syntax: 
Inversions*: 
Combining Strategies: 



Two 
Same 

Synonymous 
Absent 

Post-noun modification 
Run-on 

( 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Ineptitude 
Absent 

Post-noun modification 
Conjunction 
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Sample Responses for Part C--Bus 
Age 13 



Three 
Same 

Ineptitude 
Absent 

Post-noun modification 
Run-on 

Adverbial embedding 



_i&!r::.— js. _Qww^ 5u\cl d-i\<,y. .^oir . u-e.e.y^ 

._ _ „_J^lwriErjaJv™ "^-^'^ -/a 

_ 



Number of T-Units: Jwo 

Lexical Content: Content deleted 

Syntax: Alteration 

Inversions: Present 

Combining Strategies: Conjunction 

' Adverbial embedding 



Number of TSUnits: 
Lexical ContCTtt: 
Syntax: 
Inversions: 
Combining Strategies: 



Sample Responses for Part C— Bus (nont.) 
Age 13 



VOltr\uJkjLA JioJjL 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



Two 

Content deleted 

Synonymous 

Absent 

Adverbial embedding 
Pre-noun modification 
Post-noun modification 
Two conjunctions 



Number of T-Units: Two 

Lexical Content: Content deleted 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Post-noun modification 

' - Conjunction 
Run-on 
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Sample Responses for Part A—Rope 
Age 17 





Number of T-Units: Two 

Lexical Content: Same |? 

Syntax: Synonymous J» 

Inversions: Absent 

Combining Strategies: Two conjunctions 



Number of T-Units: 
'^Lexical Content: 
Syntax: 

Inversions: / 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Post-noun modification 
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Sample Responses for Part A--Rope (Cont.) 
Age 17 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Alteration 
Absent 

Pre-noun modification 
Post-noun modification 





Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous - 
Absent 

Pre-nouh modification 
Post-noun modification 



EKLC 
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Sample Responses for Part B--Magician 
Age 17 



Number of T-Units: 
lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Post-noun modification 



Number of J-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Ineptitude 
Absent 

Pre-noun modification 
Post-noun modification 



398 4 n o 

^ V./ 



Sample Responses for Part B--Magician (Cont.) 

Age 17 



Number of T-Units: 
Lexical Content: 
Syntak: ' 
Inversions: 
Combining Strategies: 



One 
Same 

SynonymoQb 
Absent 

Post-noun modification 
Conjunction 



Number of T-Un.its: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Post-noun modification 
Advjerbial embedding 



399 . 



Sample Responses for Part C--Bus 
Age 17 





Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Four post-noun modifiers 
Pre'-noun modification 



Number of T- Units: , 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One^ 
Same 

Synonymous 
Absent 

Post-noun modification 
Adverbial embedding 
Pre-noun modicf ication 
Po§t-noun modification 
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Sample Responses for Part C--Bus (ContJ 
Age 17 





Number of T-UriUs: 
Lexical Content: 
Syntax: 
Inversiojis: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Two post-noun modifiers 
Two conjunctions 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies; 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Two post-noun modifiers 
Adverbial embedding 
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401012-1 'Xlown," "Bubble," "Troops" 

Helovv aro scunr sets (»f short siinloncos. Kach set can b(» imfiroved by 
(lornbininK the ^iven senu»ru»es into nnd scMiloncM' that says the same thiriR. 
For exanipl(\ if the seuteru'es were: 

A eat chased the ball. 
The eat was h\ir. 
It was K»"ay. 

You couUl write: 

(L^^Met QMM sM(ud 

7th.^JeLdZ 

After you hear each set read aloud, read the sentences silently to yourself and 
fiprure out a way to combine them into one sentence, fie sure your sentence has the 
same meaning as the sentences in the jfiven set. Then write your sentence on the 
lines. The first set of sentences to be combined is located on the next page. 
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401012-1 "Clown." "Bubble." "Troops" 
(Continued) 

A. The clown was smoking a eijrar. 
The clown was jolly. 
The cift-ar was fat. 



The Infants are kept dry by a bubble. 

The bubble is large. 

The bubble is plastic. 

The bubble covers the entire garden. 



C. The captain took care of his troops. 
The captain was strong. 
He was; fearless. 
The troops were tired. 
The troops were hungry. 
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HRITING TASK: Clown, Bubble, Troops 

MAEP #: 0-401012-AlA-l 

NAEP SCORING: Sentence Combining/Open Ended 

AGE: 9__ 

TOTAL TIME IN SECONDS: '443 

NUMBER OF LINES: Clo«n-3, Bubble-3, Troops-5 



ERIC 
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401012-1 



SENTENCE CCMHINING SCORING GUIDE 
"CLOWN, bUBBLE, TBOOPS" 



A score of "1" in Number, of T-units# Description of lexical Content, 
and Syiitax indicates the respondent successfully completed the task. 

1 = Ail one T-Unit. 

2 = Iwo T^Units. 

3 = Three T- Units. 

4 = four or more T- Units* 

5=0 T-Units fraqments that are sufficiently developed to 

coritinue scoring » 



Description of lexical Content 

1 = No addition to or omission of given content (ignore synonymous 

substitutions) • 

2 = Some content added. 

3 = Some content omitted. 

^ = Some content added and some omitted. 

The following nouns, verbs, and adiectives, or synonyirous substitutes, 
are considered essential to this exercise: 



Part A 



clovn 

sirokinq 
ciqar 



Part B 



plants 
kept dry 
bubble 
large 



lolly 
fat 



plastic 

covers/entire 

garden 



Part C 



captain 
strong 
fearless 
took care of 



troops 

tired 

hungry 
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401012-1 
CLOWN 



1 = Synonymous with qiven sentences including invented logical, 
syntactical relationships that are not prohitited by the given 
sentences. 

i = Alteration of given syntactic relations, 

3 = Ambiguous based solely on the rules governing ambiguities. 

A misplaced modifier is scored as an ambiguity when more than 
one noun could be legitimately modified by the phrase or 
clause. 

4 - Ineptitudes (awkward and inappropriate constructions) • 

Writer carried two structural parts from the original sentence 
to the combined senterce but failed to conjoin them. 

Example: The fat clown was jolly was stroking a cigar. 

The modification or logical relationship seeiringly intended in 
a sentence does not make sense. 

Example: Covering the entire garden kept the plants 
dry Jcy a large, plastic buhble. 

Faulty parallelism — an attempt to parallel tut 
inplementation poor. Not formally or gramtratically 
iirplemented or formally and grairmatically in order but 
semantically inappropiiate - ideas are illogically combined. 

Agreement errors — subject-verb agreement, a/an confusion. 

Illogical connection misuse of conjunctive words. Dangling 
irodifiers are scored inept when you know, using common sense, 
which noun the clause or phrase was intended to modify but the 
resulting sentence is awkward. 

Example: The large, plastic bubble covers the entire 
garden that keeps the plants dry. 

ether dysfunctional constructions — content words are omitted 
resulting in an awkward sentence. 

1 = Active/passive constructions, clefts and expletives ("There," 

"It" constructions) - absent, 

2 = Active/passive constructions, clefts and 'expletives ("There^" 

"It" constructions) - present. 
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^ -4. 4 



CLOWN 



Adiectival Embeddlnqs 

11 s Pre-^noun moditi^^rs (vords or hyphenated phrases). 

12 s Post-noun modif'vinq words and phrases (includes adjective 

prepositional pihrases and appositions) • 

13 s Post-noun relative clauses. 

14 * Post«>noun nonreduced relative clauses. 

Nominal Einbeddinqt> 

21 = "One-word" ^(uncvDimplemented) gerunds or infinitives. 

22 = nominal phrases (qerurds or infinitives) . 

23 s Nominal clauses (fact "that" or question clauses) • 

Adverbial Embeddinqs ^ 

31 - Sinqle-woLd adverbs and adverbial prepositional phrases. 

32 - Verbal phrases (infinitive phrases, gerundives following time, 

iranner, <'^tc.) . 

33 - Adverbial clausesj (place, tiire, manner, reason, purpose, 

condition, conce^iision, etc.) . 

Con iunct ions 

t . ' 

41 s Conioined verbs, predicate phrases, noun phrases. 

42 - Participial conjunctichs, noirinative absolutes. 

43 s Coordinate "^onrpounding (any instance of two cr more T^Units 

compounded J^y coordinating conjunctions and, plus, for, but, 
yet, etc. ) . 

44 = Conjunctive adverbial compounding (any instance of two or more 

T-Units) . 

45 s Fusions, comma splices, run-ons. 
Qih&L 

fiesponses that were not appropriate for categorization in the 
preceding quide were placed ir one of the following categories: 

0 No response. ^ 

2 = Copies one or more of the sentences as given cr with minor 

variations. 

3 s Copies sentences conjoining with the same conjunction (and, 

plus, but, etc. ) • 

7 = Illeqible, illiterate. 

8 - Did not write on this exercise, unscoreable sentence fragment. 
9=1 don't know. 
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Sample Responses for Part. A--Clown 
Age 9 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Conjunction 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Content deleted^ 

Synonymous 

Absent 

Pre-noun modification 
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S'amplo Responses for Part. A--Clown (Pont,) 

Age 9 



4^ ^ 



Number of T-Units: One 

Lexical .Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two pre-noun modifiers 



Number of T-Units: None • 
Lexical Content: Content deleted 

Syntax: Ineptitude 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Post-noun modification 
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Samplu Responses for Part 13— Bubble 
Ago 9 



^"^4^ ^ fXT^ ^ Ijh^f^ Jfty^^ 




Number of T-Un1ts: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Post-noun modification 



Number of T-Units-: One 
Lexical Content: Contc;nt deleted 

Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Post-noun modification 
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Sample Responses for Part Hubble (t'cmt.) 

Aqo 9 





ir 



Number of T-Unlts: One 

Lexical Content: Content deleted 

Syntax: Synonymous 

Inversions: Present 

Combining Strategies: Two pre-noun modifiers 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Content deleted 

Synonymous 

Absent 

Two pre-noun modifiers 
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Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Four pre-noun modifiers 



Number of T-Units: Three 
Lexical Content: Same. 
Syntax: Synonymous 
Inversions: , Absent / 

Combining Strategies: Two conjunctions 

Run-on - 



412 

^ *^ KJ 




Number of T-Unlts: One 

Lexical Content: Content deleted 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies; Two pre-noun modifiers 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



Three 
Same 

Synonymous 
Absent 

Three conjunctions 
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401013-^,3 "Bubble," "Troops/' "forest Tires" 

Helow are sorru* svis of short s(»nlon(U's. Kuch sri (*ari \iv iin|)rovM»(l l)y 
combininjr the Kivt'n s^miUmkts into oru» si'nlence that Kays thr sarnr thio^r. 
For fxaniph*. if the s(MU(^nccs wore: 

A cat chased the ball. 

The cat was l)iK. 

1 1 was Kray. 

You couid write: 

^ i^Mil _ 

After you hear each set read aloud, read the sentences silently to yourself and 
fiffure out a way to combine them into one sentence. Re sureyour senti^mce has 
the same meaning as the sentences in the given set. Then write your sentences 
on the lines. The first set of sentences to be combined is located on the next 
page. 
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401013-2.3 "Bubble/* ''Tro/ps," Torest Fires" 
(('ontinuod) 

A. The plants are kept dry by a l)ubl)le. 
The bubble is larj^e. 
The bubble is plastic. 
The bubble covers the entire (farden. 




B. The captain took care of his troops. 
The captain was strong. 
He was fearless. 
The troops were tired. 
The troops were hungry. 



C. Careless people often cause forest fires. 

(lareless people tend to drop lighted cigarettes. 
Forest fires can destroy lives and property. 



r7' 
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IIBITING TASK: Bubble, Troops, Forest Fires 

NAEP «: 0-U01013-A1A-23 

MA£p SCOfiING: Sentence Conbining/Open Ended 

AGE: _13_ 17 

TOTAL TIME IN SECONDS: 301 300 

NUMBER OF LINES: Bubble-3, Ttoops-5, Forest Fires-3 



ERIC 
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U01013-2,3 



SENTENCE CCMBINING SCChING GUIDE 
••BUBBLI, TROOPS, FIRES" 



A score of "1" in Number of T-units, Description of lexical Content, 
and Syntax indicates the respondent successfully coirpleted the task. 

1 = All one T-Unit. 

2 ^ Tvo T^Units* 

3 ^ Ibree T-Units# 

4 = Four or more T-Units, 

5 =^ 0 T-Onits fragments that are sufficiently developed to 

continue scoring • 

1 = No addition to or omission of given content (ignore synonymous 

substitutions) • 

2 s Some content added. 

3 s Some content omitted* 

U » Some content added and some omitted* 

The follovinq nouns, verbs, and adjectives, or synonyirous substitutes, 
are considered essential to this exercise: 

Part A 

plants plastic 

kept dry covers/entire 

bubble garden 
large 



Part B 



captain troops 

strong tired 

fearless hungry 
took care of 



Part C 



people drop 

careless cigarettes 

cause destroy 
fires 
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401013-2, 3 
BUBBLE 



1 = Synonytnous with qiven sentences including invented logical, 

syntactical relationships that are not prohikited by the gxven 
sentences. 

2 = Alteration of given syntactic relations. 

3 = Ambiguous — based solely on the rules goverr.ing ainbigu4,ti€S . 

A nasplaced modifier is scored as an ambiguity when more than 
one noun could be legitimately modified by the phrase or 
clause. 

4 = Ineptitudes (awkward and inappropriate constructions) . 

■ Writer carried two structural parts from the original sentence 
to the combined sentence but failed to con joir them. 

Example: The strong captain was fearless took care of 
the tired, hungry troops. 

The modification or logical relationship seeiringly intended in 
a sentence does not make sense. 

Example: Forest fires often destroy lives and property 
by careless people who drop cigarettes. 

Faulty parallelism — an attempt to parallel but 
inplementation poor. Hot formally or grammatically 
implemented or formally and grammatically in order but 
semantically inappropriate - ideas are illogically combined. 

Agreement errors — subject-verb agreement, a/an confusion.. 

Illogical connection — misuse of conjunctive words. Dangling 
irodifiers are scored inept when you know, using common sense, 
which noun the clause or phrase was intended to modify but the 
resulting sentence is awkward. , 

Example: The .large, plastic bubble .covers the entire \ 
garden that keeps the plants dry. 

ether dysfunctional constructions — content words are omitted 
resulting in an awkward sentence. 

1 = Active/passive constructions, clefts and expletives ("There," 

"It" constructions) - absent. 

2 = Active/passive constructions, clefts and' expletives ("There," 

"It" constructions) - present. 

418 . 
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401013-2,3 
BUBBLE 

g^JilAiQD- Qf Combining Hrat«='qi«f§ 
Adiectival Embeddinqs 

11 s Pre-noofn modifiers (words or hyphenated phrases). 

12 « Post-noun 'modifying words and phrases (includes adjective 

prepositional phrases and appositions). 

13 s= Post-noun relative clauses. 

14 = Post-noun nonrtduced relative clauses. 

Nominal Iirbeddings 

21 = "One- word" (unconplemented) gerunds or infinitives. 

22 = Nominal phrases (qerurds or infinitives) . 

23 = Nomirial clauses (fact "that" or question clauses) . 

Adverbial Embeddings 

31 = Single-word adverbs ard adverbial prepositional phrases. 

32 = Verbal phrases (infinitive phrases, gerundives following time, 

wanner, etc. ) . - 

33 = Adverbial clauses (place, ti ire, manner, reasor, purpose, 

condition, concession, etc.). 

Con 1unct ions 

41 = Conloined verbs, predicate phrases, noun phrases. 

42 = Participial conjunctions, noirinative absolutes. 

43 = Coordinate coir.pounding (any instance of two cr more T-Units 

compounded by coordinating conjunctions and, plus, for, but. 
yet, etc.) . 

44 = Conjunctive adverbial compounding (any instance of two or more 

T-Units) . 

45 = Fusions, comma splices,- run-ons. 

Responses that were not appropriate for categorization in the 
preceding guide were placed in one of the following cateyoties : 

0 = No response. 

2 = Copies one or more of the sentences as given cr with minor 

variations. 

3 = Copies sentences conjoining with the same conjunction (and. 

plus, but, etc. ) . ' 
7= Illegible, illiterate. 

8 = Did not write on this exercise, unscoreable sentence fragment. 
9=1 don't know. 
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Sample Responses for Part A--Bubble 
Age 13 



piouipdc^ hixhbiju -that czMreAOi :iJrub Jimu/UL^ 
q^oncU/iis - — -. 



Number of T-Un its: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Post-noun modification 



JisL f>lf=^ nte ftj^ L Kept d!^^ 

QjQ/^sja^ ^ . ^ 



Number of T-Units: Two 
Lexical Content: • Content added 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Run-on 
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Sample Responses for Part A--Bubble (Cont.) 
Age 13 



„ qp^uu ^loT?^ bubbVL ^ a4- iS._f>icL^^ 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Content deleted 

Synonymous 

Present 

Pre-noun modification 
Post-noun modification 
Conjunction 



ALt)_jAr.m, — — 




Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Present 
Combining Strategies: Two pre-noun modifiers 

Post-noun modification 
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Sample Responses for Part B— Troops 
Age 13 



0^ Mo iiA^lAj^hwriq^ ^thji^ofijb . 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Four pre-houn modifiers 



_!lkii^Jl^»c^ 

:x)et^Av^fit.^^^^ 

gjix^ Vii jfv<y\ j^ ^ ■ 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Content deleted 

Synonymous 

Absent 

Pre-noun modification 
Adverbial embedding 
Conjunction 
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Sample Responses for Part B--Troops (Oont.) 
Age 13 



CK 4\r«^?9\f>i^ V^^ 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Ineptitude 

Inversions: Absent 

Combining Strategies: Four pre-noun modifiers 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two pre-noun modifiers 

Post-noun modification 
Conjunction 
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Sample Responses for Part C--Fires 
Age 13 



Number of T-Units: Mone 

Lexical Content: „ 

Syniax: ineptitude 

Inversions: Absent 

Combining Strategies: Three post-noun modifiers 



^ f?oyen^v | . ^_ ___ L 

Number of T-Units: One 

Lexical Content: Same 

Syntax: ^ Synonymous 

Inversions: Absent 

Combining Strategies: Two conjunctions 
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Sample Responses for Part C--Fires (Cont.) 
Age 13 




Number of T-Units: 
Lexiciil Content: 
Syntax: 
Inversions: 
Combining Strategies: 



Two 
Same 

Synonymous 
Absent 

Adverbial emb^ding 
Conjunction 



o«iW«rf^v_- 

1 

Number of T-Un its: \ One 
Lexical Content: ' Same . 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Post-noun modification 

Conjunction 

425 
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■ ^ 

Sample Responses for Part A— Bubble 
Age 17 



Number of T-Units: One 
Lexical Content: Same 
Syntax: ' Synonymous 

Inversions: Absent ; 

Combining Strategies: ' Post-noun modification 

Two conjunctions 



garJer^ an J keeps i^!e.^/<a^£s-^^ 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

^Inversions: Present 

Combining Strategies: Two pre-noun modifiers 

. - * Conjunction 
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Sample Responses for Part A— Bubble rr.Vw/;.; 
Age 17 



0 



s 



^ ^OAOjg pjfa^itoc houi/l/^ cvWA^ 



Number of T-Units: One 

Lexioal Content: Same 

Syntax: Synonymous 

Inversions: , Present 

Combining Strategies: Two pre-noun modifiers 

. Adverbial embedding 



/ 



Number of T-Units: One 
Lexical Content: Content added 

Syntax: . Synonymous 
Inversions: Present 
Combining Strategies: Three pre-noun modifiers 

Conjunction 
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Sample Responses for Part B--Troops 
Age 17 



a(mJ iaoji care o r /)/s itire^^ ^^n^ 
hoin^^y "droops. 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Two pre-noun modifiers 
Two conjunctions; 




Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Two pre-noun modifiers 

Two post-noun modifiers 
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Sample Responses for Part B--Troops (Cont.) 
Age 17 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Ineptitude 
Absent 

Two pre-noun modifiers 
Post-noun modification 
Conjunction 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Four pre-noun modifiers 



Sample Responses for Part C— Fires 
Age 17 



Jucxr£^E^ p«^ple -Utndi +0 drop 



Number of T-Units: One . 

Lexical Content: * Same 

Syntax: Synonymous 

Inversions: Absent 

Combining S'-rategies: Two post-noun modifiers 



Number of T-Units: 
Lexical Content: 
Synta)^: 
Inversions: 
Combining Strategies; 



Two 
Same 

Synonymous 
Absent 
Conjunction 
Run-on 
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Sample Responses for Part C— Fires (Cont.) 

Age 17 





Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Post-noun modification 
Conjunction 



Number of T-Units: One 

Lexical Content: Content Added 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Post-noun modification 



Adverbial embedding 
431 
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401016-1 "Cries/' "Guard" 

Holow an? some? sets of short s<»nt(?nc<!s. Karli .si»l can l)o improved by 
rorrjhiniMK the Riven sentenc(?s inlo one S(fnLoru!i' that says the same thinR. 
Vov example*, if the sonlencos were: 

A eat ehas4.'(] the ball. 
The cat was l)iK. 
It was Rray. 

You (MUibJ write: 

Ou Ma Qn/uj cat jtM/uJ- 

Tt^J^nM? . . : 

After you hear each set read aloud, read the sentences silently to yourself and 
figure out a way to combine them into one sentence. Be sure your sentence has the 
same meaning as the sentences in the given set. Then write your sentence on the 
lines. The first set of sentences to be combined is located on the next page. 
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401016-1 "Cries," "Guard" 
(('ontinuotl) 

A. Ui^r crios were lost in tho storm, 
M(»r rri(»s v/vvv thin. 
Hit rri<»s wvrv small. 



B. A guard kept the children from touchinglhe animaU: 
The guard was bored. 
The guard was at the doorway. 
The animals were dusty; 
The animals were stuffed. 
The animals were in the museum display. 

c ^ 
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URITIMG TASK: Cries, Guard 

NAEP »: 0-401016-A1A-1 

NAEP SCORING: Sentence Coobininq/Open Ended 

AGE: 9 

TOTAL TIME IN SECONDS: '♦20 
NUMBER OF LINES: Cries-3, Guard-5 



434 



aoioi6-i 



SENTENCE COMBINING SCORING GUIDE 
"CRIES, GUARD" 



A score of "1" in Number of T-units, Description of lexical Content, 
and Syntax indicates the respondent successfullv completed the tasK. 

1 - All one T-Unit. 

2 = Iwo T- units. 

3 = Ihree T-Units. 
a = Four or more T-Units. 

5 r - 0 unit^s - r aqment s-t ha t- are suff icxently -dev eloped to- 

continue scoring. 

P^^^T-|pi- ^r^TV 9t l^^xi^qal Content 

1 = No addition to or omission of given content (ignore synonymous 

substitutions). 

2 = Some content added. 

3 = Some content omitted. * 

4 = Some content added and some omitted. 

The following nouns, verbs, and adjectives,, or synonyirous substitutes, 
are considered essential to this exercise: 




Part A 



cries 

thin 

sirall 



were lost 
her 



Part B 



guard 
kept 

children 

from touchiing/f rom 
animals 



bored 

at the doorway 

dusty 

stuffed 

in the museum/display 
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401016-1 
CRIES 



1 - Synonymous with qiven sentences — including invented logical, 

syntactical relationships that are not prohitited by the qiven 
sentences. 

2 = Alteration of giy ein syntactic relations. 

3 = Aniiiiquous based solely ou the rules goverrinq ambiguities. 

A misplaced modifier is scored as an ambiguity when more than 

ox\^ noun could be legitimately nodified by the P^^^^_^5 

cla u se7 ' " " ""^^ ~~ f '"^ 

Example: The tored guard kept the children from 
touching the animals from the corner. 

4 = Ineptitudes (awkward and inappropriate constructions) . 

Writer capried two structural parts from the original sentence 
to the combined sentence but failed to conjoin them. 

Example: Her thin cries were small were lost. 

The modification or logical relationship seenrlngly intended in 
a sentence does not make sense. 

Faulty parallelism — an attempt to parallel tut 
inplemehtation poor. Not forirally or grammatically 
inplemented or formally and gtammatically in order but 
semantically inappropriate - ideas are illogically combined. 

Agreement errors — subject-verb agreement, a/an confusion. 

Illoqicad connection — misuse of conjunctive words. Dangling 
rrodifiers are scored inept when you know, using common sense, 
which noun the clause or phrase was intended to modify but the 
resulting sentence is awkward. 

Example: The tored guard at the doorway kept the dusty 
stuffed aninrals froir. being touched by the 
children that were in the museum display. 

ether dysfunctional constructions — content words are omitted 
resulting in an awkward sentence. 

I nversions - 

1 = Active/passive constructions, clefts and expletives ("There," 

"It^*^ constructions) - absent. 

2 = Active/passive constructions, clefts and expletives ("There," 

'•It" constructions) - present. 
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ij01016-1 
gRIES 



Adlectival Embeddinqs 

11 = Pte-noan modifiers (wcrd3 o^''YP»»^'^^^«^, P^"^*^^ l.^ective 

12 = post-noun modifyinq words and phrases (includes adjective 

prepositional phrases and oppositions). 

13 = post-noun relative clauses. 

14 s Post-noun nonreduced relative clauses. 

Nominal Embeddinqs 

-2T s none^wor d«« (uncomplemented) qerunds or infinitiv es. 
>2 = Nominal phrases (qerurds or infmitxves) . 
23 = Nominal clauses (fact "that" or question clauses) . 

Adverbial Embeddinqs 

11 - sinale-word adverbs and adverbial prepositional phrases. . 

32 = yerlll phrases (infinitive phrases, gerundives following txme, 

33 = ISIerblaf clUses (place, tirr,e, manner, reason, purpose, 

condition, concession, etc.) . 

Conlunctions 

m = conloined verbs, predicate phrases, "^^J^^Pji^f 

U5 = Participial conjuncticns, noirinative absolutes. nr,4*c: 

II = Coo^dSaie coirpoundinq (any instance of two "^"[f 

compounded by coordinating conjunctions and, plus, for, but, 

= Conjunc?lle adverbial compounding (any instance of two or more 
a-units) . 

us = Fusions, comma splices, run-ons. 

/ ■ 

Otier ^ 

°2 : ?opiIf onfit of the sentences as given or «ith .inor 

3 = Jopils'Ienlences condcinin., -xth the sa.e conjunction (and, 

plus/ but/ etc.) . 
I I ^idTo":cite"^"wrexercise, unscoreaWe sentence fragment. 
9 = I don't know. 
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Sample Responses for Part A--Crles 
AcjG 9 



VWiU_^o<ttS ^ 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

inversions: Absent 

Combining Strategies: Two conjunctions 



Number of T-Units: 
Lexical Content: 
Syntax: 

Inversions:- _ 

Combining Strategies: 



One 

Content deleted 

Alteration 

Absent 

Pre-noun modification 
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Sample Responses for Part A«-Cr1es (Cont,) 

Ago 9 



HcJT-^C^^^ ^"^^^ 

r c rf'r^ uuzjT-^ — s/^^ 



Number. of T-Units: Three 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Conjunction 



r 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two pre-noun modifiers 



439 



Saniplf-' |iij'.i|iunat"-i tor Part lt--aurtr(l 
Aije 9 




I • 



Number of T-Units: Two 

Lexical Content: Content deleted 

Syntax: Ineptitude 

Inversions: Absent 

Combining Strategies: Four conjunctions 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Content deleted 

Synonymous 

Absent 

Pre-noun modif ica-tion 
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Sdiiiplo lUi'jiKmsos Tor Pari ll--6iiartl C' ; 

Ape 9 




oLtfLM.'-- - 



Number of T-Unlts: 
Lexical Content: 
Syntax: 
Inversions : 
Combining Strategies; 



One 
Same 

Synonymous 
Absent 

Three pre-noun modifiers 
Two post-noun modifiers 



Two post-noun moainers 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Same . 

Synonymous 

Absent^ 

Four pre-noun modifiers 
Conjunction 
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401017-2,3 "Cries/* "Guard," "Lookout" 

Hr\ow art' sonir sHs of short svnivncvs. Kach svi ran be improved by 

hinin^r tlie K^ven senlmrrs into one MMitence thai says the same thin^. 



Ftir exanii)!e. if the senteiu'es were: 

A (-at chased the ball 
The eat was bi^- 
It was ^v'dy. 



You could write 



cat qMajJ^ 



After you hear each set read aloud, read the sentences silently to yourself and 
figareouta way to combine thernintoone sentence. Besureyoursentencehas 
the same meaning as the sentences in the given set. Then write your sentence 
on the lines, Now here is Iho first set of sentences to be combined: 



A. Her cries were lost in the storm. 
Her cries were thin 
Her cries were small. 
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401017-2,3 "Cries," "Guard," "Lookout" 
((Continued), 

U- A Ruard kept the children from touching tho anirn 
The Kiiard was bored. 
The jruard was at the doorway. 
The animals were dusty. 
The animals were stuffed. 
The animals were in the museum display. 



C. The lookout was frightened. 
He was clinginK to the mast. 

He realized the tidal wave would swamp the ship. 
The wave would send it plunvrinK to the depths. 
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W BITING TASK: Cries, Guard, Lookout 

(lAEP «: 0-aO1017-AlA-23 

NAEP SCORING: Sentence Combiainq/Cpen Ended 

AGE: — -■ 

TOTAL TIME IN SECONDS: 30 
NUMBER Of LINES: Cries-3, Guard-5, Lookout-S 
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401017-2,3 



SENTENCE CCM6INING SCORING GUIDE 
"CRIES, GUARD, LOOKOUT" 



A score of "1" in Number of T-units^ Description of lexical Content^ 
dnd Syntax indicates the respondent successfully coippleted the task. 

Number of^I-JJpits 

1 = All one T-Unit, 

2 = Iwo T-Units, 

3 = Ihree I-Units, 

U s Four or more T- Units • 

5=0 T-Units — fragments that are sufficiently developed to 

continue scoring. 

i3^sgri^tioD„Qf ^Lexical content 

( 

1 = No addition to or omission of given content (Ignore synonymous 

substitutions) • 

2 = Some content added. 

3 = Some content omitted. 

a = Some content added and some omitted. 

The follotirinq nouns, verbs, and adjectives, or synonyirous substitutes, 
are considered essential to this exercise: 

Part A 



cries 

thin 

sirall 



vere lost 
her 



Part B 



guard 

Kept 

children 

from touching/from 
animals 



bored 

at the doorway 

dusty 

stuffed 

in the museum/display 



Part C 



lookout 
frightened 
clinging 
to the mast 
realized 



tidal wave/wave 

swamp 

ship 

send 

to the depths 
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41)1017-2, 3 

caiES 



1 * Synonymous with qiven sentences including invented logical, 

syntactical relationships that are not prohibited by the given 
sentences. 

2 = Alteration of given syntactic relations. 

3 = Ambiguous — based solely on the rules goveTninq ambiguities, 

A misplaced modifier is scored as an ambiguity when more than 
one noun could be legitimately modified by the phrase or 
clause. ^ 

Example: The tored guard kept the children from 
touching the animals from the corner. 

4 = Ineptitudes (awkward and inappropriate constructions) . 

Nriter carried two structural parts from the original sentence 
to the combined sentence but failed to conjoin them. n 
Example: Her thin cries were small were lost. 

Ihe modification or logical relationship seeiringly intended in 
a sentence does not make sense. 

Faulty parallelism an attempt to parallel tut 
iirplementation poor. Not formally or grammatically 
implemented or formally and grairvatically in order but 
semantically inappropriate - ideas are illogically combined. 

Agreement errors — subject- verb agreement^ a/an confusion. 

Illogical connection — misuse of conjunctive words. Dangling 
modifiers are scored inept when you know, usirg common sense # 
which noun the clause or phrase was intended to modify but the 
resulting sentence is awkward. 

Example: The bored guard at the doorway kept the dusty 
stuffed animals from being touched by the 
children that were in the museum display. 

Other dysfunctional constructions — content words are omitted 
resulting in an awkward sentence. 

1 = Act ive/ passive, const r_uct^^^^^ and expletives ("There," 

••It" constructions) * absent. 

2 = Active/passive constructions, clefts and expletives ("There," 

"It" constructions) * present. 
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401017-2,3 
CBIES 



Adlectival Embeddinqs 

11 = pre~noun modifiers (words or hyphenated phrases) . 

12 = Post-noun modifying words and phrases (includes adaective 

prepositional phrases and appositions) . 

13 = Post-noun relative clauses. 

14 = Post-noun nonreduced relative clauses. 

Nominal EmJaeddinqs 

21 = "One-word" (uncorrplemented) qerunds or infinitives. 

22 = Nominal phrases (gerunds or infinitives). 

23 = Nominal clauses (fact "that" or question clauses) . 

Adverbial Embeddinqs 

31 = Single- word adverfis ard adverbial prepositional phrases. _ 

32 = Verbal phrases (infinitive phrases, gerundives following time, 

vanner, etc.). » 

33 = Adverbial clauses (place, tiir.e, manner, reason, purpose, 

condition, concession, etc.). 

Conlunctions 

41 =,Con1oined verbs, predicate phrases, noun phrases. 

42 = Participial conjunctions, noirinative absolutes. 

43 = Coordinate coir.pounding (any instance of two or more T -Units 

compounded by coordinating conjunctions and, plus, for, but, 

44 = Conlunctive adverbial compounding (any instance of two or more 

1-Units) . 

45 = Fusions, comma splices, run-ons. 

Responses that were not appropriate for categorization In the 
preceding guide were placed ir one of the following categories: 

0 = No response. = ^ 

2 = Copies one or more of the sentences as given or with minor 

variations. , ^, ,^^a 

3 = Copies sentences conjoining with the same conjunction (and, 

plus, but, etc. ) . 

7 = Illegible, illiterate. 

8 = Did not write on this exercise, unscoreable sentence tragment. 
9=1 don't know. 



Sample Responses for Part A--Cries 
Age 13 



^^MiiyrrwJUL t^^ Q/Luna oMASL Jj^ ujn ilvu^ 



I 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 

Same . 

Synonymous 

Absent 

Two pre-noun modifiers 



JXSbi ^Kc^ttn - .. .. 



Number of T-Units: One 

Lexical Content: Same 

Syntax : Synonymous 

Inversions: Absent 

Combining Strategies: Two conjunctions 
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Sample Responses for Part A— Cries (Cont.) 
Age 13 



iQ.±b5==.^Jbi?-^^ - - 



Number of T-Units: 
Lexical Content: 
Syntax : 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Adverbial embedding 
Conjunction 



Number of T-Units: 
Lexical Content: 
Syntax : 
Inversions : 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Adverbial embed(^ing 
Conjunction 



EKLC 
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Sample Responses for Part B— Guard 
Age 13 



(X djo(>f>f^ o^}J^^ojvA>^ sjoAiy" sAjjoa. 





Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions : 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Three pre-noun modifiers 
Two post-noun modifiers 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies; 



Two 

Content deleted 

Synonymous 

Absent 

Pre-noun modification 
Two post-noun modifiers 
Run-on 



EKLC 
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Sample Responses for Part B— Guard (C'ont.) 
Age 13 



0 earned Quard^foad afrhc door 
ujQy Keepm Q the cKi IdrifA Jx-pm 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Three pre-noun modifiers 

Post-noun modifier 

Conjunction 



-^^ yn AjLCJUjLajq^^.^ cU/j^f^Jtet^y^ _ 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Three pre-noun modifiers 

Two post-noun modifiers 
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Sample Responses for Part C--Lookout 
Age 13 



jUyjtk:£.jMt jMdlxxJt- ujj^laH jllH^ccM 
jJjL --^^Aio Oynti .xO^^^ jA jfi^u^^rkOl 
jstka dbLfiMJu^ , cJLuyru^ :tit ywrv 



Number of T-Units: One 

Lexical Content: Same j 

Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Two conjunctions 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Post-noun modification 
Conjunction 
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Sample Responses for Part C— Lookout (Cont.) 

Age 13 




^^^^^^^ 



cjjt jfiJbhjit ^. _^ ZZZIZ 



Number of T-Units: 
Lexical Content: 
Syrttax: 
Inversions: 
Combining Strategies; 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Adverbial embedding 
Conjunction 




■ClJLpAkaa. ^ 



Numl)er of T-Llnits: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Post-noun modification 
Two conjunctions 
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Sample Responses for Part A--Cries 
Age 17 



/ 

_ ifor_ Cne^ _UD€y^ _-\VSLrv-ajf^-'Sm 



Number of T-Units: Two 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two conjunctions 



Jr\iAi c^hJuLO , uM-^uiK 4JuiAiL> O/vlxI 



Number of T-Units.: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Post-noun modification 
Conjunction 
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.Saniple Responses for Part A--Cries /ContJ 

Age 17 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Two post-noun modifiers 



Number of T-Units: One 

' Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two pre-noun modifiers 



mi 
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Sample Responses for Part B--Guard 
Age 17 






Jumber of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Cofnbining Strategies: 



One 
Same 

Sy^vonymous 
Absent 

Two pre-noun modifiers 
Two post-noun modifiers 
Adverbial embedding 



j HrVm ..* * Ao-aji. *y>f\ * 




Number of T-Units: 
Lexieal Content: 
Syntax: 
Inversions: 
CombiQing Strategies: 



One 
Same 

Synonynious 
Absent 

Three pre-noun ^modifiers 
Two post-noun modifiers 
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Sample Responses for Part B--Guard (Cont.) 
Age 17 



jM fll ^ ^ 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Three pre-noun modifiers 
Post-noun modification 
Conjunction . ' 



j/Ll^ /ACl^^^ J^lr/J^j^^ 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Three pre-nouh modifiers 
Post-noun modification 
Adverbic^l embedding ^ 
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Sample Responses for Part C— Lookout 
Age 17 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Adverbial embedding 
Conjunction 



" - l - J^l^ 

m 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies; 



Two 
Same 

Synonymous 
Absent 

Post-noun modification 

Run-on 

Conjunction 
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Sample Responses for Part C— Lookout (Cont.) 

Age 17 



- --i9djc/«*^ 



Number of T-'J.n1tts: 
Lexical Content: 
Syntax: 
Inversion: 

Combining Strategies: 



xJnfe 
Sarr.e 

Synonymous 
Absent, 

Pre-noun modification 
Post-noun modification 
Conjunctinn 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 

.Combining Strategies; 



One 
Same 

Synonymous 
Absent 

Pre-noun modif i cati on 
Adverbial embedding 
Conjunction 
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401013-1 "Lemonade/' 'Tebbles" 

Below are some sets of short sentences. Each set can be improved by 
combining the given sentences into one sentence that says the same thing. 
For example, if the sentences were: 

A cat chased the ball. 
The cat was big. 
It was gray. 

You could write: 



After you hear each set read aloud, read the sentences silently to yourself and 
figure out a way lo combine them into one sentence. Be sure your sentence has the 
same meaning as the sentences in the given set. Then write your sentence on the 
lines. The first set ofQentences to be combine d is located on the next page. 



460 

471 



401018-1 "Lemonade," "Pebbles" 
(Continued) 

A. The boys drank the lemonade. 
The boys were barefoot. 
The lemonade was cold. 



B, The pebbles marked the path * S iu^dum. 
The pebble.^ vr <: shiny. 
The pebble? , -y^ yc i?:»v 
The pebbles w \ e gleaming like cats' eyes. 
The kingdom was magic. 
The kingdom was underground. 
The kingdom was ruled by a wizard. 
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WRITING TASK: Leaonade, Pebbles 

NAEP •: 0-a01018-AlA-1 

NAEP SC0BIN6: Sentence Conblning/Open Ended 

AGE: 2»_ 

TOTAL TIME IN SECONDS: ^2^ 
NUHBEB OF LINES: Leoonade-3, Pebbles-6 
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1101018-1 



SENTENCE CCMBINING SCORING GUIDE 
••LEHCNADt, PEBBLES" 

k score of "1" in Number of T-units. Description of Lexical Content, 
and Syntax indicates the respondent successfully completed the task. 

Munit'«r T-Unit9 

1 = All one T-Dnit. 

2 = awo T- Units. 

3 = Three T-Units. 

a = Four or more T- Units. j 
5=0 T-Units fragments that, are sufficiently developed to 

continue scorinq. 

P^P'TTTfiPt j^gP 9^ Lsyigfr^ Content 

1 = No addition to or omission of qiven content (ignore synonymous 

substitutions) . 

2 = Some content added. 

3 = Some content omitted. 

(| = Some content added and some omitted. 

The following nouns, verbs, and adjectives, or synonyirous substitutes, 
are considered essential to this exercise: 

Part A 

boys lemonade 



barefoot 
drank 



cold 



Part B 

pebbles ^ ' '-^ Pf*^^ 

shiny kingdom 

yellow 

gleaming like cat's eyes underground 

marked "1^^ ^ 




401018-1 
LEMONADE 



Synonymous with given sentences including invented logical, 
syntactical relationships that are not prohifcited by the given 
sentences, 

Alteration of £iisn syntactic relations. 

Ambiguous — based solely on the rules governing ambiguities. 

A misplaced modifier is scored as an ambiguity when more than 
one noun could be legitimately modified by the phrase or 



Ineptitudes (awkward and inappropriate constructions) . 

Writer carried two structural parts from the original sentence 
to the combined sentence but failed to conjoin them. 

Example: The tarefoot boys drank leironade was cold. 

The modification or logical relationship seeningly intended in 

a sentence does not make sense. 

Example: The nagic underground kingdoir. was ruled by a 
wizard marked by a path of shiny, yellow 
pebbles gleaming like cat's eyes. 

Faulty parallelism — an attempt to parallel tut 
iirplementation poor. Not formally or grammatically 
iirplemented or formally and grammatically in order but 
semantically inappropriate - ideas are illogically combined. 

Agreement errors — sub ject-'verb agreement, a/an confusion. 

Illogical connection — misuse of conjunctive words. Dangling 
modifiers are scored inept when you know, using common sense. 



Other dysfunctional constructions — content words are omitted 
resulting ijp an awkward sentence. 



clause. 




Active/pas;3ive constructions, clefts and explc 
"it" constructions) - ^bsent. 



"•"here, " 



Active/passive constructions, clefts and expleti. 
"It" constructions) - present. 
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401018-1 
LEHONAD£ 



Adlectival £m)3eddings 

11 = Pre-noun modifiers (vcrds or hyphenated phrases). 

12 = Post-noun modifyinq words and phrases (includes adjective 

prepositional phrases and appositions) . 

13 - Post-noun relative clauses. 

14 = Post-noun nonreduced relative clauses. 



Nominal fmbeddings 

21 = "One-word" (uncoirplemented) gerunds or in::initives. 

22 ^ Nominal phrases (qerurds or infinitives) . 

23 = Nominal clauses (fact "that" or question clauses) • 

Adverbial £mbeddings 

31 = Single-word adverbs and adverbial prepositional phrases. 

32 - Verbal phrases (infinitive phrases, gerundives following time,* 

manner, etc. ) . 

33 = Adverbial clauses (place, tiire, manner, reason, purpose, 

condition, concession, e€c.) • 



Coniunctions 

4.1 = Conjoined verbs # predicate phrases, noun phrases. 

42 = Participial conjunctions, nominative absolutes. 

43 = Coordinate compounding (any instance of two or more T-Units 

compounded by coordinating conjunctions and, plus, for, but, 
yet, etc .) . 

.44 = Conjunctive adverbial compounding (any instance of two or more 

. 1-Units) . : 
45 = Fvi^sions, Comma splices, run-ons. 

■QthSF * 

Responses that were not appropriate for categorization in the 
preceding guide were, placed ir. one of the following categories: 

0 = No response. 

2 = Copies one or more of the sentences as giver or with minor 

variations. 

3 = Copies sentences con joining with the same conjunction (and, 

plus, but, etc.). 

7 - Illegible, illiterate. 

8 « Did not write on this exercise, unscoreable sentence fragment. 

9 « 1 don't know. 




Sample Responsfis for Part A--Lemonacle 
Age 9 




Lexical content: uurn-cn.- uc 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Adverbial embedding 



Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent ..r.^^c 

Combining Strategies: Two pre-noun modifiers 
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Sample KtJSponses for Part A--Lenionacle (OontJ 

Age 9 



Number of T-Units: One 
Lexical Content: Same 

Syntax: Synon^ous - 

Inversions: Absent 
Combining Strategies: Pre-noun modification 

Post-noun modification 




/ 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
. Inversions: Absent 
Combining Strategies: Pre-noun modification 

Post-noun modification 
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' Sample Responsos for Part n.-P-'^blos 
Age 9 





Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Four pre-noun modifiers 

Two post-noun modifiers 

\ 







Number of T-Un|its: 
Lexical Contenlt^ 
Syntax: i 
Inversions,: 
Combining Strategies: 



One 

Content deleted 

Alteration 

Absent 

Four pre-noun modifiers 
Two post-noun modifiers 



■ / 
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Saniplu iU)S|iiin^ie?i fur Pavl lu-Peblilus (I'oiii,) 

A(je 9 

Jli-^ viv^^ASUwu K^fsSM^ 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions : 
Combining Strategies: 



Three 
Same 

Synonymous 
Absent 

Four pre-noun modifiers 
Run-on 







Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions : 
Combining Strategies; 



Four 

Content added and deleted 

Synonymous 

Absent 

Three conjunctions 
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MICROCOPY RESOLUTION TEST CHART 
NATIONAL BUREAU OF STANDARDS 
STANDARD REFERENCE MATERIAL 1010a 
(ANSI and ISO TEST CHART No. 2) 



401019-2,3 "Lemonade," ^'Pebbles," "Hikers" 

Below arc some sets of short sentences. Each set can be improved by 
combining the given sentences into one sentence that says the same thing. 
For example, if the sentences were: 

A cat chased the ball. 

The cat was big. 

It was gray. 

You could write: 

^ ^^^^^^ ^ g^^^^-^^ 

After you hear each set read aloud, read the sentences silently to yourself and 
figureout a way to combine them into one sentence. Be sureyour sentenc e has 
the same meaning as the sentences in the given set. Then write your sentence 
on the lines. Now here is the first set of sentences to be combined: 

A. The boys drank the lemonade. 
The boys were barefoot. 
^The lemonade was cold. 
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401019-2,3 "Lemonade," "Pebbles," "Hikers" 
(Continued) ' 

H. The prlililos rnurluMl l\w patli to a kinKdorr 
Thv pebbles were* shiny. 
The pebbles were yellow. 
The pebbles were ^ieaminj^ like cats' eyes. 
The kingdom was maKic. 
The kingdom was underground. 
The kingdom was ruled by a wizard. 



C. The hikers tramped along the path. 
The path was steep. 
It was narrow. 
It was rocky. 

It curved upward toward the mountain top. 

The mountain top appeared ahead through the cloud 
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HaiTIMG TASK: Lenonaae, Pebbles, Hikers 

NAEP #: 0-4010l9-aiA-23 

NAEP SCOHING: Sentence Combining/Open Ended 

AGE: _J3__ 

TOIAL TIME IN SECOUDS: 297 

NUHBER OF LINES: Lenonade-3, Pebbles-5, Kikeis 



472 

4 <> O 



401019-2,3 



SENTENCE CCHBINING SCORING GUIDE 
<>LEHONAD£, P£BbX£S, HIKEBS" 



A score of "1" in Number of T-units, Description of Lexical Content, 
and Syntax indicates the respondent successfuHy completed the task, 

1 = All one T^Onit. 

2 = Two T-Units. 

3 = Three T-Units. 

H = Four or more T- Units. 

5 =0 T-Units — fragments that are sufficiently developed to 

continue scoring. 

p^^cription of Lexical Content 

1 = No addition to or omission of given content (ignore synonymous 

substitutions) • 

2 = Some content added. 

3 = Some content omitted. 

4 = Some content added and sonre omitted. 

The following nouns^ verbs, ard adjectives, or synonyirous substitutes, 
are considered essential to this exercise: 

Part A 



boys 

barefoot 

drank 



lemonade 
cold 



Part B 



pebbles 

shiny 

yellow 

gleaming like cat's eyes 
marked 



path 

kingdom 

magic 

underground 
ruled by a wizard 



Part C 



hikers 

tramped 

path 

steep 

narrow 



rocky 
curved 

toward the mourtain/top 
appeared ^ 
clouds 
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401019-2,3 
LEMONADE 



1 = svnonvmous with given sentences — including Invented logical, 

sJn?Scal relationships that are not prohibited by the given 
sentences. 

2 = Alteration of given syntactic relations. 

3 = Ambiguous — based solely on the rules governing ambiguities. 

A misplaced modifier is scored as an ambiguity when more than 
one noSn could be legitimately modified by the phrase or 
clause. • ' 

H = Ineptitudes (awkward and inappropriate constructions) . 

^ writer carried two structural parts from the original sentence 

to the combined sentence but failed to conjoin them. 

Example: The barefoot boys drank lenronade was cold. 

tCh^ modification or logical relationship seeningly intended in 
a sentence does not make sense. -, j v.. . 

Example: The iragic underground kingdoir was ruled by a 
wizard marked by a path of shiny, yellow 
^ pebbles gleaming like cat's eyes. 

*r«ulty parallelism — an attempt to parallel tut 
. implementation poor. Not forirally or „. 
innlemented or formally and grammatically in order but 
teSi^?!caUy Inappropriate - ideas are illogically combined. 

Agreement errors — ^subject-verb agreement, a/an confusion. 

illoaical connection - misuse of conjunctive words. Dangling 
. iidifiers lie scored inept when you Know, using common ^ense, 
which noun the clause or phrase was intended to modify but the 

^^^'^''iL^pJer^ht^agirSnderground kingdo. w.s marked by a 
Exampi ^^^^ ^1 ^^.^^^ yellow pebbles ruled by a 

wizard. 

• other dysfunctional constructions ~ content words are omitted 
resulting in an awkward sentence. ^ 

j, nv^f sions 

1 = Active/passive constructions, clefts and expletives ("There," 

"It" constructions) - ai»sent. 

2 = Active/passive constructions, clefts and expletives ("There," 

"It" constructions) - present. 
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<l01019-2, 3 
LEMONADE 



PWrirtion Qt cpmbinlng Stcaiggj^ 
Adiectlval Embed dlnqs 

11 = Pre-noun modifiers (words or hyphenated phrases) . 

12 « Post-noun modifying words and phrases (includes adjective 

prepositional phrases and appositions) . 

13 - Post-noun relative clauses. 

in = Post-noun nonreduced relative clauses. 

Nominal Embeddinqs 

21 = "One-word" (uncoirplemented) gerunds or infiritivas. 

22 = Nominal phrases (gerurds or infinitives) . 

23 = Nominal clauses (fact "that" or question clauses). 

Adverbial Embeddings _ 

31 = sinqle-word adverbs and adverbial prepositioiial phrases. 
' 32 = verbal phrases (infinitive phrases, gerundives following time, 

nt&nner, etc.) . , 
33 = Adverbial clauses (place, tiire, manner, resson, purpose 

condition, concession, etc.) . 

C on 1 unctions^ 

til = C€>n1oiiiied verbs, predicate phrases, noun phrases. 
tt2 = Participial coniuncticr^, noniinati.re absolutes, 
ui = coordinate compcun-iirg (any instance of two ^^J^^ .H^^'lll 
compounded by coordinating conjunctions and, plus, for, but, 

"44 = COTjunctiU adverbial compounding (any instance of two or more 
T- Units) . 

45 = Fusions, comma splices, run-ons. 

Responses that weke not appropriaiLe ^-f^^^ategorization in th^ 
preceding quide were placed ir one of the following categories. 

2 I Itpll? elisor more of the sentences as given or with minor.- 

3 = Spit^sentences conjoining with the same conjunction (and, 

plus, but, etc. ) . 
I I JiJ^noJ^wkte^o^^^his'exercise, unscoreable sentence fiagment. 
9=1 don't know. 
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Sample Responses Jor Part A--Lemonade 
^ Agfe 13 



Number of T-Units:. One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining strategies; Two pre-noun modifiers 



\ 



"^diK^ ^bt^ iAt^ Wju^^ 



Number of T-Units: ' One 
Lexical Content: » Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Post-nbun modification 
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Samp^le Responses for Part A--Lenionacle (CcmtJ 

Age 13 



AttuAili^^^ ^ ^ 



Number of T-Units: One 
Lexical Content: Samfev 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Pre-noun modification 

Conjunction 



Number of T- Units: 
Lexical Content: 
Syntax: 
In>^rsions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Pre-noun modification 
Post-noun modification 
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Sample Responses for Part B— Pebbles 
Age 13 



Number of T-Units: One 

Lexical Content: Same 

Syntax: , Synonymous 

Inversions: Absent 

Combining Strategies: Four pre-noun modifiers 

- Two post-noun modifiers 




Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Four pre-noun modifiers 

Two post-noun modifiers 
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Sample Responses for Part Q-'Pebbles (Conti.) 

Age 13 




J^A^ a.-cov^^)/vA^ 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Four pre-noun modifiers 

Two post-noun modifiers 




ftr^n^^-^ /^L — — — 

-J 

Number of T-Un its: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent. 
Combining Strategies: Four pre-noun modifiers 

Two post-noun modifiers 
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Sample Responses for Part C—Hlkers 
Age 13 




Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Three pre-noun modifiers 

Two post-noun modifiers 



Number of T-Units: One 
Lexical Content: Content deleted 

Syntax: Synonymous 
Inversions; Absent 
Combining Strategies: Three pre-noun modifiers 

Post-noun modification 
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Sample Responses for Part C— Hikers (OmtJ 
Age 13 




\V\i) (ytou^^ , 




Number of T-Unlts: Three 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Three pre-noun modifiers 

Run-on 




Number of T-Unlts: \ One 
Lexical Content: Same 
Syntax: Alteration 
Inversions: Absent 
Combining Strategies: Four pre-noun modifiers 

Post-noun modification 
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Sample Respc ses for l>art A--Lemonade 
Age 17 



Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions; Absent 
Combining Strategies: Pre-noun modification 

Post-noun modification 




w^^^togr^tfgWl ^ A - - 



i 

Number of T-Units: One 

Lexical Content: Same 

Syntax: Synonymous 

Inversions: Absent 

Combining Strategies: Two pre-noun modifiers 
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Sample Responses for Part A--Lemonade (ContJ 

Age 17 




Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
-Combining Strategies: Pre-noun modification 

Post-noun modification 





Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Invei^sions: Absent 
Combining Strategies: Pre-noun modification 

Adverbial embedding 
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Sample Responses for Part B--Pebb1es 
Age 17 



Number of T-Units: One 
LexicaT^Gontent : Content deleted 

Syntax : --^^^^^^^^ Synonymous 

Inversions: Absent 
Combining Strategies: Three pre-noun modifiers 

Two post-rioun m^^ 



^^^jjuOuQ^ ^ iA/V^curvc(L« 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Four pre-noun modifiers 
Two post-noun modifiers 
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Sample Responses for Part B—Pebbles rcont, ; 

Age 17 



IVft. . dhifM^ N^IW pckbVc.5 , g\eo^>^ \^ks ^ 



Number of T-Units: 
Lexical Content: 
Syntax : 
Inversions: 
Combining Strategies: 



One 
Same 

Ineptitude 
Absent 

Four pre-noun modifiers 
Two post-noun modifiers. 







Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Five pre-noun modifiers 
.Two post-noun modifiers 
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Sample Responses for Part C— Hikers 
Age 17 



< c^r. ft 1 - > k € ci t . Hx ro^>^ ys. Ah *r^^..^^ U iU. , 

Number of T-Units: One 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent 
Combining Strategies: Three pre-noun modifiers 

Two post-noun modifiers 



_ jIMj jb&/l 




Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
-----CjQmbining Strategies: 



One 

Content deleted 

Ineptitude 

Absent 

Three pre-noun modifiers 
Two post-noun modifiers 



Sample Responses for Part C—Hikers (Cont.) 
Age 17 



CM/UOtTk^^ i^yO'^UjiJi^i^ t&UJ-CkAjdl T$^La- 



Number of T-Units: 
Lexical Content: 
Syntax: 
Inversions: 
Combining Strategies: 



One 
Same 

Synonymous 
Absent 

Three pre-noun modifiers 
Two post-noun modifiers 



rtor y^o^ 



Number of T-Un its:. Two 
Lexical Content: Same 
Syntax: Synonymous 
Inversions: Absent. 
Combining Strategies: Three pre-noun modifiers 

Post-noun modification 
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402010-1,2,3 nullps" 

y 

Directions for AnsworinK the First Exercise 

Look at the example sentences shown below. Some words are missinK* They 
have been replaced by the letters ''A'' and ''B". Below the sentences, each of 
the letters is repeated with a list of words next to it. 

As you read the sentences and come to a missing word, look below at the list ol 
words by the rtiatching letter, then choose the one word that best fits the 
sentence. 

\^ E xamp le 
Duke, a German shepherd, suddenly dashed after a piece of paper. A Duke 
returned with the paper, his owner saw that JB^ was a dollar bill. 

A. czD Upon B. mm it 

When C-D he 

c=) While c=D who 

Although czD one 

I don't know. c=d I don't know. 

The oval beside "When" for part A and the oval beside "it" for part B have 
been filled in since these are the words that best fit in the sentence -- When 
Duke returned with the paper, his master saw that it was a dollar bill. 

The parafrraph you are to do is on the next page. It has a number of missing 
words. Each time you come to a missing word, look for the matching letter 
below the paragraph, choose the one word that best fits, and fill in the oval 
beside that word . 
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402010-1 p2p3 "Tulips" 



(I'ontinikOiJ) 



You can make tulips and daffodils bloom in the winter. To do this you must 
buy the bulbs in the fall and store^carefully in acool room^ you are ready 
to plant them. You can plant the bulbs in any container^C^ it has adrain hole 
in the bottom. First, cover the J) with a small rock, so the water cannot run 
out too fast. JE^ partly fill the container with enough loose crumbly dirt so 
that the bulbs will reach just to the rim of the container. Pour dirt around the 
bulbs, and gently press down. _F;^ . water the bulbs well and set the container 
in a cool, dark place the roots can grow. 
A. CZD it B. czD also C, 

cz;^ yourself cz) about 

CZD one mm until 

them czD finally 



as long as 
which 
however 
CZ) or ^Ise 



I don't know. 

D. ciD bulb 

mm drain hole 
container 
tulip 



czD I don't know. 

E. mm Next F. 
CZD While 
CZD However 
czDi Or 



CZD I don't know. 

CZ) For example 
CZD Nevertheless 
Except 
Finally 



C3 I don't know. 
G. cz>. if . 

cz> because 
mm so that 
CZD as 



CZD I don't know. 



I don't know. 



I don't know. 
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WRITING TASK: Tulips 

UkEV #: 0-U02010-A1A-123 

HAEP SCORING: "Cloze" - Multiple Cnoice/Machine 

AGE: --i— 13__ _J7_. 

TOTAt TIME IN SECONDS: 28^ 210 217 
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402013-1 "Party" 

Directions (or Ansj^vi»rin>^ l\w Next Kxcrciso 



Look at the example sentences shown below. Some words are missing. They 
have been replaced by the letters **A" and **B'\ Below the sentences, each of 
the letters is repeated with a list of words next to it. 



As you read the sentences aad come to a missing word, look below at the list of 



words by the matching lette 



r\lien 



choose the one word that best fits the 



.sentence 



Example 

Duke, a German sher)herd, suddenly dashed after a piece of paper. A Duke 
returned with the paper, his owner saw that M was a dollar bill. 



CZD UF)on 
' When 
CD While 
CZD Although 

czD I don't know. 



B. mm it 

CZD he 
CD who 
CZD one 

cz) I dbn*t know. 



The oval beside "When'' for part A and the oval beside "it" for part B have 
been filled in since these are the words that best fit in the sientence - When 
Duke returned with the paper, his master saw that it was a dollar bill. 



The paragraph you are to do is on the next page. It has a numberjof-missin^^^^ 
words. Each time you come t^^jrnsslng wordVloolT the matching letter 
belo\5^he^paragrapfi, choose the one word that best fits, and fill in the oval 
beside that word . 
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402013-1 "Party" 
(Continued) 

On the last day of school before the holidays we had a party in our room. Our 
teacher helped us plan A_ . Each of us decided what we would brinff, ^ we 
asked our parents to help us make it or buy it. Some of us brought cookies, 
some brought candy, and others brought potato chips. The party was a lot of 
fun. All of us ate too much, nobody got sick. JD^ the party, E cleaned up 
the mess all by ourselves. Our teacher said we could have party sometime 
G we had planned this one so well. 



CID 


him 


B. 




and then 


C. 


CD 


when 




it 




CZD 


because 




CZ) 


it 


CZ) 


them 




CD 


and unless . 




CZD 


so 




theirs 




CZ) 


so that 






but 




I don't know. 




CZ) 


I don't know. 




CD 


I don't know. 


CZD 


Until 


E. 


CZ) 


he 


F. 




another 




After 






we 




CZD 


our 


CD 


And 




CZ) 


they 




CZ) 


this 




If 




CZ) 


someone ^ 




CZD' 


the 


.C3 


I don^t-knowT 




CZ) 


I don't know. 




CD 


I don't know. 



G. CD them 

CD and 

CD besides 

o because . 

CD I don't know. 

• * , 
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HPITIHG TASK: Party 

HABP #: 0-a02013-AlA-1 

NAEP SCORING: "Cloze" - Hultiple Choice/Hacliine 

AGE: -.^i — 

TOTAL TIME IN SECONDS: 275 




ERIC 
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402014-2.3 "Dolphin" 

Directions for Answering tht? Next Kxercise 



Look at the example sentences shown below. Some words are missing. They 
have been replaced by the letters "A" and "B". Below the sentences, each of 
the letters is repeated with a list of words next to it. 

As you read the sentences and come to a missing word, look below at the list of 
words by the matching letter, then choose the one word that best fits the 
sentence. 

^ Example 

Djjke..a Geman shepherd, suddenly dashed after a piece of paper. A Duke 
returned with the paper, his owner saw that ^ was a dollar bill. 

A. CD Upon B. it 

[ When czD he 



y 



While CZ3 who 

CZD Although CZ3 one 

c=D I don't know. czj I don't know. 



The oval beside "When" for part A and the oval beside "it" for part B have 
been filled in since these are the words that best fit in the sentence -- When 
Duke returned with the paper, his master saw that it was a dollar bill. 



The paragraph you are to do is on the next page. It has a n'umber of missing 
words. Each time you come to a missing word, look for the matching letter 
below the paragraph, choose the one word that best fits, and fill in the oval 

beside that word . > , 
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402014-2.3 ''Dolphin" 
(Continued) 



Exploitation of dolphins by .man not only disgraces our humanitarian ideals 

A also threatens B possible future with them. C we are ever to 
communicate with them on an intelligent and civilized level, we must start 
showing our best side. If the present lack of protection continues, the 
bottlenose dolphin may disappear a sriecies along the southern coast of the 
United States. form of effective regulatios. and protectfon for the__G_ is 
fast becoming a prime need. 



CID or 

CD them 
nor 



B. 



:» their 

:» what 

:» its 

» our 



C. CT) Although 
CZ3 Until 

CD Yet 



CZD I don't know. 

•D. CZD people 

mm them 

c:d someone 

dD everyone 



I don't know. 



E. 



for 
cz) since 

cz) when 



CZ3 I don't know. 

F. eD Each 

CZD Another 
mm Some 
CZ3 Every 



G. 



I don't know. 

men 
coast 
pets 
dolphin 



CZD I don't know. 



CZD I don't know. 



I don't know. 
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HfilTING TASK: Dolphins ' 
NAEP i: 0-402014-A1A-23 

HABP SCOBING: "Cloze" - Multiple Choice/Machine 
AGE: ' 13 

TOTAL TIME IN SECONDS: 211 



590020-2 Background Questions 

A. How nnany reports and essays have you written during the last six 
weeks as part of any school assignment? 



B. In the general English, literature or grammar classes you have taken 
during the past two years, about what part of the class time was spent 
on instruction i n how to w rite reports and essays? 
C3 None of the time 
CZD Little of the time 
dD About one-third of the time 
dD Aboil* one-half of the time 
Most of the tirhe 



C. Are you encouraged to jot down ideas and make notes about the topic of 
your paper before you write it? 

Usually Sometimes Never I haven't written any papers. 

d> CZD CD CZD 

D. Are you encouraged to make outlines of your papers before you write 
them? 

Usually Sometimes Never I haven't written any papers. 

CZD CZD CZD CZD 
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590020-2 Background Questions ^ 
(Continued) 



E. Do you write a pai)cr more than once before you turn it in to your 
teachers? 

Usually Sometimes Never I haven't written any papers. 



F. When your papers are returned, do they have written suggestions on 
how to improve your writing? ^ 

Usually Sometimes Never I haven't written any papers. 

CZ) C=> CZ3 • CZD 

G. When your papers are returned, do your teachers discuss them with 



yoii? 



Usually Sometimes Never I haven't written any papers. 

CD CD CD 



H, After your papers are returned, do you work on the paper again to 
improve it? 

Usually Sometimes Never I haven't written any papers. 

C=D CD CD 



I. Do you enjoy \vorking on writing assignments? 

Usually Sometimes Never I haven't written any papers. 
Cr> , CD CD ( — > 
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590030-3 Background Questions 

A. How many rop^^ ts and essays hav<» you writlrn ilnrinK' th,. |jisi six 
weeks as part of any school assign nioiit? 



n. In the Kt'neral lOuRlish. lihM aturo or K'rarnniar elassrs ynu liave lakrn 
flurinjT t!n» |>asl I wn years, alinol what part %){\ hv elass time was spent 
o\\ instriirticin ir) hciw to writ(» reports and essays? 

cj) NniH» of llie 1 iriie 

CZD Little of the lime 

CZD About one-third of the tinne 

czz> About one-half of the time 

CID Most of the time 



C. In addition to the general English, literature or grammar classes you 
' have taken during the last two years, have you had or are you now 
taking any of the following courses concerned with how to write? 



1. Creative writing course 

2. Remedial writing course 

3. Other writing course 

(If other, please specify.) 

♦ 

1 
i 

D. A re you encouraged to jot down ideas and nnake notes about the topic of 
your paper before you write it? 

Usually Sometimes Never I haven't written any papers. 

CIDi CZD CID CD 

' ' i 

E. Are yoii encouraged to make outlines of your (jatgejtrs. b?^^^^^ >yr.ite 

UsuaUy Sometimes Never I haven't written any papers. 

CID 1 dD dD C3 



Yes 



No 

CD 
CD 
dD 



I don't know. 



dD 
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590Q30-3 Background Questions 
(Continued) 

F. Do you write a paper more than once before vou turn it in to your 
teachers? 

Usually Sometimes Never I haven't written any papers. 

CZD CZ3 CZ3 CZD 

G. When your papers are returned, do they have written suggestions on 
how to iriiprove your writing? 

Usually Sometimes Never ' I haven't written any papers. 

CZ> CZD CZD CZD 

H. When your papers are returned, do your teachers discuss them with 
you? 

Usually Sometimes Never I haven't written any papers. 

CZD CZD 



I. After your papers are returned, do you work on the paper again to 
improve it? 

Usually Sometimes Never I haven't written any papers. 

CZD CZD 



J. Do you enjoy working on writing assignments? 

Usually Sometimes Never I haven't written any papers 

CZD CZD CZD , 



500 
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NRITIMG TASK: Student Backqiound Quastions 

MAEP i: 0-590020-AU-2 

MAEP SCOBING: Pact A: Cpen Ended; 

Parts B-I: Multiple Choice/Machine 

AGE: 

TOTAL TIME IN SECONDS: 120 
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WRITIMG TASK: 

NAEP i: 

HASP SCCBING: 

AGE: 

TOTAL TIME IN 



Student Background Questions 

0-590030-AU-3 

Parts A e C: Open Ended; 
Parts B e D-J: Multiple Choice 



SECONDS: 
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BACKGROUND QUESIION SCGHING GUIDE 

590020 
590030 

JSlILi-Jl - Number of reports artd essays written during the lapt six 
weeks as part of school a£Hiqnnients« 

00 = none or "0'» or no 

01*29 = code number written 

30 « 30 or more 

3« = blank 

35 « nonsensical, does not answer question- 
39 = I don't know. 

Note: 02 = a couple 

03 = few, not very xi»any, some 

04 = several 

37 = many, a lot 

590030 

Pai;t C#3p - Other courses concerned with how to write. 



00 




No response 


10 




long composition, practical writing^ college prep 


11 




;1ournalism, mass ihfvdia 


12 




film 


13 




skills, business 


J/* 




creative writing (short story, etc.) 


15 




poetry 


16 




writing lab, critical writing 


19 




other acceptable 


20 




illegitle, illiterate, writes on another topic 


21 




other unacceptable: non*writing courses, drama 


22 




speech, debate 


39 




1 don't know« ™ 
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